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CHAPTER I

INTRODUCTION

Politics and education have long been recognized as interrelated 
processes essential for an understanding of the socio-political history 
of mankind. For Plato the relationship between education, or civic train
ing, and the health, indeed the viability, of the polity was crucial.
His analysis of this relationship may be read not only as "the finest 
treatise on education that was ever written"1 but as perhaps the earliest 
extant treatise on the subject of political socialization.

Both democratic and totalitarian systems in recent times have 
given this concern high priority. Hitler's preoccupation with political 
indoctrination was directed toward achieving his 1000-year goal. Begin
ning at a point well before conception and concentrating on childhood as 
the crucial period, it continued throughout the life cycle of the indi
vidual. In the USSR, specifying and creating the ideal conditions for 
political training of the citizen from early childhood together with 
training of the parent as surrogate agent for government were given high 
priority by the Communist Party. Ideological statements concerning the
relationship of childhood training and adult political behavior and citi-

2zenship were articulated and developed by Makarenko, and their implemen-
gtation has been discussed by Bronfenbrenner and others.

Yet civic or citizenship training has been no less important to 
democratic systems. In the United States, public education early became 
associated with education for "good" citizenship and studies show all
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fifty states with some requirements for citizenship training in public
4schools. More recently and dramatically we have seen efforts of new

nations to build or rebuild a sense of national identity and community.
For most this is viewed as a prerequisite for political development and 

5modernization.
As a Bub-specialty of political science, the field of political 

socialization has experienced tremendous growth in little more than a 
decade, leading to a virtual explosion of output. Growth has not neces
sarily meant maturity, and a survey of the literature indicates the 
breadth of theoretical and atheoretical concerns which have contributed 
to this development. If man is the beginning and end of politics, then 
man, it was felt, is as appropriate a unit of analysis for a study of 
political life as is the political system. This conviction was reinforced 
by the behavioral approach which pervaded all the social sciences, par
ticularly since World War II.

The rationale for focusing on man and political learning as cru
cial in understanding political life was supported by findings in other 
areas of social science and, in fact, these multi-disciplinary origins 
of the field have shaped its present orientation. The term socialization 
itself is derived from the field of psychology and the meaning acquired 
in that context has shaped its application to socio-political theory.
It is reflected in the widespread approach to studies of political social
ization as problems in integrating individual development with societal 
goals.

Social anthropology, with its emphasis on culture and personality, 
has focused attention on cultural determinants of individual development. 
Thus Levine warnB— and his warning is of particular relevance for the 
immediate concerns of this research— that to focus exclusively on
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political or pre-political structures will lead to failure in understand
ing differences in political behavior within governments or countries 
which appear structurally similar.^ A third source of theoretical inter
est is reflected in the psychoanalytic approach with its focus on the 
development process. The insights of psychoanalysis have provided a 
rationale for the view chat the child is the father of the (political) 
man and that a study of the child may lead to increased understanding 
of political actors.

The breadth of theoretical concerns which has stimulated ques
tions relative to the origins, development, and impact of man as a 
political being on the existence and functioning of the political system 
is evident in the eclectic nature of the literature in the field. The 
same literature offers ample evidence that a multitude of questions have 
been asked and studied without benefit of a guiding theoretical frame
work, Yet both types of studies have yielded valuable and suggestive 
data and methodological tools.

In the past few years, attempts have been made to introduce some 
formal order into the almost limitless variety of approaches with which 
studies of political socialization were undertaken. The most ambitious 
attempt to develop a paradigm in Kuhn's terms was the effort by David 
Easton to construct a political theory of political socialization. In 
Children in the Political System, he and Jack Dennis propose to the com
munity of scholars a set of models and theories which will set the param
eters of the discipline and determine the permissible problems for schol-

7arly investigation. Easton and Dennis focus attention on the central 
issue of the development of support for the political system in child
hood. Their express concern is with avoiding the bias which they see 
pervasive in most of the socialization literature, a bias toward viewing



www.manaraa.com

political socialization as a mechanism for maintaining stability. As
Q

has been pointed out by a variety of critics, the authors do not succeed 
in avoiding the pitfalls, and the proposed shift of emphasis from systems 
maintenance to systems persistence does little to free the political 
socialization process from its umbilical ties with socialization research. 

It is significant that, in all surveys of political socialization 
research covering more than a decade of prolific output by its practi
tioners, one fact stands out. Most of the research reported has dealt 
with a single system. In fact, most of it has been done in the context 
of the American political system. The meager literature on comparative
studies has compared processes of political socialization within politi- 

9cal systems.
Yet an observer viewing the political life of man in the second 

half of this century must note two complementary trends; the increasing 
interrelatedness of political systems and processes on a global level; 
and the increasing involvement of the individual in overlapping areas 
of political life.

It would appear that perhaps a less ambitious approach to theory 
building is indicated, which may yet prove to have broader explanatory 
power. A political theory of political socialization must deal with the 
reality of man's political relationships with various systems at various 
levels, Vith man as the common denominator, such a theory should provide 
models for understanding these multiple relationships which each indi
vidual may have. It should further provide models for understanding 
the effect of these multiple relationships on both man and the political 
system. Utilizing a systems approach, I propose to focus on the outcome 
of the political socialization process and to arrive at a theoretical
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statement concerning the political socialization process and the totality 
of the political self.

Inkeles states that "although socialization is one of the most 
important mechanisms giving society stability and continuity, it may also 
serve as a major vehicle for change. Some individuals, indeed whole seg
ments of populations, may be socialized to play the role of creative, 
innovative, change-inducing catalysts."^ This definition applied to 
the process of political socialization will increase its relevance to 
the concerns central to this research. It may also provide a means for 
investigating new facets of old problems.

The growth of the political arena within which each individual
may function and within which he may increasingly be both object and
possessor of political influence has become the subject of a significant
area of research. In a recently published volume edited by Herbert
Kelman,^ the common concern of the contributing scholars is defined as
one focusing on the human dimension of international relations. They
are concerned with

, , , the ways in which individuals relate themselves to their own 
nation and other nations, to the international system as a whole, 
to problems of foreign policy, and of the broader issues of war and 
peace; and with the study of actual interactions between individuals 
across boundaries.

An awareness of this broadened scope of the political life of 
all individuals informs the thrust of the present research. It grows 
out of the conviction that we are living in what can be described as an 
emerging world-wide, socio-political system which is analytically com
parable to other levels of human social organization. Indicators of 
this emergenco of a global society are such factors as a rapidly develop
ing world-wide system of human interaction, an expanding network of 
cross-national organizations and institutions, an expanding homogeneity
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of culture, increasing similarity in mankind's social institutions and

12an internationalization of social problems.
This view of an emerging global society sees intra-national and 

international political systems as cases within a population of analyti
cally comparable systems, in which individuals participate and through 
which such human values as wealth, power, health, enlightenment and

13respect are created and allocated among members of the human species.
It leads to a concern with politically relevant socialization as one of 
the functional processes common to both the national and international 
systems,

A cross-system approach to political socialization has not been 
widely employed. Partly this is due to the fact that political sociali
zation has only recently emerged as a new field of specialization in 
political science and research in the area has just begun to yield an
empirically based understanding of the childhood acquisition of politi-

14cally relevant concepts, values, expectations and knowledge.
In fact, the bulk of current research on political socialization

has dealt with the development of children's orientations toward the
national— largely American— political system. The earliest preferences
for research in this area dealt with knowledge of persons and institutions
such as the President, the mayor, the Congress, or with politically rele-

15vant orientations, such as authoritarianism. Only recently have rela
tively comprehensive overviews of the induction of children into the 
domestic political system appeared. However, neither Easton and Dennis 
in Children in the Political System nor Hess and Tomey in their work 
with elementary school children. The Development of Political Attitudes, 
focused upon children's perceptions of disagreement or conflict in the
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operation of the system or their perceptions of linkage between themselves 
and political events and conditions in the system.

There has been some research on international socialization and 
it has also largely focused on the development of children's orientations 
to specific objects and institutions. The work, for example, of Piaget 
and Weil, Jahoda, Weinstein, and Lambert and Klineberg has been concerned 
with tracing certain developmental trends in terms of children's national 
identification and geographic perspectives. It has also explored cognitive 
and affective orientations with regard to definitions of foreign nations 
and peoples,^ In this respect, the work of Cooper, Alvik and Rosell on 
war and peace was until recently almost, unique in its concern with chil
dren's orientations toward conflict in the international system,

17Cooper's pioneering study employed an open-ended questionnaire 
to develop a scheme of conflict based on Piaget's model of cognitive 
development. He found that, by age seven and eight, children were able 
to "clearly define war," He further noted that the reasons children 
give for the causes of war fell into three categories: defense of coun
try; friendship and honor; and aggressive attack. The percentage of 
children who accepted the defense of country rationale as a Justification

ISfor war went from 50 per cent at age eight to 90 per cent by age fifteen.
19Alvik adapted Cooper’s questionnaire for a study of Norwegian 

children in which he was primarily concerned with an investigation of 
the relationship between the general ability of children to relate 
multiple perspectives in the logical sense and their ability to relate 
multiple perspectives concerning war and peace. In terms of the concepts 
of war and peace, Alvik concluded that "while the war concept in overall 
content can be said to appear rather similar in the two investigations, 
it looks as if the peace concept is more culturally determined."



www.manaraa.com

Roflell's study focused on the developmental pattern of the
political orientations of Swedish children toward war and peace cast in

21a sociological framework. He, too, found that with age war is increas
ingly defined in terms of conflict; 33 per cent of the eight-year-old 
respondents as compared with 80 per cent of the fourteen-year-olds.
Resell also interpreted his findings as reflecting an increased capacity

2?for reciprocal reasoning or intellectual development.
While there is little research directly pertinent to children's

domestic-international imagery of conflict, it would appear from what
evidence is available that the development of children's domestic and
international images of conflict proceeds almost in reverse order. In
regard to domestic political processes, while the only data deal with

23partisan competition, children seem to develop perceptions of conflict 
only very gradually and at a relatively late age, thirteen years, in 
socialization terms. Contrariwise, with regard to the international sys
tem it appears that children's initial imagery is dominated by conflict 
behavior.

Jahoda noted that, by ages ten to eleven, children's dislikes
with regard to foreign nations tend to follow the lines of contemporary
EaBt-Veat cleavages and are justified in conventional, adult cold-war 

24arguments, Weinstein has suggested that six-year-olds identify the
American flag with the "good guys" as opposed to the "bad guys" who do

25not subscribe to it.
From his study of children's attitudes toward war and other inter

national processes in grades four, five and six, Targ concluded similarly;
Finally, the data tended to indicate that children increasingly were 
socialized to accept a political world view not too dissimilar from 
Morgenthau's theory of political realism. Children increasingly saw 
war as bad but legal. Alliances were seen as aggressive and good.
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The older children (sixth grade) with increasing knowledge about the 
international system ware less optimistic about the future. This, 
coupled with the developing "we-they" definition of the world, inter
acts to create a conception of reality that justified war, military 
policies, and nationalism at the same time as such conceptions require, 
at best, guarded optimism.26

At the same time that socialization research has tended to focue
on political institutions rather than processes it has, understandably,
focused on one level of political system at a time, even though most
would acknowledge that people are usually members of multiple political
systems. That is, while Socialization research has been comparative in
terms of a few cross-national studies, there have been, with one exception,
no attempts to study political socialization among members of the same

27political system toward different levels of political systems. The 
one exception is Jennings who studied political orientations of adoles
cents toward multiple levels of government. He found 53 per cent of his 
sample ranked international affairs as more salient than other levels of
government. There was a correlation between the orientation and level

28of knowledge concerning international politics and public affairs.
In order to compare the development of political orientations 

toward multiple levels of government or different political systems, the 
following theoretical approach will be employed.

Political orientations viewed as products of the political social
ization process may be seen as functions of three factors: the structure
of the system, the position of the individual within the system, and per
sonality. While major emphasis in studying the development of political 
orientations of young people is directed to political socialization as a 
process, other factors influence this process at various points. Inkeles 
notes that "social structure impinges on, and in many ways determines 
socialization. In its turn, socialization may have substantial effects
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29on social structure," If, as suggested above, both the international 

and national systems are treated as political systems, both may be said 
to encompass socialization as a functional requisite.

Political socialization as a function of structure has also been 
discussed by Easton and Dennis, In their analysis of how the political 
system develops support through early socialization, they point out that 
the very nature of the political socialization process requires that there 
be "structural linkages" or "contact points" between the political system 
and the child. They perceive different levels of political systems 
offering different "structural linkages" and "contact points," with sig
nificant consequences for the outcome of the socialization process.

Applying this conception of the socialization process to the 
cross-systems approach suggests that differences in political orientations 
toward multiple systems may be related to structural variables. If the 
international system offers different "structural linkages" and "contact 
points" than does the national system, the consequences may be significant 
for the developmental staging of the socialization process, for the imagery 
of the system developed, and for the patterns of political attitudes and 
behavior which children acquire toward each system. At the very least 
it may be assumed that the international political system will socialize 
toward international orientations, while the national political system 
will socialize toward national orientations.

Political orientations are also functions of the position of the 
individual within the system. Position is here defined as an object of 
socialization. If all children are socialized by the political system 
as a whole, one would expect to find minimal differences in political 
orientations. There might be early socialization toward the national
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system and, somewhat later— -and more discontinuous— socialization toward 
the international system. Such a pattern would be congruent with both 
theoretical conceptualization and empirical findings,

Research has shown, however, that within a single system children 
are socialized by a variety of sometimes parallel and sometimes overlapping 
systems and agents, among them ethnic, religiouB and racial sub-groups.
Such a sub-group could conceivably be a transnational movement, defined 
as a group whose interests and concerns are shared with members in other 
national systems, and which may have special definitions of the role of 
the national toward the nation-state or the international system.

Social-psychological research in international behavior of indi
viduals suggests that transnational contacts may increase the saliency of 
the international system for the individual. Studies on the effect of 
transnational experiences such as travel, business and education, have
been shown to influence international orientations to a significant 

30degree.
It may be conjectured that socialization by transnational experi

ences or movements will develop those individuals or groups who will play 
the roles of "creative, innovative, change-inducing catalysts" described 
by Inkeles, who may bring about the increased commitment to an interna
tionalist ideology anticipated by Kelman.

Within the framework of this study it is assumed that socialization 
by transnational movements will develop multiple loyalties or at least 
positive orientations to multiple systems. Evidence of multiple loyal
ties, loyalties extending beyond national boundaries, would be expected 
to be more prevalent among such children than among those socialized only 

by the national system.
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Finally, political orientations are functions of personality. 

Socialization, political or otherwise, is in all cases mediated through 
the personality of the individual. Thus political orientations, seen as 
the dependent variable, may differ widely for individuals exposed to the 
same socialization process.

Theoretically, as was pointed out earlier, political socializa
tion is a special form of the more general phenomenon of socialization, 
and in the language of socialization theory may be defined aB the develop
mental process through which the citizen matures politically. In the 
course of this developmental process he acquires a complex of beliefs, 
feelings and information which help him comprehend, evaluate and relate
to the political world around him. Borrowing from Mead's notion of the

31social self, Dawson and Prewitt suggest that political socialization 
produces a political self. This political self is developed through the
individual's relationship with the social world in the same way as the

32social self. Both develop out of a process of interaction. The indi
vidual is neither altogether passive nor the sole acting or initiating 
agent.

There has been some research on the capacity of children to hold 
multiple role perceptions. However, except for the Jennings study, there 
has been, to my knowledge, no research reported which focuses on the 
development of the political self as it relates to overlapping political 
systems, such as the nation-state and the international system. It seems 
clear that individuals are socialized simultaneously into overlapping 
political systems and that, in this process, orientations toward each 
are developed. It seems equally clear that if we are to understand the 
orientations of individuals toward these overlapping systems, it would
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be useful to study the process by which they develop, noting similarities 
and differences in content, sequential development and interaction.

Reflecting a basic interest in the development of the political 
self and identity and in the consequences this has for political life, 
the following questions may be asked: Are there differences in the proc
ess by which orientations are developed toward different political sys
tems? Are there differences in the content of these orientations? What 
elements in the process of political socialization lead to different out
comes for different individuals? What are the consequences of these dif
ferences?

Choices must be made by any researcher, These must be made both 
in terms of focus and approach before the -more specific issueB of method
ology can be considered. A common interest in questions and concerns
related to the development of global society served to direct the

33efforts of a number of researchers in political socialization, who 
found themselves at Northwestern University from 1969 to 1971. A common 
goal of contributing to the beginnings of a broad theory of political 
socialization guided the formulations of individual research interests.
A common hope that these small contributions would indeed add to our 
understanding of political life prescribed limited objectives for each.

The objective of the present study is to develop exploratory 
hypotheses concerning the development of political orientations toward 
the international political system. Specifically, my research efforts 
are directed to a comparative analysis of the development of political 
orientations toward the national and international systems among Israeli 
pre-adults and the effect of transnational movements in this process.

The research is designed to be comparative in three ways. It 
compares political orientations toward different systems, the national
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and international systems. It compares these orientations between groups 
socialized by transnational movements and groups not socialized by trans
national movements. Finally, it provides data for a future comparative 
study on a cross-national basis. The selection of Israel as the research 
site was directly related to these aspects.

Many years of close study of the political development of Israel 
combined with familiarity with the language and culture as well as assured 
access to a research population offered a unique opportunity for the
research contemplated. Bearing in mind the caveat mentioned by 

34Przeworski, that meaningful cross-cultural research requires concomitant
variation of systemic variables as well as consideration of within-system
variables, Israel was seen as a valuable addition to the political systemB
under consideration. As a democratic political system with a western
outlook, it shares a basic orientation with both the United States and
Great Britain. It shares certain basic structural features with these
systems and, as Oran Young says in speaking of general systems theory,
f'the central point is that systems which differ in terms of size, time,
scale and specific substance may yet resemble one another closely in
regard to certain basic structures and processes and may also have sig—

35nificant subsets of such structures and processes that interlock.M
In addition to its different statue on the international pecking 

order, there are certain unique features to be considered. National 
ideology as a systemic variable can be used to compare political systems 
in cross-cultural studies. The implication of a national ideology for 
the development of political orientations, both national and interna
tional, is clear. Since the very existence of the State of Israel rests 
on a shared ideological commitment— Zionism, as a transnational movement—  

Israeli society will reflect a relatively greater degree of international
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involvement than other new nations. This expectation is, of course, sub* 
ject to empirical verification, Teune's observation-made in another 
context— is also suggestive here. He stated that "many groups that have 
either experienced punishment or have knowledge that others like them 
have been punished should develop internationalist orientations among at

36least some of the members of the group."
Political socialization as a functional process is a systemic 

variable which Israel shares with other political systems, both new and 
old. As a new nation, Israel shares with other new nations the task of 
political integration of its members and the shaping and reshaping of a 
national identity. In this context it has faced the additional task of 
integrating large-scale immigration of diverse populations— doubling the 
population since statehood in 1946— and extending the process of political 
socialization longitudinally.

A number of institutions and processes in Israel have special
significance in the process of political socialization, i.e. the army,
in which all young adults are expected to serve, and the various youth 

37movements. For this analysis, two institutions in Israeli society are 
defined as transnational movements. One is religion and the second is 
the kibbutz. These two concepts will be theoretically defined and their 
relationship to the political orientations of young Israelis will be 
explored.

This comparative analysis of the development of political orien
tations toward overlapping political systems is designed to generate 
exploratory hypotheses. Exploring largely unknown territory, such propo
sitions and hypotheses which can be more rigorously tested in future 
research, can contribute to an understanding of how the political self
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relates to a sample of the multiplicity of extant political environments.
A link will be added to the construction of a theory of political social
ization which may in the foreseeable future encompass political orientations 
toward a political system including outer Bpace. The central issues with 
which the research is concerned will be restated, to be followed by an 
outline of the format for reporting the findings.

The study focuses on two major questions:
1. Are there differences in the political orientations of young 

Israelis toward the national and international systems?
2, Are there differences in these orientations between young Israelis 

socialized by transnational movements and those not socialized by 
transnational movements?
Explanatory models will be based on propositions drawn from the 

literature and from empirical findings and will explore more specific 
research questions.

1, Are there differences in the content of orientations toward the 
two systems?

2, Are there differences in the sources of information utilized for 
the two systems?

3. Are there differences in the degree to which respondents see the
two systems affecting their lives?

4. Do respondents perceive differences in the degree to which they 
can influence the two systems?

5, Do respondents perceive different degrees of involvement with 
problems of violence in the two systems?

6. Do respondents perceive different degrees of involvement with 
problems of social justice in the two systems?

7* Are there differences related to age?
The following paragraphs outline the organizational structure of the
study.

In Chapter I the research has been placed in the context of the 
political socialization literature, I have pointed out that, while there
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has heen considerable research on the development of political orienta
tions in young people toward their national political system and some 
toward the international system, there has been none comparing orienta
tions toward both systems. This has been seen as a major lacuna in the 
field, I have outlined the broad framework which will guide the study 
based on the conceptualization that political orientation as the outcome 
of the process of political socialization will be a function of (l) the 
structure of the system, (2) the position of the individual in the sys
tem, and (3) the personality of the individual.

In Chapter II, I outline the research design of the study. The 
sample and its setting are described. I present theoretical and opera
tional definitions of the major variables to be studied together with 
indicators to be used, I also discuss the methodological procedures used
in the collection and analysis of the data.

Chapter III contains a discussion of theoretical and conceptual 
considerations involved in determining specific research questions and 
relates these to previous research findings. The conceptual framework 
for the comparative analysis of political orientations toward the national
and international systems is based on three propositions:

1. Young people are socialised simultaneously into the national and 
international political systems.

2. The national and international political systems have analytically 
comparable, but empirically distinct political cultures.

3. The development of political orientations is a process which can
be studied in terms of a cognitive-developmental learning model.
In Chapter IV, I present data and findings related to the pre

dictions made in Chapter III, I discuss the findings concerning dif
ferences in political orientations toward the two political systems in 
the light of theoretical expectations.
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Chapter V discusses the theoretical and conceptual considerations 

involved in exploring the effect of political socialization by trans
national movements. The conceptual framework for this aspect of the 
study is an elaboration of the discussion in Chapter III, In Chapter III 
the outcome of the process of socialization is seen as a function of the 
structure of the system, whereas in Chapter V it is also seen as a fmic
tion of the position of the individual within the system. Transnational 
movements are defined as determinants of position in the system and as 
affecting the outcome of the process of political socialization. Kibbutz 
and religion are identified as transnational movements for purposes of 
this analysis.

In Chapter VI, I present data and report on findings of this 
analysis. Two between-group comparisons are made: Kibbutz and non
kibbutz, and religious and non-religious. Both comparisons are made for 
the same dimensions reported in Chapter IV,

In Chapter VII, I present and discuss findings on two additional 
instruments used to measure political orientations for both sets of sub
groups, A measure was developed for this study which categorises 
respondents as having functional, normative or symbolic national identity. 
This test was administered together with one measuring world-mindedness. 
Findings are related to the outcome of political socialization as a func
tion of position. The question of interaction between parallel processes 
of political socialization is also related to the position of tku indi
vidual in the system and to the development of a political identity.

In Chapter VIII, I summarize the findings and present conclusions 
derived from them. I also state implications for future research, espe
cially as related to the development of political identity within a frame

work of political socialization.
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Development: A Four-Nation Study," Social Science Information. VII,
2 (April, 1968), 42-92.

37. The Army has served as both a socializing agent and an agent of 
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CHAPTER II

RESEARCH RESIGN AND SAMPLE

A. OBJECTIVE
The objective of the research is to examine the development of 

political orientations of young people in Israel toward the national and 
international systems. More specifically, it is the examination of the 
effect of political socialization by transnational movements on the devel
opment of international orientations.

B, THE SAMPLE
Israeli youth was selected primarily because it represents a 

fortuitous combination of research interest, familiarity with setting 
and language, and an optimum fit with the framework of an ongoing, broader 
research enterprise. Long—range plans call for a cross-national compari
son of some of the data in this and other studies within this ongoing

1 2project. In accord with the prescriptions of Naroll and Przeworski 
for fruitful cross-cultural comparative analysis, I saw Israel as sharing 
a sufficient degree of "concomitant variation" with systems such as the 
British and American, At the same time, the unique characteristics of 
Israeli society, such as the natural laboratory setting of the kibbutz, 
provided the within-system variation demanded by the research orientation 
of this specific study.

The sample consists of a purposively selected research population 
of 599 Israeli pre-adults, 248 male and 351 female, at five grade levels:

23
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123 from fourth grade (nine-ten years), 112 from sixth grade (eleven- 
twelve years), 93 from eighth grade (thirteen-fourteen years), 136 from 
tenth grade (fifteen-sixteen years), and 135 from twelfth grade (seventeen- 
eighteen years). The sample is further divided into two groups: 23 per
cent of the respondents were horn and raised in a kibbutz while the 
remainder was divided between the metropolitan areas of Haifa, Jerusalem 
and Tel Aviv, Of those not born in Israel, seven (l per cent) immigrated 
before 1956, eighty-three (14 per cent) between 1957 and 1966, and 16 
(3 per cent) since 1967.

Countries of origin represented are shown in the following table,

TABLE 2.1
COUNTRIES OP ORIGIN BY RESPONDENT'S PUCE OF BIRTH, MOTHER'S 

PUCE OP BIRTH AND FATHER'S PUCE OF BIRTH

Place of Birth Respondent Mother Father

Israel 494 114 84
Asia-Africa (primarily 

Morocco and Egypt) 23 86 84
Europe (except England) 37 326 363
British Commonwealth 5 11 10
United States 12 14 16
USSR 23 27 20
Other 5 11 9

Total 599 589a 586a

information not available for all parents.
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Of the total sample of 599, 228 are religious as defined by 

attendance in a religious state school, and 371 are non-religious; 137 
are from a kibbutz and 462 are not*

Socio-economic status i3 frequently reported in terms of occupa
tional status with which it is highly correlated in the United States, 
Data ttere collected in Israel but must be evaluated with caution. The 
high correlation does not obtain in Israel for a number of reasons. 
Ideologically, to work with one's hands, particularly on the land, has 
been an essential part of the Zionist creed which still holds high sym
bolic status. The kibbutz parents were difficult to classify: were they
indeed farmers or blue or white collar workers or professionals? Other 
examples: bus drivers in the United States are classified as blue collar
workers, while in Israel they may be classified as professionals or 
entrepreneurs with equal logic, since most are member-partners of long 
standing of the two large bus cooperatives,

A fairly high proportion— 66 per cent— of the Jerusalem sample 
came from families connected with the Hebrew University, This included 
faculty and housekeeping staffs. The Kiryat Yam sample was largely 
recent immigrants (parents) and represented a lower than average socio
economic status, by occupational status as well as area of residence.

C. THEORETICAL DEFINITIONS 
1, Orientations

Orientations are defined as the complex of attitudes, values, 
knowledge and behavior through which individuals organise their object 
relationships. Political orientations are defined as conceptualized by 
Easton and Dennis: knowledge, attitudes and values about the objects
of the political system. Orientations will also be analyzed in terms
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of the objects toward which they are directed. These include tho three 
categories which complete the schema developed by Easton and Dennis and 
add one further dimension. Authorities, regime and political community 
are the three foci toward which political orientations may be directed 
in the nine-cell matrix proposed by Easton and Dennis, This research 
will be looking at political orientations toward these three objects 
but will also look at the orientations toward the international system. 
For both systems orientations will further be viewed as directed toward 
events and conditions in the child's socio-political universe which may 
impinge on his perceptions.

2, Involvement
This term may be used interchangeably with orientations, but does 

connote an additional emotional component which may or may not be part 
of the definition of orientations. Involvement implies some affect and 
expressed sense of engagement with the political community and process.

5. Transnational Movement
A transnational movement or group is defined as a group or 

activity or belief system which provides the individual in it with a set 
of orientations toward the world outside his national system. These are 
conceptualized as being related to but not contradictory to the set of 
orientations he may have toward the national system.

4. World-Kindedness
World-mindedness is defined a3 an orientation toward events in 

the world which sets them in a world-wide perspective rather than a 
national or even international framework. The emphasis is on the human
ness of all peoples rather than their national identification.
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5. National Identity

In contrast to national identification, which I see as an external 
categorization, I use national identity in the sense of an extended self- 
concept. It connotes a sense of "belonging" to the political community 
and a degree of involvement.

D. OPERATIONAL DEFINITIONS
Orientations will be compared in terms of six variables focusing 

on cognitive, affective and action-oriented dimensions,
1, Political Knowledge:

Level of knowledge is measured by an information test consisting 
of three questions each for the national and international system,

2, Sources of Information:
Sources of information are ranked on the basis of their importance 
to children for information concerning the two systems. Respond
ents are asked to select three out of six sources, and to rank
these in order of importance,

3, Impact on Self:
Impact perceived is measured in terms of responses children give 
to a series of statements concerning events and conditions in 
their environment. They are asked to respond in terms of per
ceived influence (cognitive) and feelings (affective) and are
scored on each item from very much to not at all. Several indi
vidual items are also used to measure their perception of the
impact of the system,

4, Impact of the Self on System:
Impact on the system is measured in terms of a similar series of 
statements but eliciting responses as to what they feel they 
could do about the event or condition. In addition, several 
individual items are used to measure a sense of efficacy,

5, Social Problems: Violence:
A series of items dealing with violence are taken from the impact 
series. Children are also asked to respond to a series of indi
vidual items to measure their involvement with violence with each 
system.
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6. Social Problems: Social Justice:

A series of itema dealing with socio-political problems are taken 
from the impact series. Children are also asked to respond to 
individual items concerned with issues of social justice. Spe
cific items for each instrument are included in the text.

E. RESEARCH INSTRUMENTS
Rata were obtained through a combination of written questionnaires

and personal, taped interviews. I administered the written questionnaires,
I also conducted taped, personal interviews with 100 of these

respondents. Rue to considerations of time and finances, analysis of
these interviews could not be completed. Plans at present call for an
intensive analysis of a matched group sample from the data.

Research instruments were developed out of an original pool of
100 items pre-tested with children from the North Shore area of Chicago,
After numerous revisions, a final version was pre-tested with 500 New
Trier Township students at the fourth, sixth, eighth, tenth and twelfth 

4grade levels, as well as 300 children in the Chicago parochial school 
system at the same age levels. The instruments were translated into 
Hebrew and certain modifications were made, such as elimination of some 
items of little or peripheral relevance to the Israeli sample, the adap
tation of content in some of the items, and the development of additional
items to tap dimensions peculiar to the Israeli sample

In addition, a scale on world-mindedness (Sampson and Smith,
1957) was administered to the Winnetka pre-test sample and to the Israeli 
sample. A short version of the Rokeach Dogmatism Scale (Troldahl-Powell, 
1965) was also administered to the Israeli sample to tap hypothesised 
differences in personality traits between children raised in kibbutzim 
and in nuclear families.
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A scale was constructed to measure the sense of national iden

tity, It measures three component dimensions of this attitude and pro
duced separate scores on each. The dimensions are symbolic, normative 
and functional. The scale consists of eighteen items, twelve multiple 
choice and six open-ended questions. Responses to open-ended questions 
are divided into nine categories, which were selected after preliminary 
reading of all questionnaires. Coding was done by me and an assistant 
independently. The two sets of coded responses presented few problems 
of disagreement,

F. STATISTICAL ANALYSIS
Statistical analysis was performed on a CDC 6400 at Vogelback 

Computing Center, Northwestern University, Program Fastabs in the SPSS 
package (Statistical package for the Social Sciences) allows for the com
puting of bivariate joint frequency distribution with varying levels of 
control variables, Fastabs displays the distribution of cases by their 
position on two or more variables. These joint frequency distributions 
can be statistically analyzed by tests of significance such as chi square 
and contingency coefficients. A significance level of .05 was selected, 
and chi square significance tests were applied.

Special programs were written to compute scores for scales on 
the questionnaire, for world-mindedness scores and for dogmatism scores. 
Another program was written to display the combinations and frequencies 
of combinations on the Source of Information section of the questionnaire. 
A final program was written to compute scores for the Identity scale.

The Appendix contains copies of the written questionnaire in 
Hebrew as well as of the oral interview schedule. An Illustrative 
transcript from one interview is also available on request from author.
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Copies of special programs written to analyze data are similarly avail
able upon request.
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NOTES

1. Raoul Naroll, "Some Thoughts on Comparative Method in Cultural 
Anthropologyin Methodology in Social Research, ed. by H. M. Blalock 
and Ann Blalock (New York: McGraw-Hill, 1968)

2. Adam Przeworski and Henry Teune, The Logic of Comparative Social 
Inquiry (New York: John Wiley and Sons, 1970).

3* Non-religious includes all those respondents attending a public 
school not identified as a religious school.

4* I administered these tests in the winter of 1969-70 to 500 students
in New Trier Township: Fourth grade at Hubbard Woods School, Winnetka,
Illinois; sixth grade at Skokie Junior High School, Winnetka, Illinois; 
eighth grade at Carleton Washburne School, Winnetka, Illinois; and 
tenth and twelfth grades at New Trier West High School, Northfield, 
Illinois,
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CHAPTER III.

A COMPARISON OP NATIONAL AND INTERNATIONAL 
POLITICAL ORIENTATIONS AMONG ISRAELI 

PRE-ADULTS
Theoretical and Conceptual Considerations 

In Chapter I, I identified the study as an exploratory analysis 
of the development of political orientations toward two overlapping sys
tems. I propose to compare political orientations toward the national 
and international systems within the framework of a theory of political 
socialization. Within such a framework I propose to study international 
socialization by focusing on the effect of socialization by transnational 
movements on the political orientations of pre-adults.

Of central concern in the next two chapters is the question:
Are there differences in the political orientations of young people 
toward the national and international systems? A corollary question is: 
Are such differences related to age?

The conceptual framework for this first part of the study is 
based on the view that the development of political orientations in 
pre-adults may be seen as the outcome of the process of political social
ization into overlapping systems and that this outcome will be a function 
of the structure of the political system.

Underlying this framework are the following assumptions:
1. foung people are socialized simultaneously into the national 

and international political systems.

2. The national and international political systems have analytically 
comparablet yet empirically distinct political cultures,

32
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3, The development of political orientations is a process which can 

he studied in terms of a cognitive-developmental learning model.
These assumptions are analyzed in the present chapter and provide

the framework from which I develop predictions concerning the comparative
outcome of the socialization process toward two overlapping political
systems. These predictions are formulated at the end of the chapter.

In Chapter IV I report findings based on empirical testing of
these predictions.

A. NATIONAL AND INTERNATIONAL POLITICAL SYSTEMS
The concept "political system" became an operational part of the 

political science lexicon with the publication of David Easton's A Systems 
Analysis of Political Life. In it he presents a detailed theory which 
has been applied to studies of varied topics related to the political 
process, including education, law, and his own work with Jack Dennis on 
political socialization,^ The systems approach has become a familiar 
concept in social science literature and will, therefore, be discussed 
here only in gross outline.

The attempt to view global society as a political system derives 
partly from the growing evidence that a world-wide or global system is 
indeed emerging. Kenneth Boulding's view and interpretation of this 
development parallels that made familiar by Lady Jackson in popular lit
erature, Boulding concludes that, due to changes in technology, particu
larly in transportation and weaponry,

. . . the world has become a spaceship, a small rather crowded globe 
hurtling through space to an unknown destination and bearing on its 
surface a very fragile freight of mankind and the atmosphere which 
inhabits men's minds.

This represents a very fundamental change in the condition of 
man, a change which furthermore only a few people have really appre
ciated. Up till very recently the human race was expanding on what 
was for all practical purposes an illimitable plain. It may have
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been a "darkling plain where ignorant armies clash by night" as 
Hathew Arnold called it, but it was for all practical purposes an 
illimitable, if rough, plain. As long as there was always somewhere 
to go over the horizon, neither ignorance nor armies nor clashes 
could be fatal. If one civilization collapsed another could always 
rise a few hundred miles away. All history in other words, until 
very recently, has been local and has not involved the concept of 
the "sociosphere" or the total sphere of all human activity extend
ing all around the earth,2

Lady Jackson's view is expressed in her usual succinct and direct
style:

Host of the energies of our society tend towards unity— the energies 
of science and technological change, the energy of curiosity and 
research, of self-interest and economics, the energy— in many ways 
the most violent of all— the energy of potential aggression and 
destruction. We have become neighbors in terms of inescapable physi
cal proximity and instant communication. We are neighbors in economic 
interest and technological direction. We are neighbors in the risk 
of total destruction. 3

Her conclusion, that the world has become in many respects a 
single human community, which informs much of her writing and speaking, 
suggests the foundation on which a definition of global society as a 
political system may be formulated.

In some form, the existence, or the desirability of existence, 
of an international system has been recognized at least since biblical 
times, reflecting a sense of the community of mankind. In terms of inter
national relations theory, the concept of an international political sys
tem was related to the growth of the nation-state. While it was never 
all-inclusive or universally recognized as such, it provided a point of 
reference. Historically, the international system has had different 
degrees of salience to different societies and to members uxthin societies. 
It has been subject to stress to a degree which has led to changes in the 
system itself, but as an ideal type, I would argue, the concept has per
sisted.

In the past the unit of analysis in international relations 
theory was almost exclusively the nation-state, but changes in political
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life have led to new approaches to an understanding of political systems. 
To cite a relevant example, twenty-five years ago the de facto government 
represented by the Via1 ad 16*01111 in Palestine, which had power to function 
in all areas except foreign policy— and in fact did carry on in this area 
as well— dealt with the Mandatory Power and the United Nations through 
the Jewish Agency for Palestine. The role of the Jewish Agency for Pales
tine as an agent in international affairs was the subject of much debate,^ 
not only in terms of defining its precise legal status under international 
law, but simply as an existential issue. The de facto position of both 
as governing bodies was never questioned. With de jure recognition of 
the State of Israel in 1948, their status was legitimized.

In contrast with this emphasis on the nation-state as the appro
priate unit of analysis, Herbert Kelman and a group of outstanding schol
ars, primarily in the field of social psychology, developed theoretical 
approaches for analyzing what has become an empirically observable fact. 
His focus on the psychology of international behavior has served to draw 
attention to the increasingly widespread and increasingly significant 
interrelationships of individuals and groups from different nations in 
activities having direct impact on the political life of the international 
system. It thus reflects changing concerns and conceptualizations of the 
relevant units of analysis for international relations.

The conceptualization of the international system as a political 
system does not fit the definition of "paradigm" as formulated by Kuhn 
in his Structure of Scientific Revolutions— one accepted by a community 
of scholars. Nevertheless, as a model which provides "permissible anal
ogies and metaphors" and helps to "determine what will be accepted as an 
explanation and as a puzzle solution . , , ,"^ it will be developed in 
Eastonian terms for this analysis.



www.manaraa.com

36
Easton sees the political system as a "set of structures and

processes through which demands of the 'politically relevant members'
7are concerted into binding decisions and related actions." Two condi

tions are specified as "essential variables" of any political system:
(l) that its members are able to make decisions concerning the allocation 
of values, and (2) that such decisions he accepted as authoritative by 
most members of the Bystem most of the time. The foregoing criteria do 
not appear to qualify the international system as a political system,

Easton, however, proceeds to describe political systems as open,
self-regulating, goal-directed and self-transforming unite of behavior:

♦ . . they are influenced by what happens in their natural and social 
environments, (that) their members can take purposive decisions to 
change the course of events, and if necessary or desirable, (that) 
these decisions may include modifications or fundamental transforma
tions of the system itself.8

He states as a further condition that no system for making and implement
ing binding decisions can hope to persist unless it can provide for the 
existence of some kind of political community, regime, and set of author
ities.

From the vantage point of the child (or a newcomer to an existing 
political system), the socio-political environment is perceived in terms 
of events or conditions which have an effect on him. He learn3 to recog
nize and know, evaluate (and develop affective relationships toward), and 
act in relationship to this environment. Within the American system, the 
authorities and their representatives are early perceived in specific, 
personalized forms. Diffuse support and the development of a belief in 
the legitimacy of the authority structure are shown to occur early in 
childhood. Developing such a belief in the structural legitimacy of the 
regime is described by Easton as a characteristic system response to 
stimulate the input of support, a crucial element of system persistence.
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It seems theoretically possible to view the process as related 

not only to persistence, but also to the "coming into existence" of a 
system. Thus no system for making and implementing binding decisions 
(accepted by most members most of the time) can come into existence unless 
it can provide some degree of political community, regime and set of 
authorities to which members will give support. Political socialisation 
may be seen then as a process for creating support for a grouping in the 
process of becoming a system. Clearly there are structural-functional 
differences between the two types of system. There is the crucial dif
ference in terms of which the nation-state is defined— the concept of 
the threat and use of force as the ultimate sanction, distinguishing it 
from other systems. Further, as Pye points out, a political system which 
is highly institutionalized and specialized will rely on different mecha
nisms in the socialization process than will one just emerging from a 
state of diffuseness. The lack of institutionalization of the inter
national system is cited by a number of scholars. Kaplan states that
the "international system is not a primary sphere of action in the same

qsense that national political systems are." Hans J. Morgenthau speaks 
of the "social pressures" in national systems which, unlike the situation 
in international society, tend to "keep dissenting groups within the 
bounds of law and order.

The contrast between the peaceful, ordered political life of the 
national system and the violent lawlessness prevailing in the interna
tional society provide the most commonly cited evidence for an inherent 
difference between the two systems. This Hobbesian view of international 
society is indeed what most clearly distinguishes the early orientations 
of children toward the two systems.
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The relationship between structural differences and the outcome 

of the socialization process is emphasized by Easton and Dennis. They 
point to the requirement inherent in the definition of political sociali
zation that there be structural linkages and contact points through which 
the child learns to relate to the political system and suggest the impli
cations of differences and deviations from their model.

In systems where authority objects are less capable of losing their 
abstract character— where they are less amenable to being personal
ized, to being made highly visible and salient, or where the collec
tivity of authorities cannot readily be typified by a few strategic 
individuals or types of roles— we would expect the child to establish 
contact with the system less readily, more clumsily and abstractly, 
and probably at a later, less impressionable age.^l

They continue:
It would be interesting, for example, to test our generalizations 
through cross-cultural research in such collegial regimes as Uruguay 
or in other systems which lack one or another of the properties that 
we have hypothesized as important to the manner in which the young 
child becomes or fails to become attached to the system in the United 
States,12

Following Easton and Dennis, much of political socialization 
research has focused on attitudes toward authorities. It is conceivable 
that for children in some political systems, types of authorities other 
than the President, the policeman, Congress, or analogous symbols may 
have significance. In Israel, for example, in addition to representatives 
of their own national political system, other images of authorities and 
regime may be salient or visible, i.e. the United Nations and its Secre
tary General, individual truce observers, or the Security Council in 
Special Session on the Middle East. Similarly, the concept of political 
community on an international level may have far greater relevance, both 
in terms of potential impact on members of society and in the importance 
attached to influencing it.
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Regardless of the evaluative or affective perception of such 

factors, what is theoretically relevant is that these images may be con
ceptualized as embryonic elements of another political system perceived 
by children as linked to their lives in a maimer which can be investigated 
empirically* I argue that* for analytical purposes* both the national 
and international system hold conceptual validity. Empirical investiga
tion will focus on how children perceive these two systems and how their 
perceptions concerning the two systems differ, if indeed they do.

B. RATIONAL AND INTERNATIONAL POLITICAL CULTURE
A second assumption underlying the theoretical approach to the 

analysis states that the perception of an embryonic, emerging interna
tional political system by children reflects a growing international 
political culture, which may be viewed as empirically distinct from the 
national political culture. The concept of political culture has ante
cedents which may be found in the literature of historiography, social
anthropology and the broad field of culture and personality.

13James Nathan haB compiled an exhaustive review of the origins 
and peregrinations of the concept, with particular reference to its 
significance for the international system metaphor. He has drawn on 
widely scattered sources in disparate disciplines to present a cogent 
argument for its use as an analytic referent in a comparatively-oriented 
analysis of global society. He concludes that the content of the system 
and of the culture appear to have the same referents and that the global 
society may be fruitfully viewed as a primitive but modernizing political 
system. His somewhat cavalier treatment of the national character studies 
growing primarily out of the culture and personality school of social 
anthropology reflect the view that what may be called the psycho-political
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approach is "more than could stand lengthy academic scrutiny,"'1'̂  In 
Chapter V H  I suggest that, on the contrary, such an approach has the 
potential of clarifying the concept of political culture. It can provide 
a powerful tool for countering the criticism of this concept directed at 
it by those who view its use primarily as a residual catch-all in compara
tive analysis.

In order to establish the frame of reference within which the
comparative analysis of the political orientation of Israeli children
will be conducted, there are certain aspects of the political culture
concept which need further explication. Its first formulation appeared
in an article published in 1956 as part of a broad attempt to develop
categories for comparative political studies. Here, Almond introduced
the concept as follows:

Every political system is embedded in a particular pattern of orien
tations to political action. I have found it useful to refer to 
this as the political culture. There are two points to be made 
regarding the concept of political culture. First, it does not 
coincide with a given political system or society. Patterns of 
orientation to politics may, and usually do, extend beyond the boun
daries of political systems. The second point is that the political 
culture is not the same thing as the general culture, although it is 
related to it. Because political orientation involves cognition, 
intellection, and adaptation to external situations, as well as the 
standards and values of the general culture, it is a differentiated 
part of the culture and has a certain autonomy. Indeed, it is the 
failure to give proper weight to the cognitive and evaluative fac
tors, and to the consequent autonomy of political culture, that has 
been responsible for the exaggerations and oversimplifications of 
the "national character" literature of recent years.15

As restated in a later work, The Civic Culture, which Almond 
co-authored with Sidney Verba, political culture may be defined as "the 
particular distribution of patterns of orientations toward political 
objects among the members of a nation."'*'® Lucian Pye, in his study of 
Burmese national identity, offered a similar interpretation of the con
cept: "A political culture can only be found in men's mindB, in the



www.manaraa.com

41
patterns of action, feelings and reflections which they have internalised

17and made a part of their existence."
However, Pye relates his conception of political culture more 

directly to the process of modernization. He sees political culture as 
the

. . .  orientation to the political process of the individual and the 
collectivity. For both the individual and the polity the political 
culture is a product of the cumulative orientations of a people toward 
the political process.18

Similarly, in an effort to explore conditions of modernization,
ffettl and Robertson conceptualize culture at the international level as

. . .  consisting of three main layers— the "religious" layer, the 
"legal and diplomatic" layer and the "industrial" layer. . , , Inter
national legal and diplomatic culture has to do directly with the 
traditional patterns of interaction between nations insofar as these 
have been parties to diplomacy and participants in the application 
of international law.

They continue:
To this extent we should not simply view international law and diplo
macy as arising from a global or near-global form of international 
exchange; but rather a cultural pattern which the new participants 
in the twentieth century international Bystem have had to encounter 
as a datum of that system. . , , Thus this layer of culture has much 
to do with the general issue of international socialization.19

While this excerpt is taken from a study primarily concerned 
with the international socialization of elites, it may be applied to 
non-elite groups. In the context of the Israeli political culture, 
"cumulative orientations of a people toward the political process" and 
toward international law and diplomacy encountered as a datum of the 
international system (by the people) are clearly shaped and influenced 
by the position of Israel as a creature and object of that political 
process and that international system,

Fye argues that the socialization process as related to the 
development of self-image and process of nation building is crucial in
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defining the spirit of politics. Extrapolating it can be argued that the 
national self-image, or political culture, can be considered crucial in 
defining the spirit of international politics.

Having posited the existence of two empirically distinct politi
cal cultures, I will now discuss the rationale for applying this frame
work to a comparative analysis.

Reference was made in Chapter I to the fact that most young 
people in contemporary society are socialized into overlapping political 
systems. These systems may be of the city, state and country for Ameri
can children, or of the city, nation and emerging European community for 
the Belgian child. But in most instances there is the additional one of 
the world community into which children are socialised. Underlying this 
research is an effort to make a contribution to our understanding of how 
young people are "inducted into the political system" and of how they 
learn the appropriate roles and methods to either maintain stability or 
bring about changes in the political system; to be political actors.

Political socialization is a functional aspect of the political 
system and is, in fact, determined by the structure of the system. Thus 
a political system which is highly institutionalized and specialized uses 
different mechanisms in the socialization process than one which is emerg
ing from a state of diffueeness.

While young people are socialized simultaneously to two over
lapping political systems, the political culture of the national system 
may actually affect the socialization process toward the international 
system. This would be in accord with what is known of the institutional
ization of patterns in the national system and the lack thereof in the 
international system.
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Such a hypothesis is supported by a careful reading and interpre-

20tation of the diverse literature related to international learning.
The dominant theme in these findings appears to be that, in terms of 
content, children learn at a fairly early age to view the world and 
specific areas and peoples through the lenses of the dominant political 
culture of which they are a part. The East-Vest conflict which is 
reflected in the political orientation of many young Americans is not 
evident in the political orientation of children from Africa or Brasil, 
for example.21

Such an approach may be fruitful in learning more about the 
development of international orientations and will be explored in a 
later chapter. This chapter focuses on the differences between the 
processes and outcomes rather than the interaction between them.

As an operational concept, according to Almond and Verba, politi
cal culture has a certain autonomy which emanates from the political sys
tem, It is viewed as an orientation toward political objects; it is the 
political system as "internalized in the cognitions, feelings and evalu
ations of its population." People are inducted into it just as they are

22socialized into non-political roles and social systems. To provide a 
framework for the comparative analysis of political orientations of 
young Israelis toward the national and international political system,
I will draw on the three-fold typology developed in the Civic Culture. 
These categories distinguish between the parochial, subject and partici
pant orientations.

The parochial orientation "implies the comparative absence of
23expectations of change initiated by the political system," only a dim 

awareness of the central political regime and few, if any, internalized 
norms regulating relations to the regime.
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The subject. by contrast,

, , , is aware of specialized, governmental authority; he is affec
tively oriented, to it, perhaps taking pride in it, perhaps disliking 
it; and he evaluates it either as legitimate or as not. But the 
relationship is toward the system on the general level, and toward 
the output, administrative, or "downward flow" side of the political 
system; it is essentially a passive relationship.24

The participant orientation, according to Almond and Verba, is
one in which the members of society tend to be explicitly oriented to the
system as "a whole and to both the political and administrative structures 

25and processes," In the Almond and Verba framework, the three types of
political culture are scalar, thus:

The participant culture is an additional stratum that may be added 
to and combined with the subject and parochial cultures. Thus the 
citizen of a participant polity is not only oriented toward active 
participation in politics, but is also subject to law and authority 
and is a member of more diffuse primary groups,26

I argued earlier that, just as national systems can have politi
cal cultures, the international system can have a political culture in 
the sense of the Almond and Verba definition: "The particular distribu
tion of patterns of orientations toward political objects among members 

27of the nation,11 Just as Almond and Verba use their typology for a
cross-national study, some of their vocabulary will be uBed in a theoret
ically oriented cross-system analysis of the socialization of children 
into the national and international political systems. In both environ
ments, the national and international, there is a socio-political universe 
of events. The child perceives these events and conditions of his socio
political environment selectively. He must somehow order them, make 
sense out of them, and evaluate them. The vocabulary of parochial, sub
ject and participant will be used to categorize and compare children's 
orientations and notions of the national and international Bystem,
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la addition to perceptual devices for looking at specific events 

and circumstances, children have general orientations toward their larger 
national and international socio-political environment. Some of the 
elements of this larger conception are their perceptions of its malle
ability, complexity and resnoneiveneas. Further, children may have a 
general notion of their capacity to influence this environment and of 
their own competence in the system. An additional element here is the 
child's specific knowledge of the mechanisms, techniques, and possibil
ities for changing his environment and/or his relationship to his environ
ment.

Borrowing the vocabulary, if not the exact meaning of the Civic 
Culture, the first taxonomic distinction of parochialism revolves around 
the criteria of children's cognitive awareness of events and conditions 
in their national system and the international system. In this analysis 
the concept further implies the notion of the child's level of informa
tion and the perceived relationship to both systems. A subject orienta
tion implies an awareness by the child of an event or condition in the 
national or international system as impinging on him, which the parochial 
does not. The third, participant orientation, revolves around the notion 
of the child's participatory imagination. This would be simply the meas
ured ability of the child to see himself not only as acted upon but act
ing in response to events and conditions in his national and the inter
national system.

Almond and Verba, in their five-nation project, study perceptions 
of governmental processes and structures as reported by adult respondents. 
This study takes a broader view of political life while focusing on a 
more limited segment of the life cycle. The theoretical concern is how
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children perceive, order and structure those events and conditions which 
touch them. The respondents in this sample ore pre-adults, non-voters 
and non-participante in the actual governmental processes. Perception 
of events and conditions as they affect them and appropriate responses 
have not been learned experientially.

Survey evidence at the adult level indicates that the political 
cult lire typology approach would be an especially useful way of analyzing 
the development of children's orientations toward the international sys
tem. The adult literature on American attitudes toward foreign policy 
indicates that there is a basic difference in the "political cultures" 
of the national and international political systems. This literature 
also indicates that the political culture of the international system is 
predominantly parochial, as defined above, whereas the political culture 
of the national system is predominantly subject and participant.

A principal objective here is to explore the extent to which 
such differences in political culture in the two systems begin to emerge 
in childhood. It is not an untenable position that scholarly concerns 
about politics are basically elaborate literary commentary on the every
day thoughts and preoccupations of the common man and even children may

28have some conceptual understanding of the world. Targ found that sixth- 
graders view the world with the same analytic notions of Real-Folitik 
that are current in governmental and scholarly analyses. Similarly, in 
extensive pre-testing, it was found that many American youngsters eleven 
and twelve years of age have sophisticated notions of the aims of foreign 
policy and nuclear strategy. It would appear that larger disputes about 
the role, means and purposes of foreign policy find their roots in a 
common, diffuse, political culture, which includes pre-adults.
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The criteria of effective state action, the reason and aims of

foreign policy, and the role of the citizen are at the center of the
current and historic debate on the determinants of state action. In the
American context, the national interest has been the crucial concept.
The national interest for some, like Valter Lippman, has had clear and
self-evident guidelines that any intelligent observer with proper medi-

29tation, contemplation and experience can delineate. Hans J, Horgenthau,
perhaps the most complete explorer and interpreter of this concept, has
always seemed to hold that the national interest has an almost platonic

30essence about it. To others it has not always been eo clear. C. A.
Beard searched through a substantial part of American history for the

31national interest and confessed he could not find it. It is not my
purpose to examine various definitions of national interest ranging from
the bare minimum of prudence to the more expanded views of what Arnold

32Wolfers once called the "Milieu Goals of Foreign Policy," The basic, 
seemingly irreducible minimum would seem to hold that at the very least 
the national interest means survival,

Vhile there may be ambiguity on this conceptualization in the 
American context, there is none in the Israeli context. Questions such 
as the survival of what, who and at what level, relevant for other 
nations, seem to have been answered unequivocally for all Israeli 
respondents by recent history. The survival of the nation, Israel, is 
Been as a sine qua non for the survival of the Jewish people. An anec
dote may be illustrative of this difference. In 1903, the Etaperor of 
Japan served an ultimatum to the Emperor of Korea: Yield, or your people
will be destroyed. The Korean Prince fled, knowing his state and its 
structure of authority would fall to the Japanese. The Korean Prince
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had sacrificed the interest of the state for the survival of the nation. 
While this is a philosophical distinction of considerable appeal in the 
western nations in the nuclear age, it appears irrelevant in any debate 

in Israel. World War II and the history of the world since 1945 have 
convinced the Israelis that the Final Solution proposed at that tine for 
the Jews of Europe is a potential reality which any policy decision must 
take as its point of departure. The survival of the State of Israel and 
the survival of the Jewish people are seen as inseparable. They repre
sent two aspects of the basic principle which can not be compromised.

Related to the question of national interest is the accompanying 
literature on political realism as a guide to state action. Realism can 
be the boisterous search for manhood in international activity best exem
plified by T, Roosevelt, which is examined by Robert Osgood in his com-

34parison of the Rough Rider to Nietzsche's Warrior, It could be the
35cold-bloodedness of a Meinecke, Machiavelli, or a kind of neo-atavism 

exemplified by Liska, or it could be the simple, moving statements of 
that Mother-Figure, Prime-Minister of Israel, Golda Heir.

Idealists, visionaries, and fools— in this literature are found 
all those who tried to either transcend the necessities of state (what
ever that may be or mean) or are blind to them in their common projection

37of their own humanity and sympathies to other men. It is not, of course,
entirely in keeping or, indeed, possible in a study of childhood politi
cal socialization to resolve the complexities of this argument— to find 
a proper definition of the ingredients of political realism or to inquire 
of the place of idealism in the making of foreign policies. Rut the 
analysis can, perhaps, contribute something both in assessing the common, 
ordinary criteria children use in making their political world meaningful
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and perhaps to project these meanings on the wider screen of the theory 
of international relations as well as international education. The 
implications for increasing our understanding of the international 
behavior of individuals by such an approach are further explored in the 
writings of Kelman, et al, discussed earlier.^8

It may be relevant to suggest that the particular sample studied 
here presents unique aspects as well as generalized conclusions. The 
eleven-year-old boy who, not atypically, responded to the question, "What 
does the word 'peace* mean to you?" with a citation of the vision of 
Isaiah emphasizes the potential usefulness of research into childhood 
political socialization within a political culture framework. History, 
as taught in all Israeli schools, begins with the Bible,

An analysis of children’s political orientations within the frame
work of the political culture typology may be thought of as having two 
dimensions; first, life circumstance, that is, an individual’s percep
tion of a relatively personal stake or self-interest in an event in his 
socio-political environment; and, second, a linkage of sympathy or ideal
ism— where a child projects his own values, feelings of "rectitude" and 
idealism over the events and conditions of his environment to order them 
in a meaningful way. The tightest and most consistent intertwining of 
these two modes of analysis most likely occurs in the national system.
For here the child is both taught to identify his humanity with those 
who share his own national label and to see his interest more inextricably 
linked to his fellow national. But it is not easy to speculate on what 
"natural" distinctions a child would make of events and conditions in 
the international system.

The two analytical tools described could help order the child's 
values, priorities and judgments in four ways, Ee could be indifferent
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or apathetic to the great convulsions of international society. His 
national filter could he so effective as to be almost opaque. The policy 
implications of an apathetic public, if not clear, are at least disturb
ing for both the normative theorist and the sensitive statesman. Public 
support for policy involving hardships in the form of service or economic 
sacrifice could be more difficult to elicit from a body politic steeped 
in lethargy. Similarly, an ill-informed and uncaring mass base could 
easily be thought of as convenient prey for the demagogue or adventurer,

A public which has low cognitive awareness of the international 
system and little idea or interest in how events in the international 
environment affect it may be called parochial. We know the present inter
national system is one of danger, hostility and conflict for all nations. 
Ve also know that one of the functions of the socialization process is 
systems maintenance. Thus if the norms, values and orientations of the 
public are such as to lead to systemic support, there may be somewhat 
less reason to suspect the system will change. Literature on public
opinion and foreign policy suggests that there is a "permissive consen- 

39susM  ̂ which controls the action of statesmen only in the remotest sense. 
Democratic societies, with a broad base of consensus and a widely shared 
system of beliefs and values, are likely to permit their leadership to 
act in times of international crisis even when sectors of the public are 
in vigorous opposition.*'

A second mode of analysis might be of the position holding a 
sharply defined notion of rectitude and a poorly conceptualized notion 
of interest. In American history one can point to the failure of Wilson
ian foreign policy. It has been well and justly excoriated for its 
unlimited conception of the possibilities of one nation to remake its 
environment without sufficient reference to the exigencies of power
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40politics. Other sins, such as paternalism or missionary imperialism, 

are implicit in policies (of various governments) shaped by a Weltanschauung 
informed by ideals alone. In Israel the government faces increasing criti
cism for what is attacked as a "poorly conceptualized notion of interest," 

Another view of the world may be had when international affairs 
are seen only in the light of self-interest without idealism to moderate
such a view. The implicit prescription of this viewpoint is a pure

- 41Meineckian concept of raison d'etat. However, in an age when national
ism is often seen as a destructive, if potent, force and where global 
society is seen more and more as interrelated and interdependent, this view 
is unlikely to find many adherents among responsible statesmen.

Finally, there is the pragmatic view which both children and 
statesmen possess. In this analysis ideals and self-interest are com
bined to interpret events and conditions. When such a view is combined 
with a reasonably idealistic estimate of the malleability of the environ
ment to foreign policy, a sense of efficacy on the part of citizens 
and a generalized notion of authority, there exists a basis for sound 
policy making.

To summarize this discussion of political culture in the national 
and international system, it is important to note that they are indeed 
empirically distinct, and an approach using this typology for a compara
tive study is uniquely served by focusing on the development of political 
attitudes in young people.

C. THE DEVELOPMENT OF POLITICAL ORIENTATIONS WITHIN A 
COGNITIVE-DEVELOPMENTAL LEARNING MOIEL

The final assumption to be discussed states that the development 
of political orientations is a process which can be studied in terms of
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a cognitive-developmental learning model. Political socialization is
frequently defined as a process of political learning. In a recent
article, Cook and Scioli summarize the literature and conclude:

Tracing through these statements reveals a collection of definitions 
based on a common reference point: socialization as a learning proc
ess. Begardless of the other terms introduced into the discussion 
of political socialization (e.g., acquisition) the concept of a "learn
ing process" is the central component.

They go on to state that,
, . . within the set of definitional attempts cited, learning has 
been introduced as a primitive term and operates to define other 
terms, although the term itself (i.e. learning) has not been
defined.42

Acknowledging the validity of this criticism, it is yet defensible
strategy to employ the learning concept within a theoretically oriented

43analysis. Political learning, defined as social learning, is accepted
within the scholarly community as a paradigm in the development of a
political theory of political socialization.

In this study the emphasis is not on learning as such, yet it
is quite clear that developmental theory is crucial to an understanding
of the results of socialization. As Greenstein says in his article "The
Ambiguity of Political Socialization,"

Political scientists often pay lip service to the desideratum of 
studying actual developmental processes of inculcation and absorption, 
but in fact few students of any aspect of human psychological develop
ment have found it feasible to make extended direct observations in 
situ of human development. This is true partly because of the practi
cal difficulties in observing processes that often occur in private 
or come to pass in a staglamite fashion, slowly, over long periods 
of time. Longitudinal research is difficult to conduct even when it 
does not involve direct observations of socialization processes, 
given the problems of attrition on the part of both the studied 
samples and the investigators themselves.44

An intensive analysis of how children adopt political attitudes 
and behavior is a legitimate approach to the study of political social
ization for the learning theorist or the developmental psychologist.
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But my primary intellectual concern here is with understanding the dif
ferences, if they exist, between the sequential development of political 
orientations toward the two systems. Rather than focusing on the internal 
processes of acquisition or learning, I direct ay attention to content 
and self-perception with agents of socialization and age level as inde
pendent variables. Where appropriate, 1 use findings of developmental 
theory in an exploratory effort to generate hypotheses concerning the 
development of political attitudes. The cognitive-developmental model 
holds that the child's perceptions of the political world are modified 
and keyed to the state of his intellectual development. Thus, for example, 
generalizations about a class of political objects and perceptions of ter
ritorial entities can not be gained until the individual is capable of 
performing inductive and deductive operations and of understanding spa
tial relationships. As this model is relevant for the study of accultur
ation among very young age groups, I shall now turn to a brief review of 
the nature of intellectual development as illuminated by the findings of 
Jean Piaget.

Central to much of contemporary research on intellectual develop
ment and maturation is the work of the Swiss psychologist, Jean Piaget.
His work, together with the body of work developed by his followers and 
critics, provides the foundation on which the now substantial literature 
on cognitive-developmental learning theory is based. Of specific rele
vance for the study of political learning is his finding that intellec
tual maturation may be viewed as a growth process identified by stages 
which are distinguished by specific changes in mental operations. Each 
stage is seen as a prerequisite for the succeeding stage. -

In exploring the applications of some of his concepts, Piaget 
was the firet to examine the appearanoe and consolidation of national
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identity and of belongingness or foreigness. In a study conducted with 

45Veil, Swiss children were asked questions about Switzerland and its 
cantons and were also encouraged to make simple drawings. The six-year- 
olds were aware of little more than their personal immediate territory. 
Although some of them might say that Geneva was in Switzerland, the two 
would be drawn as circles side by side and they would maintain that one 
could not be Swiss and Genevese at the same time. Between seven and 
eight years of age the idea of spatial enclosure was grasped, but the 
logical enclosure still caused them difficulty. By eleven years of age 
most were able to grasp the notion of the country with its related and 
included parts. Vhen questioned about foreigners, the youngest children 
had considerable difficulty, foreign being something absolute rather than 
relative, so that foreigners appeared as people belonging to "other coun
tries." Thus the Swiss could not be foreigners even when they were out
side their own country.

In a subsequent study, Jahoda (1963) used interviews and perforifr- 
ance tests with a group of Scottish children. The youngest, again, had 
no more than a vague grasp of local territory and in the test they typi
cally arranged the pieces in such ways as to suggest that Glasgow was not 
included in Scotland. Not until age eleven could most of the subjects 
correctly express in verbal form the relationship Glasgow-Scotland-Britain

46and arrange the pieces of the test in correct order of size and inclusion, 
Piaget has pointed to two changes in thinking between six and 

twelve. First, the child has to make considerable efforts toward "decen- 
tration," the broadening of center of interest, from the parochial to 
larger and more abstract entities. Typically, this development towards a 
clearer concept of "nation" comes after the appearance of nationalist
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sentiment, Second, ego centra city has to give way to a "socio-centric" 
outlook and reciprocity, an ability to see matters from points of view 
other than his own and to recognize, for example, that what holds for one's 
self in a particular situation can also hold for others in an equivalent 
one.

In the Piagetianframework, abstract conceptualization does not 
occur with any frequency until approximately eleven. Since the sample 
on which the data are baeed has nine- and ten-year-olds at the lower 
range of the age continuum, the developmental model focuses attention on 
the two younger groups of the sample. It suggests that for the younger 
respondents, particularly fourth-graders, both the questions and the 
events which serve as antecedent referents will have different signifi
cance than for older children and this will be reflected in response pat
terns.

On the basis of the preceding discussion, the questions posed at 
the beginning of this chapter will be rephrased as predictions;

1. The political orientations of young people toward the national 
system will differ from their political orientations toward the 
international system.

2. The development of political orientations toward both systems is 
related to age.
The theoretical considerations presented in this chapter provide 

the framework for the empirical findings presented in the following chap
ter. Political orientations toward the two overlapping systems are com
pared along six dimensions. A quasi-longitudinal design consisting of 
five age groups of young Israelis is employed to facilitate the testing 
of predictions concerning age-related developmental patterns.
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CHAPTER IV

A COMPARISON OP NATIONAL AND INTERNATIONAL POLITICAL 
ORIENTATIONS AMONG ISRAELI PRE-ADULTS 

Data and Findings 
In this chapter I report the empirical findings based on data 

collected to test the predictions developed in Chapter III, Political 
orientations of all respondents were compared in six areas. These dimen
sions are:

A. Political Knowledge
B. Sources of Information
C. Impact of System on Self
D. Impact of Self on System
E. Social Problems: Violence
P, Social Problems: Social Justice

The first section compares the political orientations of young 
Israelis toward the national and international political systems in terms 
of political knowledge.

Empirical data in this chapter are reported as frequency distri
butions expresBed in percentages. Calculated by computer these are dis
played as bivariate frequency distributions. The chi square test of 
significance, appropriate where observations can be classified in dis
crete categories and treated as frequencies, was used in the statistical 
analysis of the joint frequency distributions. The level of significance 
was set at .05.

60
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A. POLITICAL KNOWLEDGE

Orientations were defined earlier as consisting of knowledge,
values and attitudes, Greenstein speaks of cognitive (factual knowledge
and identification), affective or emotional, and evaluative learning.

The literature shows substantial agreement that basic affective
orientations toward political objects, groups and roles are acquired
prior to the learning of substantive information about the political
system.^ The works of Piaget, LeVine, Easton and Greenstein represent
diverse approaches to the question of early political learning, but all
point to the formulation expressed by GreenBtein that "evaluative and
affective knowledge (about political leaders) seem to precede the factual

2information on which they might be based," It may be conjectured that 
what is true of political leaders can be extrapolated to apply to other 
representations of governmental authority and subjected to empirical 
analysis.

Normative democratic theory places knowledge high in the hierarchy
of values for the citizen in a democracy- The programs of citizenship
training which are required in most public school systems attest to the
concern with imparting knowledge concerning the political system at an 

3early age. Social studies curricula as well as a highly politicized 
environment contribute to the political socialization of the young Israeli, 
Political speeches and campaign oratory exhort the citizens not only to 
vote, but to vote for a specific party, emphasizing issue orientations 
and informed participation.

While it might appear that knowledge is in fact an essential com
ponent of orientations toward the political system, public opinion polls 
have shown strong views held on crucial issues for which little information



www.manaraa.com

62
was available or where, upon investigation, opinions were found to be 
based on misinformation. This may simply reflect the relative signifi
cance of the salience of issues, as compared with a broad understanding 
of popular issues in terms of political participation.

The impact of information or knowledge on attitudes of adults has 
been studied extensively. Villiam Scott analyzes the psychological and
social correlates of international images in terms of cognitive structure 

4and process. In terms of cognitive theory, he conceives the image of 
an object to be the "totality of attributes that a person recognizes (or 
imagines) when he contemplates the object,” Its analytically distinct 
components are cognitive, affective and action oriented. Of these, the 
cognitive attributes are primary in that they provide the individual with 
an intellectual understanding of the object, Scott interprets a variety 
of empirical findings in terms of the proposed theoretical framework for 
analyzing images and concludes that images "may be shaped by actual hap
penings in the world or by normatively regulated information the person
encounters," and that the individual, through his own cognitive and psy-

5chological make-up, provides the receiving system. This influence of 
cognitions on images which are central to the value and personality 
structure of the individual iB related to attitudes in another recent 

study.
The effect of events on attitudes was studied by Karl W. Deutach

and Richard L. Merritt in an effort to provide a theoretical approach to
the broad problem of the distribution of attitudes as measured by public

6opinion data and survey research. They see "images" as possible links 
to the statistical distribution of attitudes and specify several relevant 
aspects of images. Images have cognitive and also evaluative content and
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may be affected by external events such as spectacular, cumulative, 
government-manipulated events or any combination of these. Setting up 
an elaborate model to assess the impact of certain types of events on 
images with hypothesized effects, they proceed to test their model againBt 
specific events in recent history,

Deutsch and Merritt conclude that events do indeed have measurable 
effects on attitudes which even their crude model predicted with a high 
level of accuracy. Relevant to this study is their finding that for 
adults "almost nothing in the world would seem to be able to shift the 
images of 40 per cent of the population in most countries even within 
one or two decades," and that if events are less spectacular and cross- 
pressures greater, "the magnitude of opinion shifts declines to between 
10 and 20 per cent," Significantly, they conclude by pointing to the 
"greater openness of adolescents and young adults to new images and 
impressions" and to the most important effect of external events on men
tal images, that such events "are most effective not in overwhelming but 
in eliciting the autonomous activity of man's individual and social

7mind." Knowledge may finally be taken as an indicator of interest.
The citizen who knows and is interested in acquiring knowledge is more

Q
likely to participate in political activities.

To assesB the level of political knowledge, six questions were 
presented to the sample. Three concerned the national political system 
and three the international. Five questions were multiple choice, while 
the final question required specific information, namely, the identifi
cation of the major active participants in the Suez War of 1956. The 
six questions are presented below.
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National:

1. The President of Israel is elected every years,
2. Who elects the President of Israel?
3. Who makes the new laws in Israel?

International:
1. With how many countries does Israel have diplomatic relations?
2. Name the Prime Minister of France.
3. Who were the participants in the Suez War of 1956?

Responses were scored from 0 (no correct responses) to 3 (three correct
Q

responses) for each area.
The exposure of Israeli children to information concerning events 

and conditions in the political world is high.^ In fact the ubiquity of 
radio and the almost universal compulsion to listen to "chadashot" every 
hour is a notable feature of Israeli life which even the most casual 
observer must note. The particular role of radio as a source of informa
tion is discussed in greater detail in the following section.

Based on the view of knowledge as an essential component of politi
cal orientations, the following predictions can be made:

1, The level of knowledge concerning the two political systems will 
differ.

2, Differences in the level of knowledge will be related to age.
Table 4,1 shows the findings on the comparison of the level of

knowledge regarding the national and international systems.
The results are not statistically significant. It should be noted 

that relatively small percentages scored no correct answers at all for 
either system. By far the largest groups answered two items correctly, 
but for both systems the percentage declined for the highest scoring 
category. Knowledge of the international system would seem to be
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somewhat more widespread on the basis of these results, with correct 
answers given to two or all three questions by 70 per cent and only 
64 per cent for the national system.

TABLE 4,1
LEVEL OP POLITICAL KNOWLEDGE: NATIONAL AND INTERNATIONAL

Score National International

0 8.656 5.6#
1 27,2 24.7
2 44,7 43.4
3 19.5 26.3

Total 100,095 100.056

The students were also asked questions concerning Vietnam,^
All respondents, including the youngest, had some information. This 
ranged from simple recognition for several of the fourth-graders to 
fairly sophisticated responses concerning origin, duration and signifi
cance of the events involved. Questions concerning the origin of Arab- 
Israeli hostilities elicited equally extensive responses, but with an 
even higher level of accurate information. Other questions concerning
authorities and political parties showed almost universal familiarity

12with the leading names in government. Although only 52 per cent of
sixth-graders could correctly identify the official position of everyone
they could name, the percentage went up to 80 per cent for the tenth-

13and twelfth-graders,
A model derived from Piaget's work and theoretical formulation 

is used in the developmental aspect of the analysis. Based on this
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model it is predicted that differences will be noted at the sixth grade 
level when abstract conceptualization becomes more frequent. It is fur
ther predicted that relatively little change will be evident between 
eighth, tenth and twelfth grade.

Table 4.2 presents findings on the relationship between age 
(grade) and the level of political knowledge.

TABLE 4,2
LEVEL OF POLITICAL KNOWLEDGE BY GRADE

Score 4th 6th 8th 10th 12th
Grade Grade Grade Grade Grade

National

0 19.4# 8.6# 0# 4,1# 4.9#
1 51.6 42.9 18.2 22.3 22.3
2 22.6 23.8 54.5 57.0 43.4
3 6,5 24.8 27.3 16.5 29.5

International

0 16.1# 4.8# 4.5# 3.3# 5.7#
1 45.2 52.4 45.5 13.2 17.9
2 35.5 21.4 40.9 46.3 50.4
3 3.2# 21.4# 9.1# 37.2# 26.0#

The data show statistically significant association between grade 
and level of information concerning both national and international sys
tems. In terms of the Piaget-based predictions, however, there appear 

to be deviations from the predicted pattern.
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For national information there is clearly a break at eighth 

grade. One-half of those in fourth and sixth grade have one (or none) 
correct answer, compared to 18,2 per cent of those in eighth grade with 
a comparable score. For international information the break appears 
even more clearly at this level. Exactly one-half of those in eighth 
grade answer two or more questions correctly, while no more than two- 
fifths of those in fourth and sixth grade do, and more than three-fourths 
of those above eighth grade do.

A comparison of national and international findings shows a some
what more random distribution of scores for international information 
than for national. This suggests that learning about the international
system may proceed more along the lines of the accumulation model devel—

14oped by Hess and Torney than is true of learning about the national 

system.
Both tenth- and twelfth-graders score higher for international 

than for national knowledge. Highest scores (two or three correct 
responses) were obtained by 73.5 per cent of the tenth-graders for 
national knowledge. For international knowledge this figure rose to 
83.5 per cent. Of the twelfth-graders, 72.9 per cent scored high in 
the national area, with 76,4 per cent for the international questions. 
These results may be due to the high visibility and salience of inter
national events to the Israeli public, as suggested above. A more plau
sible explanation may be found in the relatively greater interest of 
this age group in events which are seen as of direct concern. The inevi
tability of military service for all eighteen-year-old Israelis, regard-

15less of sex, provides a highly personalized perspective.
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B. SOURCES OP INFORMATION

This section focuses on sources of information reported by young 
Israelis as most important to them. In the discussion of the level of 
political knowledge as an important component of orientations in the 
preceding section it was suggested that information as well as misinfor
mation may contribute to the development of attitudes.

During the first years of life, the child is exposed primarily 
to the family, which thus becomes the main source of information. The 
family is the dominant socializing influence during the pre-school years
and, in terms of political socialization, imparts mainly affective orien-

16tations toward political objects. As the child grows older and is
exposed to school, peers and the public media, the influence of the
family declines and, with this decline, its function as a primary source

17of information is taken over by other agents. The child comes under
the influence of secondary sources as well as primary. As the sources
change, the type of information acquired also changes, from the basically
affective orientations to information and orientations of an increasingly
cognitive content.

Research in the United States shows that the school is viewed as
a major influence in the political socialization of children. Hess and
Torney see it as the single most important agent:

The public school appears to be the most important and effective 
instrument of political socialization in the United States, It 
reinforces other community institutions and contributes a cognitive 
dimension to political involvement,!®

The school as an agent of political socialization has also been
the focus of attention in studies of developing countries. Its role in
the process of national integration and development of a national iden-

1Qtity has been explored by Fischer.
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An analysis of the socialization literature in psychology and 

anthropology suggests a gross dichotomization of sources of information 
for analytical purposes. One category consists of those which are iraper- 
Bonal, one-way communications. These include the public media, i.e. 
newspapers, magazines, radio and television. The other group includes 
those which are personal, (may) involve an exchange of ideas, and are 
cumulative.

The literature on communications media suggests that what people
listen to, look at and perceive is filtered by their needs and wants,

20Hyman points to the importance of studying the patterns of communica
tion and their relevance to the process of political socialization.
More recently, Fye has directed attention to the need to examine the
potentialities of the mass media for influencing the cognitive dimensions

21of people’s understanding of politics. In terms of children's orien
tations, the influence of television has not yet been sufficiently evalu
ated, but it seems clear that the relative influence of both school and
family will be found to be attenuated as more research on this medium is 

22reported.
I am interested here in exploring the question of whether there 

are differences in the patterns of utilization of sources of information 
for knowledge concerning the national and international systems. The data 
are analyzed in terms of these differences in patterns as indicated by 
the relative importance assigned to the various sources by tbo respond
ents, rather than in terms of the consequences of such choices.

The following list of six sources of information was presented 
to respondents:

1, Newspapers and Periodicals
2. Radio
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3. Television 
4* Teachers and Schools
5. Parents
6. Friends

fiespondenta were asked to select those three sources from which 
they obtain most of their information concerning events and conditions in 
the national political system and to rank them from (l) most important to 
(3) least important. They were then asked to do the same for international 
events. The same six choices were offered, but in different sequence.

My prediction is that different patterns in the utilization of 
these sources will be reported by respondents. More specifically, I 
predict:

1, The public media will be considered more important sources of 
infermation for both systems than the personal ones,

2, The public media will be considered more important for interna
tional information than for national.

3, Parents will be considered more important for national than inter
national information.

4* Teachers and schools will be more important for national than 
international information.

3* Friends will be more important for national than international 
information.
Analyzing the same data on the basis of grade, the following pre

dictions derive from the developmental model:
1. The public media will be chosen as more importent tV.n personal 

sources by all ages.
2. The importance of parents will decline with increasing age of 

respondents.
3. The importance of teachers will decline with increasing age of 

respondents.
4. The importance of friends will decline with increasing age of 

respondents.
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There were two aspects to the analysis of the data. The first 

was an attempt to identify patterns of utilization of information sources 
which would have a hearing on the theoretically predicted dichotomization 
between impersonal and interpersonal sources. The second was to identify 
patterns which would provide evidence related to the predicted differen
tial use of information sources concerning the national and international 
political systems. Findings were then correlated with age to explore the 
relationship between age and patterns of utilization.

Table 4.3 summarizes the findings. It shows what per cent listed 
each of the six sources among the three most important sources of infor
mation concerning the two political systems.

TABLE 4.3
SOURCES OF POLITICAL INFORMATION WITH PER CENT INCLUDING 

EACH AMONG THREE MOST IMPORTANT

Source National International

Newspapers, periodicals 74?S 80#
Television 43 50
Radio 75 74
Friends 10 10
Teachers, schools 18 10
Parents 42 27

The data in Table 4.3 clearly show that, for the sample as a
whole, the public media rank significantly higher in importance as sources 
of information concerning both the national and international systems 
than do personal sources. One notable figure is the 42 per cent choice
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for parents as a source for national information following closely the 
43 per cent rating for television. In interpreting these data it must 
be kept in mind that Israeli television is not comparable to television 
in the United States. In Israel, as of 1970 and somewhat less so in 1972, 
television was available to a much smaller audience than were radio and 
newspapers. Furthermore, where television was available, its programming 
was limited to two or three hours each day. It can be speculated that 
the relatively high ranking for television reflects to some extent a 
response set due to its close association for respondents with other pub
lic media. It would be more appropriate therefore, to consider 74 per 
cent as the cutting point for distinguishing between public and personal 
sources.

Table 4.4 is a frequency distribution displaying both numbers and 
per cent of the sample who reported various three-way combinations as 
most important to them for information concerning the two political sys
tems. Only those groupings reported by at least 2 per cent of the sample 
are included in the table.

It shows more clearly than does Table 4.3 the relatively greater 
reliance on public media for international information than for national 
information. Thirty-two per cent of the sample see public media as the 
significant source of national information, while 42 per cent depend on 
these primarily for international information. This greater reliance on 
the public media for international information is further emphasized by 
the gap between the first two groupings. Ten per cent separate those 
who rely only on these sources from those who substitute parents for 
television when they want information concerning the national system,
Vhen information concerning the international system is sought there is
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a drop of 24 per cent between those relying solely on impersonal public 
media and those substituting parents for television (clearly the least 
significant).

TABLE 4*4
FREQUENCY DISTRIBUTION OF PREDOMINANT COMBINATIONS 

OF THREE MOST IMPORTANT SOURCES®

National International
Source

Per Cent of 
Respondents

Number of 
Respondents

Per Cent of 
Respondents

Number of 
Respondents

1. Newspapers
Television
Radio 32.0# 197 42.0# 254

2. Newspapers
Radio
Parents 22.4 134 18.0 110

3. Newspapers
Radio
Teachers 6.8 41 6.7 40

4. Newspapers
Television
Parents 5.0 30 4.3 26

5. Newspapers
Radio
Friends 5.0 30 3.8 23

6. Television
Parents
Radio 3.8 23 2.5 15

7. Newspapers
Television
Teachers b

# *
b

• 0 2.0 12
8. Newspapers

Parents
Teachers b

0 0

b
0 0 2.0 12

Difference between 81.3# International (N=492) and 75.6# National 
(N-519) and 100# (N—599) for each is due to the fact that Table 4.5 and 
Figure 4.1 present only those combinations of the six sources selected 
by at least 2# of the sample.

^Less than 2# in category.
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The discussion of the findings on the relative importance of 

each of the sources will be elaborated in the context of the develop
mental model.

The developmental model derived from Piaget's work suggests that 
before the ages of eleven and twelve a notable increase in sociocentric 
orientations can be observed. Researchers in the American context have 
stressed the primary role of the schools as sources of political knowl
edge. However, Lambert and Klineberg, in their cross-national study of
the development of children's attitudes toward foreign people, report

23no significant findings of school as a source of information. They do 
report national differences with regard to the variety of sources mentioned 
and state that:

. . .  the really significant cross-national trend has to do with age 
differences in sources of information about foreign peoples: typi
cally the six year old children rely mainly on their parents, and on 
television and movies if these are available, whereas the ten and 
fourteen year olds make hardly any reference to people— parents, 
teachers or friends— as direct information sources.^4

The present sample does not include six—year-olds, but the trend 
reported by Lambert and Klineberg is echoed in the developmental trend 
which can be observed in the nine to eighteen-year—old span included.
There is a further difference. Unlike the Lambert and Klineberg study 
which relied on open-ended interviews, the present data are drawn from 
forced choice type questions. Respondents were asked to rank six sources 
presented to them. Nevertheless, similar patterns appear, and similar 
age-related trends appear to be operating.

Tables 4.5 through 4.10, which follow, show findings on sources 
of information associated with grade. The first three tables present

25the data for the public media and the last three for interpersonal media, 
in each case with per cent assigning it first, second or third rank in 

importance perceived by respondents.
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Table 4.5 shows the ranking of newspapers by those who chose it 

as one of the three most important sources of information. There were 
485 respondents in this category for the national system and 505 for the 
international system.

TABLE 4.5
SOURCES OP INFORMATION CONSIDERED MOST IMPORTANT BY GRADE: 

NEWSPAPERS AND PERIODICALS (RANK IN PEE CENT OP GRADE)a

Grade Most Second in Third in
Important Importance Importance

National^

4 28.4?$ (21) 29.7^ (22) 40.59$ (30)
6 31.0 (27) 43.7 (38) 25.3 (22)
8 52,1 (37) 35.2 (25) 12.7 ( 9)
10 59.2 (64) 33.1 (40) 14.0 (17)
12 55.3 (73) 28.8 (38) 15.9 (21)

QInternational

4 28.49$ (21) 32.49$ (24) 39.2^ (29)
6 47.4 (46) 30.9 (30) 21.6 (21)
8 63.3 (50) 25.3 (20) 11.4 ( 9)
10 55.3 (68) 34.1 (42) 10.6 (13)
12 53.8 (71) 31.1 (41) 15.2 (20)

Figures in parentheses, in Tables 4.5 through 4.10, represent 
number of respondents in each category.

bN=484. CN=505.
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The per cent ranking it in first place increases with age, which reflects 
the reading and cognitive ability of the students and confirms the trend 
identified by Lambert and Klineberg,

More than half of those in the eighth through twelfth grades rate 
newspapers and periodicals as the most important source of national infor
mation (from a low of 52,1 per cent of eighth grade to a high of 59*2 per 
cent of tenth grade, with twelfth grade an intermediate 55,5 per cent).
For international information again more than half of the sample turn to 
this source, with the range from 53,8 to 63.3 per cent. Younger students, 
notably fourth graders were lesB likely to regard newspapers and periodi
cals as primary sources,

Radio presents a somewhat different pattern. Of 486 respondents 
who chose radio as one of three most important sources of national politi
cal information, only 62 (12.8 per cent) placed it last among the top 
three. Among the 486 choosing it for international information only 86 
(17*7 per cent) placed it third, in contrast with those ranking it first. 
It reflects the point made earlier about the widespread practice of 
listening to radio news, both in private and publicly. Even the younger 
children are influenced by this national preoccupation. Contrary to the 
pattern for newspapers, there does not appear to be an increased prefer
ence for radio with age, nor is there any significant difference between 
its utilization as a source of national and information. Table 4,6 
shows findings on radio as a source of information.
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TABLE 4.6

SOURCES OF INFORMATION CONSIDERED MOST IMPORTANT BY GRADE: 
RADIO (RANK IN PER CENT OF GRADE)

Most Second in Third inGrade Important Importance Importance

National8,

4 38.9$ (28) 45.8$ (33) 15.3$ (11)
6 50.0 (47) 30.9 (29) 18.1 (17)
3 44.4 (52) 38.9 (28) 16.7 (12)
10 47.3 (61) 44.2 (57) 8.5 (11)
12 40.8 (49) 50.0 (60) 9.2 (11)

Int erna t ionalb

4 44.4$ (32) 30.6$ (22) 25.5$ (18)

6 38.8 (38) 42.9 (42) 17.3 (17)
8 30.6 (22) 50.0 (36) 19.4 (14)

10 38.9 (49) 46.8 (59) 14.3 (18)
12 42.0 (50) 42.0 (50) 16.0 (19)

^=486. bN=486.

Table 4.7 shows how television was ranked in importance by those 
respondents choosing it as one of the three most important.

The choice of television among the top three was made by fewer 
respondents than newspapers and radio. A total of 314 included it for 
national and 344 for international information. The table shows a declin
ing emphasis on this source with age for the first ranking and an overall 
more prevalent choice for it in third place, reflecting greater awareness 
of reality with age. There is a somewhat greater reliance on television
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for international information than for national, and greater reliance on 
it by the younger age groups.

TABLE 4.7
SOURCES OF INFORMATION CONSIDERED MOST IMPORTANT BY GRADE: 

TELEVISION (RANK IN PER CENT OF GRADE)

Grade Most Second in Third in
Important Importance Importance

Nationala

4 21.156 (15) 19.7^ (14) 59.2^ (42)
6 28,2 (11) 53.5 (13) 38.5 (15)
8 18,2 (10) 27.3 (15) 54.5 (30)
10 12.7 (10) 24.1 (19) 63.3 (50)
12 15.5 (11) 29.6 (21) 53.5 (38)

Inter national**

4 33.9?6 (20) 33.95̂ (20) 32.2JS (19)
6 31.4 (16) 25.5 (13) 43.1 (22)
8 23.3 (14) 26.7 (16) 50.0 (30)
10 19.1 (17) 22.5 (20) 58.4 (52)
12 11.6 (10) 37.2 (32) 50.0 (43)

aN=314. bN=344.
Turning now to the interpersonal sources of information, Table 4,8

shows how teachers and schools were ranked, A total of 160 respondents
selected teachers among the three most important sources for national
information and 97 for international information. This supports the

26prediction based partly on earlier research findings, that teachers 
are more significant sources of information for the national system, since

aJ1 ÛQ 4* * B 1 AAVlMAf) A na Ahbl 4 A 1 AA«HtAil 4 AaV. A. a 1
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TABLE 4.8

SOURCES OP INFORMATION CONSIDERED MOST IMPORTANT BY GRADE: 
TEACHERS AND SCHOOLS (RANK IN PER CENT OF GRADE)

Grade Most Second in Third in
Important Importance Importance

National*

4 54.4$ (30) 27.3$ (15) 18.2$ (10)
6 22.2 ( 6) 40.7 (11) 37.0 (10)
8 55.7 ( 5) 14.3 ( 2) 50.0 ( 7)
10 11.1 ( 4) 41.7 (15) 44.4 (16)
12 3.8 ( 1) 23.1 ( 6) 73.1 (19)

bInternational

4 21.4$ ( 3) 42.9$ ( 6) 35.7$ ( 5)
6 8.0 ( 2) 32.0 ( s) 56.0 (U)
8 0 ( o) 58.3 (61) 41.7 ( 5)

10 3.6 ( 1) 18.0 ( 5) 75.6 (21)
12 5.6 ( 1) 16.7 ( 3) 77.8 (14)

aN=l60. bN=97.

More information concerning the national political system ema
nates from the schools than does information concerning the international 
political system. The number of those considering teachers and schools 
as most important reflects a downward trend with age which is also in 
accord with findings reported by Lambert and Klineberg, This trend is 
significantly greater for international than national information.
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Table 4.9 shows the relative rankings for parents.

TABLE 4.9
SOURCES OP INFORMATION CONSIDERED MOST IMPORTANT BY GRADE: 

PARENTS (RANK IN PER CENT OF GRADE)

Grade Most
Important

Second in 
Importance

Third in 
Importance

National8,

4 34.2$ (25) 42.5$ (31) 23.3$ (17)
6 29.2 (21) 42.5 (20) 23.3 (31)
8 15.0 ( 6) 35.0 (14) 50.0 (20)
10 11.5 ( 6) 22.6 (12) 64.2 (34)
12 8.9 ( 4) 22.2 (10) 66.7 (30)

International**

4 35.7$ (15) 33.3$ (H) 31.0$ (13)
6 21.3 (13) 27.9 (17) 50.8 (31)
8 6.3 ( 2) 18.7 ( 6) 71.9 (23)
10 5.1 ( 2) 28.2 (11) 64.1 (25)
12 6.3 ( 2) 15.6 ( 5) 75.0 (24)

aN=283. bN=206.

Supporting the prediction that parents are more important as 
sources of national information, 283 respondents included parents among 
the three sources most important to them for national information, and 
206 for international. Again the age related pattern is clearly in the 
direction of decreasing importance of parents as an information source



www.manaraa.com

81
with age. The trend is again more pronounced for international infor
mation.

Finally, Table 4.10 shows data on the ranking of friends as one 
of the three most important sources of information.

TABLE 4.10
SOUBCES OF INFORMATION CONSIDERED MOST IMPORTANT BY GRADE: 

FRIENDS (RANK IN PER CENT OF GRAIE)

Grade Most
Important

Second in 
Importance

Third in 
Importance

Nationala

4 20.0# ( 2) 30.0# ( 3) 50.Q# ( 5)
6 15.0 ( 3) 5.0 ( 1) 80.0 (16)
8 10.0 ( 1) 20.0 ( 2) 70.0 ( 7)
10 8.0 ( 2) 24.0 ( 6) 64.0 (16)
12 4.8 ( 1) 14.3 ( 3) 76.2 (16)

bInternational

4 0# ( o) 33.3# ( 2) 66.7# ( 4)
6 10.0 ( 1) 20.0 ( 2) 70.0 ( 7)
8 16.7 ( 1) 16.7 ( 1) 66.7 ( 4)
10 21.7 ( 5) 17.1 ( 4) 56.5 (13)
12 0 ( o) 11.1 ( 2) 83.3 (15)

aN=86. bN=64.

Here, again, the prediction of friends being more important for 
national than international information is supported. A total of
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eighty-six respondents selected this source for the national system com
pared to only sixty-four for the international system. In fact, of those 
selecting friends as a source for international information, almost none 
ranked them in the most important category. The prediction of greater 
reliance on friends as a source of information with age is borne out 
only for the third ranking, which includes the largest absolute number. 
This may, in fact, support the prediction. Not placing friends first or 
second is realistic— but including this source in third place may indi
cate a desire to be sure that the role of peers is affirmed,

A brief summary of the findings in this section relates them to 
the predictions stated in the introduction to the section. Findings 
show that public media are considered more important sources of informa
tion than are interpersonal sources, for both the national and inter
national systems. Public media are further regarded as more important 
sources of international than national information. These findings con
firm the first two predictions.

The following three predictions deal with the relative importance 
of inter—peraprml sources for national and international information. 
Findings show that parents, teachers and schools and friends are con
sidered more important Bources of national than international information, 
thus confirming these predictions as well.

Turning to the final group of predictions the findings confirm that 
public media are more important information sources than are interpersonal 
ones, regardless of age. Findings also confirm the predictions that the 
importance of parents, teachers and schools as sources of information 
will decline with age. The findings do not confirm the final prediction 
that the importance of friends will decline with age. These findings
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must be interpreted with caution. A much smaller percentage of the sample 
included friends than was true of any other source. Of those who did, 
more than half ranked them third. Any conclusions baaed on this limited 
sample must be considered tentative.

C. IMPACT OF SYSTEM ON SELF
In the preceding two sections, the level of knowledge and -patterns 

of utilization of information sources in the two political systems were 
compared. It was predicted that there would be differences in the level 
and kinds of knowledge concerning national and international systems.
It was also predicted that sources of information would be utilized dif
ferentially for the two systems.

In this section I am more directly concerned with analyzing 
linkages with the political system. How does the individual perceive 
this linkage? Is the knowledge that a declaration of war by his country 
will inevitably influence his life as significant to him as an awareness 
that the tapping of private telephones in Tel Aviv will influence his 
life in Arad? An awareness that outputs of the political system influ
ence one's life may be purely cognitive or it may also have strong emo
tional aspects. Involvement is a composite of cognitive, affective and 
action-oriented participatory components and may be defined as engagement 
in political life. In terms of the political culture typology, individ
uals can be classified into groups according to their degree of involve
ment.

Based on the classification of ideal-types as developed by Almond 
and Verba, the parochial orientation exhibits little or no involvement. 
With little awareness of the political system or of any interactive rela
tionship with it, the individual does not perceive the system aa having
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any effect on him. The sub.iect orientation implies some awareness of
the political system. It may reflect a recognition that decisions of a
representative of the political system may and, in fact, do have some
impact on the life of the individual. I would argue that there is
some involvement if there is some -perceived impact. It may be on a
cognitive or affective level, it may be supportive or disruptive, but

27it must minimally represent some perceived interaction.
At the beginning of Chapter III, I suggested that the national 

and international systems be viewed as two analytically comparable but 
empirically distinct political cultures. Political socialization was 
defined as a functional aspect of the political system, determined and 
shaped by its political culture. Since political socialization is a 
function of the structure of the system which has been established as 
being different for the national and international syBtems, the outcome 
will also be different. Furthermore, involvement with the two systems 
will be different and individuals may not hold parallel types of orien
tations toward the two systems.

To measure involvement it was conceptualized in terms of two 
component aspects, active and passive. Linkage with the system was com
pared in terms of perceived impact of the system on the self and per
ceived impact of the self on the system.

The approach taken here centers on the perceived impact of selec
ted events and conditions in the socio-political environment on the life 
of the individual. How does the respondent perceive such events or con
ditions as impinging on his personal life? Does he "understand" that a 
world-wide depression will inevitably have an effect on his family in 
Israel? Dobb he respond with empathy to the emotional appeal of thou
sands starving in a distant land, identifying perhaps on a level of
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common humanity? Vithout evaluating the relative significance of 
responses to such events or conditions, I attempt to ascertain whether 
there are differences in degree of involvement expressed toward comparable 
events and conditions in the national and international systems, in terms 
of perceived impact.

1, Perceived Impact
In order to analyze respondents' perception of their own relation

ship to the system, a measure of perceived Impact of the System on Self 
was constructed. A set of twenty headlines was presented to respondents, 
ten concerning national events or conditions and ten concerning inter
national events or conditions. For each system, respondents were asked 
to what extent they perceived the event as having some effect on their 
own lives. Reactions were sought in termB of both cognitive and affec
tive perceptions. The affective dimension consisted of two parts, the 
first designed to elicit existence or non-existence of an emotional 
response, while the second sought to determine the intensity of such a 

response.
Responses were ranked from (l) not at all, to (2) some, to (5) very 

much. Respondents were scored on each scale with scores ranging from a 
possible low of seven to a high of thirty. All cases which did not have 
a m-i n-imiim of seven responses out of ten per scale were eliminated from 
the analysis.

Scores on national scales were then combined to produce a National 
Index of Perceived Impact on Self and scores on international scales were 
combined to produce an International Index of Perceived Impact on Self. 
Figure 4.1 shows the twenty headlines used in the construction of impact 
scales.
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Figure 4.1. — Headline Statements

Some things have more effect on our lives than others. They are more 
important than others. Put an X next to the box which shows best how 
you feel about each statement.

Statement It would , , . Influence Affect
1 2  3 1 2  3

Sadden 
1 2 3a

1. City Police Threaten Strike! 
Crime Wave Feared,

2. Demonstrators Close Several 
Soccer Matches,

3. Israel's World Popularity Falls to New 
Low— Countries Refuse to Buy Israeli 
Goods,

4. Riots and Demonstration in B’nei Brak.
5. Mailmen Go on Strike— No Hail 

Deliveries,
6. Atomic Bomb Goes Off in Arctic—  

Russia and China Blame Each Other!
7. Terrorist Bombings in Hebron!
8. War Between South Africa and Rhodesia!
9. Six Arab Countries Work Together to 

Make Atom Bombs— Israel Threatened!
10. Tidal Wave in Haifa— Many Deaths!
11. Immigrant Family on Street—  

Landlord Locks Them Out!
12. Soviet Union Orders All Its Men Home 

from Mideast!
13. Russia Delivers Atomic Missiles to 

Rhodesia!
14. 2395 of Families in Jerusalem Very 

Poor— Near Starvation!
15. Earthquake in Greece— Many People 

Killed!
16. Munitions Ship Explodes in Eilat- 

High Death Toll!
17. Germany and Russia Declare War!
18. Rice Crop Fails in Asia— Great 

Starvation Feared!
-
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Figure 4.1."— Continued

Statement It would . . . Influence 
1 2  3

Affect Sadden 
1 2  3 1 2 3a

19. Wave of Strikes— Important Industries 
Close, Many People Out of Work!

20. Governments in Jordan and Syria 
Overthrown— Army Takes Over!

aEach of three separate scales (influence, Affect, Sadden) 
offered three options for responses.

The first series offered the choices, (l) it would not influence,
(2) it would influence a little. (3) it would influence very much. For 
the second scale, the same series of headlines was presented and respond* 
ents were asked to check whether (l) it would not affect them, (2) it 
would affect them a little. (3) it would affect them very much. This 
provided data for the scale measuring Affect. The third scale, Intensity, 
was based on responses to the same headlines, asking respondents to check 
whether it would (l) not make them feel sad, (2) make them feel a little 
sad, or (3) make them feel very sad.

Based on the foregoing discussion, the following predictions 
were tested in measuring perceived impact of the system on self:

1. The national system will be perceived as having a greater impact 
on the self than the international system.

2. The perceived impact of the international system on the self will 
increase with age.
Findings on perceived impact are shown in Table 4.11. Even a 

brief glance at these findings shows clear differences in perceived impact 
of the two systems, strongly supporting the first prediction. The 
national system is, in fact, perceived as having greater impact on the
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self than is the international system. The mean score of perceived 
influence is 23.81 for the national system compared to 20,99 for the 
international system. Mean scores for affect are 22,45 and 18.79, 
respectively, and for intensity the mean scores are 22,95 and 18.95.
It is interesting to note that, while the difference in mean scores is 
statistically significant for all three components of the Index, the dif
ferences among the national means are smaller than are the differences 
among the international means, Vhile understanding and being cognitively 
aware of the influence of certain events in the international system on 
their lives, it appears that respondents are less affected emotionally 
(relative to the cognitively perceived influence) by events in the inter
national system than in the national system.

TABLE 4.11
IMPACT OP NATIOHAL AND INTERNATIONAL SYSTEM ON SELF

Type National International

Influence
Mean 23.81 20.99
Median 24.11 21.03
Mode 24.00 20.00

Affect
Mean 22.45 18.79
Median 23.03 18.42
Mode 24.00 17.00

Intensity
Mean 22.95 16.95
Median 23.33 18.70
Mode 23.00 19.00

To present a measure of total Impact, scores on all three scales 
were combined to produce an Index of Perceived Impact of the System on 
Self. Index scores are shown in Table 4.12 and confirm the finding
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that the national system has a significantly greater impact than does 
the international system,

TABLE 4.12
SUMMARY INDEX8, OP IMPACT OF NATIONAL AND INTERNATIONAL

SYSTEM ON SELF

National International

Mean 69.21 58,73
Median 70.47 58.15

Mode 71.00 56.00

aIndex combines three scales: influence, affect, intensity.

To test the prediction that perceived impact of the political 
system will increase with age, the findings on each scale, with a break
down by grade, are presented in Tables 4.13 through 4.15. These findings 
show the percentage in each age group which scored high and low for the 
different components of perceived impact.

The theoretically derived prediction that the international sys
tem will be perceived as increasingly significant to the life of the 
individual with increasing age is supported by the findings on the cog
nitive scales. Data reflect a decrease in the percentage of those who 
perceive the national system as having a high degree of influence, with 
a range from 80 per cent at fourth grade to over 68 per cent at twelfth 
grade. By contrast, the impact of the international system is perceived 
as high by an increasing percentage of respondents with increasing age 
except for a deviation at tenth grade. Those who see the international 
system as having a strong influence range from 21.3 per cent of the
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fourth grade to 46.7 per cent at twelfth grade. The change is particu
larly notable between fourth and eighth grade when increasing sociocen- 
trism and reciprocal thinking appear. This is reflected in the sharply 
increased percentage of sixth grade respondents who express a cognitive 
awareness of the impact of the international system, and again for eighth 
grade respondents. The evidence suggests that, for this sample, the 
effect of sociocentrism becomes stronger at a slightly later age than 
suggested by Piaget and his followers. The findings on the affective 
dimensions of perceived impact show apparently random patterns and do 
not support the prediction.

TABLE 4.13
PERCEIVED INFLUENCE (IMPACT) OF SYSTEM ON SELF BY 

GRADE AND TYPE OF SYSTEM

Grade
National International

Low High Low High

4 20,0$ 80.0$ 78.7$ 21.3$
6 21.6 78.4 65.8 34.2
8 25.0 75.0 53.4 46,6
10 29.8 70.2 58.9 41.1
12 31.9 68.1 53.3 46.7
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TABLE 4.14

PERCEIVED AFFECT (IMPACT) OF SYSTEM ON SELF BY 
GRAEE AND TYPE OF SYSTEM

Grade
National International

Low High Low High

4 5.9# 94.1# 77.1# 22.9#
6 33.6 66.4 81.1 18.9
8 43.0 57.0 82.6 17.4
10 52.5 47.5 83.5 16.5
12 53.7 46.3 76.9 23.1

TABLE 4.15
PERCEIVED INTENSITY (IMPACT) OF SYSTEM ON SELF BY 

GRADE AND TYPE OF SYSTEM

Grade
National International

Low High Low High

4 22.0# 78.0# 83.3# 16.7#
6 29.4 70.6 81.7 18.3
8 38.6 61.4 79.5 20.5
10 48.9 51.1 84.2 15.8
12 45.5 54.5 82.1 17.9

A combined index of all three components in Table 4.16 confirms 
the positive association of high impact and age for the international 
system.
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TABLE 4.16

PERCEIVED IMPACT5 OP SYSTEM ON SELF BY GRADE AND
TYPE OP SYSTEM

Grade
National International

Low High Low High

4 31.2# 68.8# 74.4# 25.6#
6 13.5 86.5 58.6 41.4
8 17.0 83.0 51.1 48.9
10 20,6 79.4 55.3 44.7
12 18.5 81.5 48,1 51.9

&Impact = Composite score of influence, affect and intensity
scores.

On this measure the change is more notable at the sixth grade
level. Those who see the national system as having a high impact go 
from 68.8 per cent of fourth graders to 86,5 per cent of sixth graders. 
For the international system the corresponding figures are from 25.6 per 
cent to 41.4 per cent. For both systems these are the greatest age- 
related differences.

To illustrate the different patterns of distribution of impact 
of the two systems respondents were placed in smaller categories. In 
Figure 4.2, respondents are placed in four groups or nr
each of three scaleB, Those scoring below the minimum of seven on each 
scale were eliminated from the analysis. For the national index this 
eliminated 2,5 per cent of the respondents and, for the international 
index, 6,7 per cent. Those scoring low on each of the three scales com
prising the Index were placed in the Low category, those scoring low on
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two scales and high on one were placed in the Low-Medium category; those 
scoring low on one scale and high on two were placed in the Medium cate
gory; and those scoring high on all three scales were placed in the High 
category.

The four categories in Figure 4.2 indicate significant differences 
in perceived impact from the two systems. Almost three-fourths of the 
sample perceived a medium or high degree of impact from the national sys
tem, while less than two-fifths of the sample regarded the international 
system as having similar impact on their lives.

The four categories presented in Figure 4.2 were then cross
tabulated with grade. Findings in Table 4.17 below support those 
reported earlier. There are significant differences in the degree of 
perceived impact of the two systems for all ages.

Comparing the figures for the national and international systems, 
specifically in the High category, points again to the finding that pre
dicted age related differences based on Piaget's sociocentric model are 
more applicable in the international area. Among fourth grade respond
ents 31.1 per cent perceive the national system as having high impact, 
while 50.5 per cent of those in sixth grade do. But a gradual decline 
brings the per cent perceiving high impact back to 30.4 per cent in twelfth 
grade. With regard to the international system high impact is perceived 
by only 2.2 per cent of those in fourth grade and between 8.9 per cent 
and 9.2 per cent of all those in higher grades. This provides support 
for the finding that, with age, the international system is seen as an 
increasingly significant influence on the life of the individual.
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Figure 4«2.— Impact of Political System oa Self: 
By System (in Per Cent)

Per Cent of 
Respondents

50

45

40

35

30

25

20

15

10

5
Low-Medium**Low*

* Low on three scales,
** Low on two scales, high on one.
*** Low on one scale, high on two,
**** High on three scales.
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TABLE 4.17

IMPACT OP THE NATIONAL AND INTERNATIONAL SYSTEM 
ON SELF BY GRADE*1

Grade Low Low-Medium Medium High

National

4 15.6# 32.2# 5.6# 31.1#
6 12.6 11.7 24.3 50.5
B 17.0 18.2 22.7 42.0
10 19.9 24.8 ’ 23.4 31.2
12 17.8 25.9 25.2 30.4

International

4 54.7# 33.5# 7.9# 2.2#
6 54.8 27.0 9.2 9.0
8 51.1 25.0 14.8 9.1
10 53.9 27.0 8.5 9.2
12 47.4 25.9 17.0 8.9

Deviation from 100 per cent accounted for by elimination of low 
scores from analysis.

2. Legitimacy of the Political System
An additional measure of the relative influence of the ‘'ft1' cn?.?. 

and international system on the lives of children was provided by explor
ing normative values held. It is possible to perceive the political sys
tem as influencing one’s life without experiencing any degree of involve
ment, The system may be regarded as an inevitable external reality, as 
in the ultimate totalitarian fantasy of Orwell’s 1984.
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The particular issue to which this question is addressed concerns 

a central concept of political theory— the question of legitimacy of 
authority, A definition of authority as the capacity to use force as 
the ultimate sanction points clearly to differences, both qualitative 
and quantitative, between the national and international political sys
tems. It would be impossible to measure orientations to analogous 
objects. However, it is not my concern here to compare objective reali
ties, but rather to compare subjective orientations as reflected in the 
responses of young people.

The question of attitudes toward authority is one area which has 
been studied extensively within the political socialisation framework. 
However, it has been analyzed almost exclusively within the national 
political system. Research on children's attitudes toward world govern
ment or world community is very limited and restricted to isolated ques
tions and items, peripheral to the central objective of the studies in 
which they were included.

Children's perception of authority has been studied in the con
text of the family as a socializing agent and considerable controversy 
has been generated by discussion concerning the influence of the family 
in this area. The father is regarded as a major figure in the transmission 
of political beliefs by a number of political scientists, particularly 
those who use individual psychology or personality concepts as the basis 
for explaining individual political behavior, specifically in regard to 
perception of authority. The relationship of family authority patterns 
and cultural patterns has further contributed to this focus on the influ
ence of the family. Levine's finding that family influence is high where 
parental authority patterns agree with patterns of authority in the polity
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is relevant for developing countries as well as those with established

28patterns of authority.
The transfer of authority patterns in early childhood has been 

noted, particularly in countries where authority figures are highly 
visible and available for personalization, as in the United States. The 
international system, however, provides no analogous institutionalized 
system of authorities. To compare the development of orientations toward 
authorities, therefore, an attempt is made to extrapolate potential 
behavior from expressed values. Children's perceptions of legitimacy 
are inferred from an expressed willingness to submit to authority and 
are taken as a gross indication of relative degree of legitimacy accorded 
two political systems.

A series of statements was presented to the students in order to 
determine their response to questions of political legitimacy and the 
degree of authority they would be willing to accord the political system, 
both national and international. The findings are shown in Table 4,18, 

Quite clearly, a much larger proportion of the respondents are 
willing to assign a high level of legitimate authority to the national 
system than to the international system. On the other hand, the data on 
the national system show significant differences. The three parts of 
question (3) deal with routine functions of citizenship. Supporting the 
government's right to demand the payment of taxes, military service and 
compulsory school attendance were 83.8 per cent, 75.7 per cent and 
73,6 per cent of the sample, respectively. It is noteworthy that, while 
there have recently been several cssqb of individuals in Israel protest
ing military service, more than three-fourths of respondents consider 
this the unquestioned prerogative of government. As Table 4.19 shows,
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of those respondents closest in time to service, more than four-fifths 
agree, although the percentage decreases from 88.4 per cent of the eighth 
grade to 80.6 per cent for the twelfth grade.

TABLE 4.18
HIGH LEGITIMACY ACCORDED TO AUTHORITY BY SYSTEM

Area of Authority Higha Don't Knowb

National
1. Government may open mail (if this will 

help stop crime) 45.<$ 11.456
2. All laws should be obeyed 65.1 9.6
3. Government should insist on: 

Payment of taxes 83.8
Military service 75.7
School attendance 73.6

International

1. There should be a World Government 17.3
2. World government should guarantee 

the welfare of all 35.1
3. A world authority should be responsible 

for the education of all people 57.4

^igh = Agreement with statement.
^These two items offered a "don't know” alternative, whicb is 

discussed in text.

Almost two-thirds, with one-tenth in the "don't know" category, 
agree that all laws should be obeyed. This response is amplified by data 
in an open-ended question to be discussed in Chapter VI. However, less
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than one-half of the sample are willing to grant the government the right 
to open mail. The question was deliberately tied to a domestic type of 
consideration so as to avoid the potential contamination by security 
considerations. It seems fair to hazard the conjecture that, had it 
been left open or related to the safety of the nation, the percentage 
willing to accord government the right to infringe on personal liberties 
would have been substantially higher.

The world (government) items also reflect interesting discrep
ancies, More than one-half are willing to delegate authority for educa
tional matters to an international body, while more than one-third do 
so for the cause of welfare. Yet less than one-fifth are willing to give 
up sovereignty to a world government. In light of other data and findings 
in the study, it is suggested that this again reflects the sense of rela
tive isolation in a hostile political world, despite the defensive mecha-

29nism employed by some of the children in the oral interviews. Table 4.19 
presents findings on these items correlated with grade.

One final item is included which measures impact of the inter
national system on the self. Again, respondents were asked to agree, 
disagree or express no opinion. Findings in Table 4.20 show that 67.3 per 
cent agreed with the statement, "Tastes of young people in clothes and 
music are influenced by the tastes of young people in other countries."

There were 16.0 per cent who disagreed and 16.7 per cent had no 
opinion, out of a sample total of 563, Of the "don't know" group, more 
than 50 per cent were in fourth and sixth grade. There was a clear 
trend toward greater agreement with the statement with age.

Since the statement involves neither political knowledge nor 
abstract conceptualization, it provides an opportunity to explore the ques
tion of egocentrism and sociocentrism as posed by Piaget and Weil.^
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TABLE 4.19

HIGH LEGITIMACY ACCORDED TO AUTHORITY BY SYSTEM
AND BY GRADE*1

Grade
Area of Authority

4 6 8 10 12

National

1. Government may open mail (if 
this will help stop crime) 47.1# 36.9# 43.2# 50.4# 46.0#

2. All laws should be obeyed 64.1 72.0 71.6 60.0 60.9

3. Government should insist on:

Payment of taxes 77.1 73.4 88.5 90.0 88.0
Military service 48.1 73.6 88.4 85.7 80.6
School attendance 67.6 70.0 77.0 70.0 82.7

International

1. There should be a World 
Government 33.3# 28.6# 19.1# 11.5# 12.5#

2. World government should guar
antee the welfare of all 60.0 46.0 41.7 29.5 28.6

3. A world authority should be 
responsible for the education 
of all people 80.0 73.7 53.1 56.2 46.2

^igh = Agreement with statement.



www.manaraa.com

101 
TABLE 4-20

IMPACT® OF INTERNATIONAL SYSTEM ON SELF, BY GRADE

Grade Agree Don't Know Disagree

4 36.9^ 29.075 34.175
6 57.6 26.1 16.2
8 68.2 21,6 10.2
10 80.0 11.4 8.5
12 81.5 3.0 15.6

Total 67.5^ 16.7% 16.075

Item: Tastes of Young People in Clothes and Music are Influ
enced by the Tastes of Young People in Other Countries,

Stating that the emotionally immature organism is "essentially an ego
centric one and, hence, is not yet capable of relating to others with 
empathy or reciprocity," they suggest this as the reason why the very 
young child can not understand why a Frenchman who is a foreigner in 
Switzerland would not also be a foreigner in France, Sociocentrism 
appears only at a somewhat later stage when the child is able to think 
in reciprocal terms.

Comparing the data in my findings with theoretical expectation, 
there appears to be strong support for this explanation. While the 
strongly-disagree group comprises 4,6 per cent of the total sample,
12.4 per cent of the fourth graders are in this category. Combining the 
two disagree categories gives a total of 53.7 per cent of fourth graders, 
compared to 16.0 per cent for the entire sample. This finding is also 
confirmed by the work of Adelson and O'Neil, who note the gradual evolution
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of sociocentric thinking, with the biggest changes between the ages of

31eleven and thirteen.
In conclusion, the section on impact on the self supports the 

prediction that respondents will perceive the national system as having 
greater impact on their lives than does the international system. This 
appears to be the case in the scales which assessed the reaction of 
children to specific issues and events in their socio-political environ
ment, It also appears to be the case when children are presented with 
normative statements concerning the two systems and are asked to express 
their opinion concerning the authority which should be given the two sys
tems, On the final item, which deals primarily with an awareness of the 
world outside with no threat to the national system implied, more than 
two—thirds acknowledged the influence of the outside world. Similarly, 
relative to education, an item less directly security-related, more than 
one-half would be willing to surrender some rights to an international 
authority. Yet in relation to all items, it appears clear that children 
have different orientations toward the two systems.

D. IMPACT OF SELF ON SYSTEM
The operational definitions of perceived impact of the system 

on self and perceived impact of the self on system were derived from 
the theoretical definition of involvement. This concept was defined in 
Section C as reflecting some form of engagement in political life; mini
mally, an awareness of being acted upon by the political system.

David Easton and Jack Dennis develop the concept of efficacy in 
an article on the child's acquisition of regime norms.^2 They point out 
that the concept of political efficacy as it has been used in research 
on adults appears to be a complex of attitudinal clusters rather than a 
unidimensional one and suggest that political efficacy might best be
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defined by conceptualizing it in terms of a number of analytically dis
tinct elements. Five items are discussed: a **sense of the direct politi
cal potency of the individual, a belief in the responsiveness of the 
government to the desires of individuals, the idea of comprehensibility 
of government, the availability of adequate means of influence; and a
general resistance to fatalism about the tractability of government to

33anyone, ruler or ruled." These five items comprise an efficacy scale 
34in the analysis.

The approach to involvement from an active point of view in this 
section is closely related to the concept of efficacy as defined by 
Easton and Dennis, Before exploring this further, it wouJ.d be useful to 
restate the political culture formulation which informs the approach to 
the two aspects of involvement examined. As described at the beginning 
of the preceding section, individuals can be grouped on the basis of 
degree of involvement, A parochial orientation implies the comparative 
absence of expectations of change initiated by the political system and 
only a dim awareness of the central political regime, A subject orien
tation shows greater cognition, is affectively oriented toward the sys
tem and evaluates it, but can be characterized as essentially passive 
with very little, if any, perception that the individual can affect the 
system.

A participant orientation characterizes the member of a political
system who "is not only oriented toward active participation in politics,
but is also subject to law and authority and is a member of a more dif-

35fuse primary group,"
Based on this formulation, different levels of participation and 

perceived impact of the self on system are anticipated in comparing
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ing are specific predictions made and tested:

1. Perceived impact of the self on the national system will be 
greater than on the international system,

2, Perceived impact of the self on both political systems will 
increase with age.
The instrument used here is similar to that of the preceding sec

tion, The list of headlines illustrated in Figure 4.1 was presented to
respondents. Instead of the three categories of responses on perceived 
impact of the system on them, respondents were asked to indicate for 
each item whether they thought they could "do something about it," They 
were asked whether they could do (l) nothing, (2) something, or (3) much, 
about the event or condition described. Scores were computed as in the 
section on impact of the system on the self.

Positive responses were interpreted to reflect a sense of efficacy 
of confidence that the individual could indeed influence the political 
system. The measure was intended to assess efficacy as a subjective 
perception of respondents' linkage to the political system. It was not 
concerned with the objective reality of what, in fact, a twelve-year-
old or even sixteen-year-old could do about poverty in Jerusalem, to
cite one example.

It should be mentioned here that in the open-ended interviews in 
which 16.5$ of the sample were interviewed, similar questions were asked. 
In response to questions regarding both their ability and willingness 
"to do something about" problems such as pollution, riots, poverty and 
war, respondents clearly interpreted these questions to mean what would 
they do if they could (age, means, etc.). Patterns found were similar 
to those reported below.
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After calculating scores for each respondent measures of central 

tendency were compared for the national and international systems.
Table 4.21 presents these findings.

TABLE 4.21
IMPACT OF SELF BY SYSTEM

National International

Mean 19.70 13.27
Median 19.33 12.87
Mode 18.00 10.00

Findings show significantly higher scores for the national sys
tem than for the international system. The mean of 19.70 for the national 
system compared with the mean of 13.27 for the international system 
reflects a significantly greater degree of efficacy in relation to the 
former. This further substantiates the conceptualization of the national 
system as being close to the participant end of the political culture con
tinuum than is the international system. Respondents clearly see them
selves as more likely to have an effect on the national than on the inter
national system.

Turning again to the developmental model, the sociocentric devel
opment is reflected in the changing perceptions of efficacy which respond
ents express toward the two systems. Efficacy toward the international 
system appears to be low for all age groups. However, the data on the 
national system reflects the expected break at the lower end of the age 
range. Table 4.22 presents findings on grades four to twelve in cate
gories of low and high categories of efficacy toward the two political 
systems.
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TABLE 4.22

IMPACT OF SELF ON SYSTEM, BY SYSTEM AND GRADE

Grade National International

Low High Low High

4 57.0 43.0 93.6 6,4
6 74.1 25.9 93.5 6.5
8 70.1 29.9 93.1 6.9

10 77.8 22.2 98.5 1.5
12 68.7 31.3 93.2 6.8

Before proceeding to a discussion of the findings, a second 
measure will be reported. Drawing on earlier studies of efficacy within 
the national system, a number of items were used to explore perceptions 
of efficacy. The national and international items do not attempt to 
measure the difference in pragmatic approach, but rather the normative 
orientation toward the two systems.

Individual items were used to measure the level of perceived 
impact on the political system. Respondents were asked to express 
agreement or disagreement with a series of statements designed to meas
ure the components of efficacy discussed. Five items measured efficacy 
as related to the national system and two items measured efficacy related 
to the international system. Findings are presented in Table 4.23.

With the exception of statement (3) reflecting a widespread 
adult response to the proliferation of issues and problems, there is 
clearly a significant difference in the percentage of those expressing
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a high degree of efficacy toward the two systems. Yet it may be helpful 
to look more closely at each system. In response to statements concern
ing the national system, there is a spread from 87.1 to 35.3 per cent.

TABLE 4.23
IMPACT OP SELF (EFFICACY) OK SYSTEM

Statement Agreea Don't Know Disagree'3

National

1. My parents don't have any say 
about what government does. 12.3$ 25.4$ 62.4$

2. When we become adults we will 
not have any influence on what 
government does. 12.5 33.2 54.4

5. Sometimes politics and govern
ment seem so complicated that 
a person like me can't really 
understand what iB going on. 53.0 11.8 35,3

4. So many other people vote in 
elections that it won't 
matter much whether I vote 
when I become an adult. 8,9 4.0 87.1

5. The political views and 
activities of young people 
are very important. 78.9 11.6 9.5

International
1. World leaders pay no atten

tion to what ordinary people 
want. 29.2 31.5 39.3

2. Countries will go to war 
regardless of what indi
viduals do. 37.6 16.6 45.8

aItem 5: Agree » High Efficacy.
All other items: Disagree = High Efficacy.
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Socialized in a democratic political culture which places a high value 
on participation, 87.1 per cent of respondents insist that their vote 
will matter in the future. The low figure of 35.3 per cent consists of 
those disagreeing with the statement that sometimea politics and govern
ment seem so complicated that a person like me can!t really understand 
what is going on. The frustration reflected in the fact that more than 
one half of the sample agrees with the statement undoubtedly reflects 
adult views of politics together with a personal perception of the issues 
involved.

It is interesting to note the difference between the 87.1 per 
cent who express the normative commitment to the exercise of the fran
chise at some future time, and the percentage of those who perceive it 
as an efficacious act, Vhile it is important to vote, only 62.4 per cent 
feel that their parents' vote actually influences the government, and 
even less, only 54.4 per cent, expect their own future vote to influence 
the government.

The breakdown by grade in Table 4.24 shows a strong positive 
association between age and efficacy relative to the national political 
system. Indeed, the range for twelfth grade respondents is from a low 
48.1 per cent who feel efficacious when viewing the complex national 
political situation to 94.1 per cent who insist that it will matter 
whether they vote.

While the focus is on a comparison of expressed efficacy toward 
the national and international systems, it is of some interest to note 
differences within the system as well. For the first international item 
(world leaders pay no attention to what ordinary people want), there is 
a decrease in efficacy from fourth grade (46,7 per cent) to twelfth 
grade (31.9 per cent), perhaps reflecting an increasingly realistic—
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TABLE 4.24

HIGH IMPACT0, OF SELF ON SYSTEM BY SYSTEM AND GRADE

Grade
Statement

4 6 8 10 12

National

1, My parents don't have any 
say about what government 
does.

33.9#
(52.1)

47.3#
(35.7)

53.4#
(33.0)

79.3#
(10.7)

88.8#
(3.0)

2. When we become adults we 
will not have any influ
ence on what government 
does.

21,7
(50,8)

42.9
(39.3)

60.2
(34.1)

61,4
(29.3)

81.5
(15.6)

3. Sometimes politics and 
government seem so com
plicated that a person 
like me can't really 
understand what is going 
on.

15.8
(29.5)

28.6
(11.6)

36.4
(12.5)

40.4
(7.1)

48.1
(3.7)

4, So many other people vote 
in elections that it 
won't matter much whether 
I vote when I become an 
adult.

66,0
(9.3)

82.1
(6.3)

90.9
(3.4)

96.5
(1.4)

94.1
(1.5)

5. The political views and 
activities of young 
people are very important.

63.5
(27.1)

73.2
(14.3)

81.8
(6.8)

82.0
(9.4)

89.6
(3.7)

International

1, World leaders pay no
attention to what ordi
nary people want.

46,7$
(35.6)

38.4#
(23.2)

44.3#
(25.0)

39.3#
(32.9)

31.9#
(38.5)

2. Countries will go to war 
regardless of what indi
viduals do.

44.5
(24.4)

43.Q 
(28.6)

51.2
(11.4)

40.1
(16.1)

50.8
(5.2)

^igh Impact = Disagreement with all statements except National 
(5). High Impact for National Item (5) - Agreement with statement.
( ) = Don't Know responses.
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and cynical— view of political life. The cynicism is somewhat attenu
ated by the 38.5 per cent (almost two-fifths) of all twelfth grade 
respondents who place themselves in the "don't know” category.

The second international item (countries will go to war regard
less of what individuals do) results in different findings. For this 
question, the percentage in the "don't know” category is substantially 
smaller than for the preceding question. Except for fourth grade, the 
trend is again toward a decrease in expressed efficacy with age, with 
tenth and twelfth grade almost equal (43.8 per cent and 44.0 per cent, 
respectively). For thoBe expressing high efficacy, on the other hand, 
there is a difference of more than 10 per cent between tenth and twelfth 
graders (40.1 per cent and 50.8 per cent, respectively. More than one- 
half of the twelfth grade respondents disagree, reflecting the view that 
Individuals can do something about nations going to war. This may be 
interpreted as a greater sense of efficacy, possibly related to the more 
active and militant role of youth in Israel in the past three to four 
years. It may s I b o  be attributable to the realistic prospect of military 
service which faces every Israeli youth on reaching age eighteen and to 
& desire to wish for some degree of control over events.

Summarizing this section on perceived impact of the self on the 
system, it can be said that this aspect of orientations again reflects 
the difference in orientations toward the national and international 
systems found earlier.

Sections C and D measured two aspects of involvement, conceptual
ized as perceived impact of the system on the self, and perceived impact 
of the self on the system. To focus again on the larger question of a 
comparison of political orientations toward the national and international
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systems, findings from these two measures were combined into an Involve
ment Index, Scores on the Index were divided into four categories, and 
were labeled parochial, subject, subject-participant and participant 
orientations, breaking down the political culture typology into smaller 
categories.

The specific prediction to be tested states that: political
orientations toward the national system will tend to cluster around the 
subject-participant end of the continuum, while those toward the inter- 
nAt-innal system will tend to cluster around the parochial-subject end of 

the continuum. To test the prediction, scores on the Involvement Index 
were plotted for each system and are shown as a bargraph in Figure 4.3.

The differences between the orientations toward the national and 
international systems can be seen in this graphic presentation. The 
national distribution shows a clear trend in the direction of greater 
frequency in the subject-participant and participant ranges of the dis
tribution. The international distribution is weighted to the left, con
firming the expectation that here a larger percentage of respondents will 
be located in the subject range of the distribution. The findings con
cerning the modal distribution in the two systems are statistically sig

nificant ,
Turning once again to the developmental expectations, it is pre

dicted that the distribution pattern will be related to age and that the 
pattern will evidence a greater degree of randomness for international 
orientations than for national.

Findings in Table 4.25 show significant association of age with 
political orientations toward the national system, but not the inter
national system. Findings again are inconclusive with regard to the
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Figore 4.3.— Distribution of Political Orientations Toward National 
and International Systems: By Political Culture Type

Per Cent

Parochial Subject Subj.-Part. Participant

| Nations/ Or/ents/ions 0 /ntemationa/ Orientations
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expected evidence at sixth grade for increased sociocentrism, suggesting 
instead that perhaps a somewhat later age may be more appropriate in terms 
of political orientations.

TABLE 4.25
DISTRIBUTION OP POLITICAL ORIENTATIONS, BY SYSTEM

AND GRADE

Grade Parochial Subject Subject-
Farticipant Participant

National

4 11.2 12.4 47.2 29.2
6 7.1 26.8 51.8 14.3
a 1.1 26.1 55.7 17.0

10 5.0 32.6 56.0 6.4
12 1.5 23.0 66.7 8.9

International

4 30.7 46.6 21.6 1.1
6 27.0 54.1 17.1 1.8

8 18.2 60.2 18.2 3.4
10 27.9 60.0 10.0 2.1

12 22.2 63.0 13.3 1.5

On the basis of the literature on adult participation referred 
to earlier, which deals primarily with the American political system, 
as well as on the findings of Almond and Verba in their cross-cultural 
study, the distribution of modal types of national orientation in Israel
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would be expected to parallel rather closely the American and British 
patterns, Israel too is a democratic, highly literate and participation- 
oriented system,

36 37Data available from studies done by Nathan and Remy afford 
an opportunity to compare these distributions of political orientations 
among Israelis with those found among American and British respondents. 

Table 4.26 shows a cross-national comparison of these findings.

TABLE 4.26
CROSS-NATIONAL DISTRIBUTION OF POLITICAL ORIENTATIONS,

BY SYSTEM

Orientation Britaina u .s .a Israel

National

Parochial 25 # 20# 5#

Subject 43 27 25

Subject-Participant 28 42 56

Participant 4 11 13

Total Number 584 255 565

International

Parochial 34# 26# 25#

Subject 55 54 57

Subj e c t-Parti cipant 10 18 15

Participant 1 2 2

Total Number 585 255 562

aTable adapted from Nathan (1972) and Remy (1972),
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The pattern for all three national samples reflects the cross- 

system differences predicted by the Almond and Verba model. However, 

there are notable between-nation differences. The American and Israeli 
samples show the predicted modal types of orientations: subject-
participant toward the national system and subject toward the inter
national system. The British sample deviates in that the modal category 
for both systems is subject, reflecting an apparently much smaller degree 
of politicization among the British than among either American or Israeli, 
One further difference is that between the American and Israeli sample. 
While the relative distribution of political orientations toward the 
international system is quite similar, the pattern of national orienta
tions reflects a significantly higher degree of involvement with the 
political system for Israelis than for Americans, This high level of 
politicization of the Israeli public will be discussed further in Chap

ter V,

E, SOCIAL PROBLEMS: VIOLENCE
Violence runs as a continuing thread through the course of human 

history, expressed in literature, art, scientific exploration and poli
tics, Aggression, as a basic human drive, has been studied extensively 
in the literature of psychology, and as a form of political behavior by 
political scientists. One of the central problems of politics has been, 
and remains, the resolution of conflict and the political history of 
mankind, from the Bible through the Creek philosophers and early medi
eval political theorists to the theorists of the enlightenment and of 
our day, provides ample evidence of the persistence of this problem.
Both in terms of individual psychology and group relations, it has 
remained the most vexing and challenging issue.
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Two persuasive arguments lead to consideration of issues related

to violence as a fruitful area in which to study and compare orientations
toward the national and international systems. The first is derived from
the traditional national-international differentiation and the second
from a reading of the political events of the past decade. The classical
view of the national and international systems as polarized ideal types
was discussed earlier. As expressed by Riggs, "At one extreme is the
political order characteristic of the nation state: at the other is an

38anarchic system of inter-state relations,"
The literature on international socialization, while scarce, 

contains a number of studies in which children's attitudes toward war 
and peace are analysed. As indicated in Chapter I, these findings sug
gest that development of children's orientations toward violence and con
flict in the two systems proceeds in directly opposite directions. Fur
ther, a summary statement would conclude that children learn to regard 
conflict and violence in the national system as unexpected and illegiti
mate, while in the international system it is both expected and justified. 

Among those who have studied children's attitudes toward conflict, 
Cooper, studying the development of the concept of war among children, 
comments that "in the imagery and experience of children a linkage exists 
between personal, social and international conflict but with an accompani
ment of increasing justification for war." He further points out that 
"children learn games and competitive norms of play early in their lives
using concepts like cheat, bully, and courage which are then applied to

39reasoning about war."
In another recent study focusing on German children, 90 per cent 

of a sample of 565 students in Vest Berlin public schools aged ten to
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seventeen expressed the belief "that there is something inside people

40that causes war."
The second consideration concerns violence as a phenomenon of 

contemporary political life familiar to citizens of most political sys
tems, Since this study is concerned with the aoeio-political environ
ment to which children are exposed, violence is clearly one issue of 
which even young people are aware* War and guerilla activities as well 
as protests and riots are part of the environment of the Israeli pre
adult, and can be analyzed within the framework of a comparative analy
sis.

Any effort to improve our understanding of the process by which 
young people acquire political orientations must deal with this crucial 
element of violence. Hy basic question here, as in preceding sections, 
is whether there are differences in this area in young people's orienta
tions to the national and international political systems. And my pre
diction, again, is that respondents will indicate a greater concern with 
violence in the national system than in the international.

Two approaches were used to measure the extent to which children 
react and respond to violence. The first involved constructing an index
based on responses to nine items in the headline series which dealt with 

41violence. Two indices were constructed, one for the items related to 
the national system and one for items related to the international sys
tem, Responses were scored from (l) low involvement to (3) high involve
ment and total scores were divided into five categories.

Table 4,27 presents the findings on involvement with issues of 
violence in the two systems.
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TABLE 4.27

INVOLVEMENT WITH VIOLENCE IN NATIONAL AND 
INTERNATIONAL SYSTEMS

Degree of 
Involvement National International

Low 16.5* 19.7*
Low-Medium 32.4 43.4
Medium 35.8 28,9
Medium-High 14.4 7.1
High 0.9 0.9

The data provide support for the hypothesis that children are 

more involved with problems of violence in the national than the inter
national system. More than half the respondents expressed at least a 
medium degree of involvement on the national level, while only 37 per 
cent did so for the international system. The modal category for national 
involvement was medium while for international it was low-medium.

Age has been singled out as an important variable in the develop
ment of orientations toward the world at large and "other peoples," as 
shown by Piaget and Veil, On the basis of the sociocentric model of 
development, it is predicted that the level of involvement with problems 
of violence will increase with age.

Table 4.28 shows the findings on violence correlated with grade. 
These findings support the Piagetian developmental theory. For both 
systems there is increasing involvement with increasing age, particularly 
between the fourth and sixth grades. The one category indicating only 
a nominal change is a high level of involvement m  the national system.
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There is almost no change at all until the tenth grade, when involvement 
drops by a third. There is a parallel break in the pattern of inter
national orientations. The upward shift in concern from the sixth grade 
on for the international system would seem to reflect an increasing 
awareness with age of the implications of international violence.

TABLE 4.28
INVOLVEMENT VITH VIOLENCE IN POLITICAL SYSTEMS BY GEADB

Grade Low Medium High

National

4 66.7$ 14.4$ 18.9$
6 34.2 47.7 18.0
8 44.3 37.5 18.2

10 52.1 36.4 11.4
12 46.9 38.5 12,6

International

4 83.4$ 13.3$ 3.3$
6 56.7 36.0 7.2
8 52.2 36.4 11.3
10 62.8 28.6 8.6
12 62.2 28.9 8.8

In obtaining data from oral interviews f the students were asked 
specific questions regarding the two areas of violence being considered 
here. In all cases, when pressed for definitions of violence within the
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country, the respondents cited student protests, religious protests or 
political demonstrations. This was in 1970 and "before the Israeli ver
sion of Black Panther demonstrations made their appearance. Findings 
in the following section on social justice may provide some clues as to 
what might he expected with regard to the recent growth of minority group 
public demonstrations and protests.

To probe the question of social violence further, the respondents

were asked whether they would be willing to "do something." In discussing
demonstrations which had taken place shortly before data were collected, 
many felt that they would in fact like to do something to stop them, 
although younger children were more likely to express this as " so me thing 
should be done." From the data available from the oral interviews, in 
which riots and demonstrations were discussed, it is clear that children 
do see these events as affecting their lives. And as the literature on 
relevant research points out, children project learned norms of future 

activities, such as voting.
The findings in response to whether children would be willing

to "do something" about domestic violence are reported in Table 4,29.

TABLE 4.29
WILLINGNESS TO DO SOMETHING ABOUT RIOTS AND 

DEMONSTRATIONS IN JERUSALEM

Grade Nothing Something Much

4 13.8$ 43,9$ 42.3$
6 14.3 46.4 39.3
8 9.1 62.5 28.4
10 19.1 55.3 25.5
12 17.0 54.1 28.9
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Questions of international violence presented interesting prob

lems during the research. On the one hand it appeared that the children 
had to see everything in the context of the security situation of the 
country. On the other hand they were prepared to almost deny the seri
ousness of the military situation. They related all problems to Arab- 
Israeli hostilities, while at the same time asserting that Israel "has 
many friends'* and "even the U.S.S.R. is not an enemy. They just want to 
help their friends, the Arabs,"

A book which appeared in Israel shortly after the Six-Day War, 
and in England in an English translation shortly thereafter, consists of 
taped, open-ended discussions among kibbutz members who served in that 
war. The interviews reflect the conflicts experienced concerning war
and violence. "These young people hate war" but, as Gerald Caiden writes

42in a recent review of The Seventh Day.
. . . reluctantly find themselves proficient at it as the only way 
they see of guaranteeing their own physical survival, of protecting 
the product of their love and labor, of ensuring a meaningful inheri
tance for their children, and, no less significant, of preserving 
the historical links between Jews and their ancient homeland. Review
ing contemporary history and understanding international power poli
tics, they believe they have no alternative but wish it were other
wise. Philosophically resigned to "what will be, will be," they add 
a plaintive prayer that it may not all be in v a i n .43

The same contradictions between Jewish ethical teachings and the 
imperatives of the political situation reflected by the participants in 
these discussions are reflected in the data obtained from my sample in 
oral interviews. It would suggest that for this particular sample, at 
this particular time, violence is difficult to isolate from its security 
context for a meaningful analysis. Comparative analysis is further com
plicated in Israel by the close interrelationship between national and 
international areas of life, particularly as related to conflict and 
violence.
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In addition to the scale discussed earlier, two individual itema 

were used to measure attitudes to violence. One measures attitudes 
toward violence in the national area and one in the international area. 
The items are clearly not equivalent, yet they do add a further dimen
sion to an understanding of how children perceive violence. The findings 
are shown in Table 4.30.

TABLE 4.30
AGREEMENT ON SELECTED STATEMENTS RELATED 

TO VIOLENCE f BT GRADE

Grade Agree Disagree

War Is Never Justified

4 50,0# 50.0#
6 43.9 56.1
8 25.6 74.4
10 24.6 75.4
12 23.5 76.5

Only Police Should Have Arms

4 60.0# 40.0#
6 38.2 61.7
8 32.6 67,4
10 20.9 79.1
12 35.3 64.7

These findings indicate a sharp break at the sixth grade level 
for the national item. Response to the statement that war is never
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justified actually shows a break only at the eighth grade. But in draw
ing on the oral data and the context of the research, it must be stressed 
again that questions of war and arms can not be separated from the all- 
pervasive security consciousness of the country. In light of this, the 
upward shift in terms of age in the percentage of those agreeing that 
"only police should have arms" coupled with the downward shift for agree
ment that nwar is never justified” is highly significant. Both probably 
reflect the political reality of a country which has never experienced 
peace. In a society where almost every adult male is in the active 
reserve and there is constant awareness of potential and actual guerrilla 
activity, arms assume a special importance,

F. SOCIAL PROBLEMS: SOCIAL JUSTICE
The final dimension on which orientations toward the two systems 

are compared is one I shall call Social Justice. An analysis of politi
cal life, particularly in a democratic society, may fruitfully be cast 
in the form of an inquiry into Who gets What, When and How (or Why), as 
suggested by Harold La save 11, It might be pursued further with the para
phrase, Who does not get What, When and How (or Why). Normatively, equal
ity and social justice rank high as values in democratic societies.

The State of Israel came into existence as a modern nation in 
1948. It was one of the first of the new states which made their appear
ances in the post-World War II period, but in fact it was not new. His
torically speaking, it began where the second Jewish Commonwealth left 
off in 70 A.D., when Jerusalem was destroyed by the Romans, It was the 
same Jewish people which returned to the international scene in 1948, in 
contemporary style, carrying the same heritage of biblical and prophetic 
injunctions. It was not new in a second sense as well. The State of
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Israel had been a de facto nation, operating in all areas conventionally
associated with nation states in the twentieth century, with the exception

44of its foreign affairs. In the half-century since modern Zionism had 
brought approximately 600,000 Jews to what was known as Palestine, it 
had developed a national identity and ethos grounded in the historic 
Jewish identity and shaped by the strongly socialistic orientations of 
many of its earliest settlers.

The concept of the National Home as enunciated in the Balfour 
Declaration of 1917, confirmed in the League of Nations Mandate of 1922 
and developed by the Jewish community, even prior to the influx of the 
refugees from Nazi persecution, was a utopian concept based on social 
equality, Zionism, whioh was the common ideology of all the settlers 
regardless of their specific political orientations, drew on the Jewish 
ethical teachings as far back as the prophetB as well as on contemporary 
philosophies.

This was accepted by those settlers who came as orthodox Jews 
and those who had discarded their religious heritage en route, An example 
was one of the first official steps taken by the Zionist movement, the 
establishment of the Jewish Notional Fund in 1897, It was set up to buy 
land which would be held by the JewiBh people in perpetuity. It would 
be reclaimed and cultivated by anyone who wished to do so under conditions 
of equality, but would revert to the people's ownership.

This concern with social justice based on biblical tradition as 
well as modern socialist ideology shaped the institutions and orientations 
of the new state. In terms of political socialization, it still pervades 
the curriculum, both formal and informal, of most young Israelis. Theo
retically, it should provide a measure for comparing orientations toward 
the nation and the world.
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The central question of this chapter is now restated in its usual 

components.
1. Does Israeli youth express a difference in concern for social 

justice with respect to the national and international systems?
2. If so, are such differences related to age?

A scale was again constructed, consisting of items extracted from 
the previously listed series of headlines. Results were scored from low 
to high on the basis of degree of concern indicated by the respondents. 
The results are shown in Table 4.31*

TABLE 4.51
INVOLVEMENT WITH SOCIAL JUSTICE, BY SYSTEM

Degree of 
Involvement National International

Low 3.1% 12.256
Low-Medium 14.9 27.0
Medium 26.7 56.4
Medium-High 54.7 16.7
High 14.2 1.7

There is a clearly discernablo difference in concern with social 
justice in the two systems. Less than one-fifth of the respondents 
exhibit a low or low-medium degree of involvement on the national level, 
but almost tvo-fifths do so for the international. For the two highest 
levels of involvement, the pattern is sharply reversed. Almost one—half 
of respondents express concern with issues of social justice in the 
national system, while less than one-fifth express similar concern for 
questions of social justice in the international system.
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A second method used to assess redative concern with social jus

tice was one based on responses to individual items. The particular 
items were selected because they do not focus on the role of government 
or other formal institutions. Instead, they tap the personal attitudes 
of young people toward others, both within the national system and in 
the larger, global system. Two items were used to measure national orien
tations and two, international orientations.

The following predictions were made:
1, Respondents will indicate a greater concern for problems of social 

justice within the national system than within the internatiopal 
system.

2. Concern with problems of social justice increases with age for 
both systems, with greater change for the international system.
The items and reported degree of consensus are presented in 

Table 4.32. The discussion will deal with both predictions. Resulta 
shown in Table 4.32 support the findings in this study and others reported 
earlier that age is a significant factor in the level of involvement with 
the political system. But the differences in the two statements concern
ing social justice in the national system are interesting.

Response to Rational Item 1 (open immigration) shows a much more 
significant shift with age, which is undoubtedly related to the fact that 
open immigration has been a central and highly emotional issue in Israeli 
society since pre-State days. In 1948, upon establishment of the State 
of Israel, the Law of Return was promulgated. It provides for unrestricted 
immigration and citizenship for any Jew who wishes to come to Israel. It 
was a highly emotional issue which drew total support from all sections 
of the population. Under the British White Paper of 1938, immigration 
of Jews to Palestine was to be restricted to a minimal quota each year,
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TABLE 4.32

CONSENSUS ON SELECTED STANDARDS OF SOCIAL JUSTICE

Grade Agree Disagree

National 1:
Immigrants should not be permitted to 4 50.0# 50.0#
come into our country if they compete 6 35.3 64.7
with our own workers. 8 14.2 05.8

10 19.8 80.2
12 9.9 90.1

National 2:
It would be a mistake for us to 4 50.0# 50.0#
encourage certain racial groups to 6 61.6 38,4
become well educated because they 8 20.3 79.7
might use their knowledge against us. 10 28.0 72,0

12 26.4 73,6

International 1:
If necessary, we ought to be willing 4 63.3# 16,7#
to lower our standards of living to 6 51.9 34,3
cooperate with other countries in get 8 43.7 56,2
ting an equal standard for every per 10 34.3 57.7
son in the world. 12 41.6 58.4

International 2:
Ve should teach our children to uphold 4 100.0# 0#
the welfare of all people everywhere 6 52.0 48,0
even though it may be against the best 8 36.9 63.1
interests of our own country. 10 34.6 65.4

12 47.4 52.6

and even this was terminated by the outbreak of war. At that time, 
David ben Gurion, soon to become the first Frime Minister, declared 
that "we ehall fight the White Paper as if there were no war, and we 
shall fight the war as if there were no White Paper." This the Yishuv
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(Jewish community of Palestine) did. However, bitterness and frustration 
increased when Great Britain refused to lift immigration restrictions at 
the end of World War II, The experience of the Aliya Bet (illegal immi
gration during the years 1945-1948, when hundreds of thousands of Jews, 
survivors of the concentration camps in Europe, attempted to break the 
British blockade to enter Palestine in ships which were not seaworthy 
and in some cases sunk— with their cargo— made an indelible impression. 
Each Jew who came or was brought into the country (the movement was 
highly organized, primarily by members of the kibbutzim), usually at 
night at deserted beaches, signified a victory over what was considered 
an unjust law and a failure of the world community to force Britain to 
change its position.

The drive for open immigration was a central theme of Zionist 
ideology. The battle for immigration was regarded as perhaps the most 
heroic period of the movement. Thus, perhaps more significant than the 
Declaration of Independence, the Declaration of the Law of the Return 
expressed the self determination of the people of Ierael three years 
after the end of World War II had officially closed the concentration 
camps.

From the even split among fourth graders, who do not yet compre
hend the abstract values involved— and in some cases are a generation 
removed from the events described— the pattern changes with age until 
the twelfth grade where less than 10 per cent tigreiJ Kith tat Jtutumunt 

and over 90 per cent do not agree. It is quite clear that children 
internalize the prevailing political values of their society when they 
are as highly visible as they are in this particular case. The signifi
cance of the value of open immigration as a learned political orientation 
is underscored by the difference in response to the second statement.
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It might be added parenthetically that these data were collected 

in 1970. In 1972 there wae considerable discussion and reevaluation of 
the meaning of open immigration. The recent influx of Russian Jews 
appears to have caused some problems approaching the level of a crisis 
of conscience for Israel,

Another note of caution on interpreting the statement on educa
tional equality is that, here again, the security issue may have influ
enced what appears to be a purely social issue. The most important 
finding bearing on the developmental model is that the change in pattern 
of orientations appears to come at approximately sixth grade as predicted 
by the model, with respect to the international system. On items dealing 
with the national political system, however, the break is more apparent 
at a later age, closer to eighth grade.

One final item posed for assessing concern with social justice 
is shown in Table 4.33.

TABLE 4.33
CONSENSUS ON SOCIAL JUSTICE WITH REGARD TO RACE

Grade Agree Disagree

Our responsibility to people of other racee ought to be as great as our 
responsibility to people of our own race.

4 B0,0$ 20.0$
6 B3.0 17.0
8 81.7 18.3
10 65.6 54.4
12 78.4 21.6
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The ahove statement was selected to measure involvement with 

problems of social Justice in both systems. It is a largely normative 
statement and reflects a national consensus about accepting all newcomers. 
On face validity, the results show a high degree of world-mindedness on 
the part of Israeli youth and a high degree of involvement or positive 
concern with problems of social Justice and should be viewed in conjunc
tion with the findings in the preceding table.

The translation of "race11 presented some problems of semantic 
equivalence which need further work to clarify the issues involved. As 
interpreted by consultants in Israel and by randomly chosen respondents, 
it was read as "people from other countries who look and act different."

Summary and Conclusions 
The central hypothesis of this chapter is that there ie a differ

ence in the political orientations of children toward the national and 
international systems. This has been supported by the data in almost 

every dimension investigated.
Only in the first area, knowledge, do the results show that this 

variable is not a significant one for discriminating between national and 
international orientations. The data show that the level of knowledge 
concerning the two systems is not significantly different.

The second variable, sources of information, shows a striking 
difference in patterns of distribution. Public media are ranked much 
highor 1;hau interpersonal means of communication as sources of informa
tion for both political systems, with little variation between the two. 
But among interpersonal sources the distribution is significantly dif
ferent. As one of the three most important sources for national infor
mation, 42 per cent chose parents, compared to only 27 per cent for
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international. Eighteen per cent inoluded teachers and schools for 
national information, compared to 10 per cent for international. The 
interpersonal sources are clearly considered more important for national 
information than international.

To compare involvement with the national and international politi
cal systems, it was hypothesized that children would react differently 
to events and conditions in the socio-political environments of the two 
systems. Measures were constructed to assess involvement in terms of 
two components of the concept. Section C measures perceived impact of 
the system on the self and Section D measures perceived impact of the 
self on the system.

Findings show that in both areas perceived impact is significantly 
greater for the national system than for the international system. An 
index constructed to combine the findings on these two components and 
measure involvement of both active and passive dimensions confirms that 
involvement with the national system is substantially greater than with 
the international system. Findings suggest that the prediction based on 
Piaget's sociocentric development may need revision when related to 
political orientations of children. Patterns of age related changes 
more frequently reflected a break at eighth grade than at sixth, toward 
the national political system. Orientations toward the international 
system did show changes more frequently at approximately the sixth grade 
level.

The last two measures on which orientations toward the national 
and international systems are compared deal with social problems, spe
cifically, violence and social justice. The data show a greater concern 
with violence on the national level than on the international. These
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findings, however, must be interpreted with caution. The political 
reality of Israel and its unique problems relating to security on the 
one hand and heavy immigration on the other preclude broad generaliza
tion from available data with regard to questions of violence.

Finally, involvement with social justice is also greater on the 
national level, but the overall involvement in this area is very high, 
as predicted.

In the next two chapters the impact of socialization by trans
national movements on political orientations will be discussed.



www.manaraa.com

NOTES
1. Robert D. Hesb and Judith V. Torney, The Development of Basic Atti

tudes and Values Toward Government and Citizenship During the Ele
mentary School Yearn. Ft. I (Chicago: The University of Chicago. 
1965), p. 4; Greenstein, International Encyclopedia. p. 7; and David 
Boston and Robert D, Hess, "The Child's Political World," Midwest 
Journal of Political Science. VI, 3 (August, 1962), 236.

2. Fred I. Greenstein, "The Benevolent Leader: Children's Images of
Political Authority," American Political Science Review. LIV (Decem
ber, I960), 936.

3. Some of this literature is discussed in Fred 1. Greenstein, Children
and Politics (New Haven: Tale University Press, 1965), pp. 1-5.
Research on this civic training vaa conducted in the 1930's and 
includes: Bessie Louise Pierce, Citizen1s Organizations and the
Civic Training of Youth (New York: Scribners, 1944); Charles E.
Merriam, The Making of Citizens: A Comparative Study of Civic Train
ing (Chicago: University of Chicago Press, 1931); and Charles e . 
Merriam. Civic Education in the United States (New York: Scribner's,
1934).

4. William Scott, "Psychological and Social Correlates of International
ImageB," in International Behavior: A Social-Psychological Analysis,
ed. by H. C. Kelman (New York: Holt, Rinehart & Winston, 1965^,
pp. 71-73.

5. Ibid.. p. 100.
6. Earl V. Deutsch and Richard L. Merritt, "Effects of Events on National 

and International Images," Ibid., pp. 134-37.
7. Ibid.. p. 184.
8. Robert Hess and Judith Torney, The Development of Political Attitudes 

in Children, p. 150.
9. Complete text of questions and possible choices may be found in the 

Appendix,
10. Rita R. Rogers, "The Emotional Climate in Israeli Society," The Ameri

can Journal of Psychiatry. CXXVIII, 8 (February, 1972), 990.
11. The question on Vietnam was included as an additional test of level

of knowledge. It consisted of the general question: Tell me some
thing about Vietnam; followed by probes, asking: 1, Who is involved
in the fighting there? When did it begin? What are the reasons for

133



www.manaraa.com

134
the fighting? It was also hoped that this question, together with 
the questions regarding Israeli-Arab hostilities would free respond
ents to deal with issues other than violence. The finding that the 
overwhelming majority answered the question, "what is the most impor
tant problem Israel faces?" with a reference to security, was clear 
evidence that the ploy was unsuccessful in this regard,

12, Respondents were asked to name as many members of the cabinet, and
in party leadership positions as they could recall. More than 
90 per cent could name at least four.

13* Almost four-fifths of sixth grade respondents could name three (or
more) cabinet members and correctly identify their portfolio,

14, Robert Hess and Judith Torney, The Development of Political Atti
tudes in Children, p, 20,

15, Until recently the exemptions for religious girls were granted almost 
routinely, A recent court decision however, found the general life 
style of a Rabbi's daughter who requested an exemption, suggested 
that mere identification as "religious" would no longer satisfy the 
criteria for exemption.

16, For the role of the family in political socialization, see Hess and 
Torney, The Development of Political Attitudes in Children: Fred I. 
Greenstein, Children and Politics: and James C. Davies, "The Family's 
Role in Political Socialization," The Annals. CCCLXI (September, 
1965), 10-19.

17, The most comprehensive inquiry into the agents of political social
ization is that found in Hess and Torney, op. cit. They divide 
socializing contexts into three general types. The first type 
includes institutions of well-defined structure and organization; 
the family, school and church. The second type of socializing 
influence occurs in larger social settings. The most important of 
these social contexts are: social class, ethnic origin, and geo
graphical region. The third type of influence in the socializing 
process derives from the child's personal characteristics, ibid.. 
pp, 182-34. On agents of socialization, see also: Easton and Hess,
"Touth and the Political System," p. 251; Greenstein, Children and 
Politics, pp. 9-15; and by the same author, International Encyclo
pedia. p, 6; Lewis A. Froman, Jr., "Personality and Political Social
ization," Journal of Politics. XXIII, 2 (Hay, 1961), 341-52; William 
C, Mitchell, The American Polity (New York: The Free Press, 1962).
esp. Chap. 7, "The Socialization of Citizens," pp. 145-73; and Hess 
and Torney, op. cit.. pp. 182-228.

18, Hsbs and Torney, The Development of Political Attitudes in Children. 
p. 219.

19, L, F, Fischer, "The Impact of Political Socialization on Integration 
in Africa" (unpublished Ph.D. dissertation, Northwestern University, 
1970).



www.manaraa.com

135
20. Herbert Hyman, Political Socialization: A Study in the Psychology

of Political Behavior fNew York: The Free Press, 1959),

21. Lucian V. Pye, ed,, Communications and Political Development 
(Princeton: Princeton University Press, 1963).

22. Some of the relevant research may be found in Hilde T, Himmelweit,
A. N. Oppenheim, and Pamela Vance, Television and the Child: An
Empirical Study of the Effect of Television on the Young (New York: 
Oxford University Press, 195s); V, Schramm, J, Lyle, E, B. Parker, 
Television in the Lives of our Children (Stanford: Stanford Univer
sity Press, 1961).

23. Wallace E, Lambert and Otto Klineberg, Childrens Views of Foreign 
Peonies, pp. 210-13,

24. Ibid., p. 213.
25. A program was written and run at Vogelback Computing Center, North

western University to summarize findings on this set of questions. 
The tables include only those media which were ranked first, second 
or third.

26. Lambert and Klineberg, op. cit.
27. Hess and Torney define political involvement as the emotional 

engagement and the wish to take part in the life of the political 
community. They focue on change over time in tho lifs of t i£ indi
vidual as reflected in a growth of interest in the nation and its 
government and an increasing desire to participate, see op. cit., 
p. 6.

28. Robert A. Levine, "The Role of the Family in Authority Systems," 
Behavioral Science. V (October, I960), 295i also personal communi
cation, May, 1971, seminar on Culture and Personality,

29* In response to the questions: "Does Israel have any enemies?" less
than one third gave unequivocal answers. More than one half of 
those who listed the Arab states, prefaced their replies with com
ments to the effect that "they are not really enemies, they just 
think we want to take something that belongs to them." Hone felt 
that the Soviet Union was an enemy, rather it was seen as tied to 
the "other side" by undefined interests,

30. Piaget and Veil, o p. cit.. p. 562.
31. Joseph Adelson and Robert P. O'Neil, "Growth of Political Ideas in 

Adolescence: The Sense of Community," Journal of Personality and
Social Psychology. IV (1966).

32. David Easton and Jack Dennis, "The Child's Acquisition of Regime 
Norms: Political Efficacy," The American Political Science Review 
LXI, 1 (March, 1967).



www.manaraa.com

136
33. Ibid.. p. 29.
34. Ibid., p. 29.
35. Almond and Verba, op. cit., p. 18.
36. James Nathan, op. cit.. p. 328.
37. Bichard C. fleray, op. cit.. p. 204.
38. Fred Biggs, "The Nation-State and other Actors,” in International 

Politics and Foreign Policy: A fieader in Besearch and Theory, ed.
by James N. Bosenau (New York: The Free Press, 1969), p. 90,

39. Peter Cooper, "The Development of the Concept of War," Journal of 
Peace Besearch. II (1966), 1-17.

40. Magnus Haavelsrud, "Views on War and Peace Among Students in Vest 
Berlin Public Schools," Journal of Peace Research. No. 2 (1970),
pp. 100-20,

41. The items included three items for each of the two systems. Each 
item was taken in each of the three forms presented to respondents, 
thus bringing the total for both systems to eighteen,

42. Gerald E. Caiden reviews the book, together with two other books on 
the Israel Defense Force, in The American Political Science Review. 
LXVI, 3 (September, 1972), 1046-48, The Seventh Day, ed. by 
Avraham Shapira (New York; Scribners, 1971) is subtitled Soldiers* 
Talk about the Six Day War. It consists of a series of discussions 
conducted and taped by selected interviewers with different groups 
of kibbutzniks who fought In the Six-Day War. It has been compared 
to All Quiet on the Western Front in its universally understood 
reflection of the feelings of the common soldier about war, fight
ing, death, destruction, hopes and fears,

43. Gerald Caiden, op. cit., p. 1047.
44. Lya Dym, o p .  cit. See also S. N. Eisenetadt, Israeli Society (New

York: Basic Books, 1967); J. Dunner, The Republic of Israel, its
History and its Promise (New York: Whittlesey House, 1950); Alex
Weingrod. Israel (London: pall Mall, 1965); Ben Halpem, The Idea
of the Jewish State (Cambridge, Mass,: Harvard University Press,
1961).



www.manaraa.com

CHAPTER V

POLITICAL SOCIALIZATION BY TRANSNATIONAL MOVEMENTS 
THEORETICAL AND CONCEPTUAL CONSIDERATIONS

The second major question of the study explores what is essen
tially as yet uncharted domain. The political orientations of young 
people are the outcome of the process of political socialization. In 
the course of this process, young people are simultaneously socialized 
to overlapping political systems. The national and international (or 
global) systems are two such political systems with which this research 
is concerned. It has been shown that both the content and sequence of 
the development of orientations toward these two systems differ signifi
cantly for youth in a variety of environments. The preceding two chap
ters demonstrate that these differences exist among Israeli youth as well.

Research drawn from a variety of sources and disciplines* suggests 
that there are clearly differences in the orientations toward the inter
national system (as well as the national system) between members of any 
given national system. A recognition of the increasingly active role of 
the individual in world-wide activities and of the potential of such 
activities leads directly to a focus on factors influencing differential 
development. The questions raised include the following; Are there dif
ferences in the political orientations of young people within one politi
cal system toward the international system? Vhat factors in the sociali
zation process contribute to such differences?

137
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The conceptual framework formulated in Chapter I states that the 

outcome of the political socialization process, in addition to being a 
function of the structure of the system, is also a function of the posi
tion of the individual within the system. Specifically, I argue that 
socialization by transnational movements, i.e.. kibbutz and religion. 
will predict to greater involvement with the global system than will the 
absence of this socialization agent for a given member of the political 
system.

The hypothesized relationship between socialization by trans
national movements and international orientations draws primarily on 

propositions found in two areas of research. The first consists of the 
rapidly growing body of literature on political socialization within the 
discipline of political science. The second is found within the broad 
area of social psychology, specifically, research by scholars who have 
concerned themselves with the study of the international behavior of the 
individual.

The political socialization literature represents a diversity of 

approaches, both theoretical and atheoretical. Host of it shares an 
underlying concern with increasing our understanding of the functioning 
of the political system and represents more or less successful efforts 
to contribute toward a general theory of political socialization. Such 
a theory, if indeed general, should be gsneralizable to a broad range of 
political systems and environments. To date, the vast majority haB 
focused on the American political system. Yet within this literature 
are a number of studies which have begun to point to what Dawson and 
Prewitt describe as "discontinuities" in the political socialization of 
American children. Some have contended that previous theoretical formu
lations and resultant studies have given insufficient attention to
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factors in the political socialization process which have differential
effects on the outcome of the process.

As stated in Chapter I, the present study iB not intended as a
rigorous testing of theoretically deduced hypotheses. It is, rather, a
rigorous attempt to develop exploratory hypotheses in an area in which
little work has been done and which appears to this author to be one of
crucial importance for the continued existence of political life. As
suggested in another research context, it is hoped that “if and when our
hypotheses are integrated with findings from other studies, they will
take us a little further down that rough-hewn path that leads to a general
theory of politics, or that state in scientific development where research
is conducted with a conceptual scheme or model that, for research purposes,

2is widely accepted within the community of scholars,”
Herbert Hirsch (1969)* in a study of political socialization in 

Appalachia, focused on four hypothesized agents of political socializa
tion, i.e. family, peers, school and media. He found that these agents 
operated in two distinct ways: through interpersonal interaction and
through more impersonal means, and analyzed them in terms of the process 
by which they transmitted political cueB at different governmental levels, 

]>rawing on learning theory for a basic psychological framework, 
his objective is to provide a general theoretical framework explaining 
the process of socialization across cultures and subcultures. He con
tends that, while the primary agent of political socialization may differ 
from sub-culture to sub-culture and that, quite likely, the content of 
what is socialized may also differ, the process is the same. This propo
sition may be related to that of Jennings, who said that the American 
child is exposed to stimuli having to do with multiple levels of
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government and politics. These levels are most commonly derived from
the tripartite divisions of American federalism-local, state and national
levels— plus the fourth level of international politics. It will be
observed that this step-like gradation encompasses a dimension of Bcope
or domain. Each level envelops successively wider domains of geo- 

3political space,
Hirech's analysis of the four basic agents operating in three 

areas of agent performance shows differential rankings for the four 
agents in three areas studied. He summarizes these findings by stating 
that

. , . the importance of these basic findings lies in the fact that 
the differentials in the rankings indicate that different cue stim
uli are presented to the child on each governmental level,4

Relevant for the present study is the finding that agents of 
political socialization will function differentially at different levels 
of government and are related to the position of the individual.

In another study based on the same data {Jaros, Hirsch and 
Fleron, 1968), findings showed that Appalachian children vere overwhelm
ingly cynical toward national political figures and institutions. They
expressed a low sense of efficacy with regard to dealings with the fed- 

5eral government reflecting their position in the national political 
system as defined by membership in the Appalachian sub-culture. These 
findings and their implications for research on political socialization 
as a structural-functional aspect of the political system have influenced 
much current research in the field.

In a study on Black High School Students1 Self-Image and Atti
tudes Toward Law.̂  Anne Heinz explores the relationship between self 
and racial images and attitudes toward law among urban black high school
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students. She focuses on the Impact of legal Institutions on adolescents 
as the affective components of their attitudes develop and come into con
tact with the "black pride message," One of the questions raised con
cerns the outcome of the political socialization process by which the 
American adolescent learns about and develops attitudes and orientations 

toward the law and legal institutions.
Attempting to isolate the effects of history, school programs 

and an Afro-American History course, the findings show that consider
able change had taken place in the images of authority, race and self 
among black students during the five-year period studied. Heinz points 
out that, while it appears likely that most of the observed changes can 
be explained in terms of those which occurred among black adolescents 
generally, schools were most effective with those who had identified 
with the black consciousness and black pride movement.

She emphasizes a process of primary identification with the 
local ethnic groups rather than the nation, which provides the basis 
for the argument that the process of socialization within the political 
system may be quite different from that expected by the regime. As a 
consequence of the individual’s interactions within his community 
(position), regime efforts to build support for itself were, in this 
case, "subverted, ignored or redirected. The sense of peoplehood did

7not encompass the entire culture, but rather the ethnic sub-Bociety."
In further emphasizing the importance of this process of political
socialization within the systems analysis framework, she states that

The primary identification with the local ethnic groups rather than 
the nation haB been one of the characteristics of the developing 
nations in Africa, for example. In their analysis of the develop
ment process, researchers have stressed the importance of education 
in changing the object of this identification to the nation. In 
those societies as well, the values that the youth learn may be
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quite different, even antithetical to the aims of the national 
regime. Childhood learning may be one means of learning the values 
essential to the persistence of the system. The present study has 
suggested that the socialization process may be much more flexible 
and unstable than had been thought. The changes in basic images 
during adolescence, a time when these attitudes would have been 
expected to have stabilized, indicate that the content of the 
images that are learned (as distinguished from those that the cul
ture teaches) is related to the group with whom the individual 
identifies— his significant others.8

Other studies pointing to the significance of group identifica
tion as a factor in the development of political orientations include 
those by Greenberg (1969) and by Kenyon (1967). Greenberg's comparison 
of black and white grade-school children in Pittsburgh and Philadelphia 
showed black children consistently expressing less support for the polit
ical system than white children. He further found that black students

9tended to become less supportive of the system with age. Kenyon com
pared black and white high-school students and found the black students 
to be more cynical than the white, but to be more deferential to politi
cal authority,^ This concept of deference was one of the variables 
considered by Heinz, who concluded that exposure and identification with 
the black consciousness movement significantly affected the degree of 
deference expressed.

The second source from which propositions concerning the function 
of position in the political socialization process are drawn is the 
literature on social psychology. Within this broad area, a number of 
scholars have in recent years explored variables influencing political 
orientations toward objects and processes outside the national political 
system of the socializee. The relevant factors for this analysis are 
those which may lead to multiple loyalties and affiliations.

In International Behavior— A Social-Psychological Study. Herbert
C. Kelman as editor of this wide-ranging collection of in-depth studies 

defines the special contribution of the approach in terms of four
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categories. Significant for the present research is the category deal
ing with "the study of the international behavior of the individual,
During the past fifteen years there has been substantial research on 
this "human" dimension of international relations and he points to four 
specific areas on which research has focused. The first includes attempts 
to investigate attitudes toward international affairs and a developing
focus on the psychological-social processes involved in the development

12of general orientations toward foreign policy issues, A second area 
involves research on national and international loyalties, and focuses 
on the study of special sub-groups within a nation which have specific 
definitions of the role of the individual toward the national and inter
national systems. It also raises the question of ideologies which have
varying implications for international cooperation and multiple loyal- 

13ties, A third area deals with studies of images and stereotypes of
14other nations. Some of this literature has been referred to earlier.

The final group of studies includes those on cross-national contacts,
involving research on the processes of interaction between nationals of
different countries, nationals in other countries, and the effects of

15those interactions on international images and attitudes.
Among the last is Pool's well-known study on the effects of

travel on attitudes, in which he affirms that cross-cultural contacts
result in "reduction of stereotyping— the shifting of the traveler's
images from simple black and white perceptions to more qualified per—

16ceptions of the foreign reality." Similarly, a group of studies deals
with the positive effects of an American sojourn on foreign scholars and
students as well as the positive effects on their hosts and home socie- 

17ties. Coelho, Selltiz, et al. found that, with time, the foreigner
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developed a more complex perception and more differentiated attitude

18toward Americans and American institutions. In this context, Kelman 
expresses his belief, in which I concur, that the international com
munity also stands to benefit from cross-national interactions, since 
it "may increase commitment to an internationalist ideology among those
who participate in them, thus contribute to the development and strength-

19ening of international political institutions."
A somewhat different emphasis is reflected in the work of Robert 

A, LeVine who focuses on the interrelationship of socialisation, social 
structure and inter-societal images. While his conclusions der,ive from 
an analysis of non—literate societies, his propositions are relevant 
for contemporary international behavior. He suggests three implications 
to be drawn from hi3 findings. The first is that societal divisiveneae 
leads to feelings of hostility and paranoia in a population. A second 
states that the principles of multiple affiliations and loyalties and 
residential dispersion tend to develop positive norms and behavioral 
dispositions. His final conclusion with implications for the inter
national arena concerns a transference from national to international 
behavior. He suggests that socially integrated societies which show a 
form of open membership achievable by outsiders tend to develop condi
tions favorable to creating a subordinate order bound in similar open 
membership.^

Within a political culture framework, it was hypothesized that 

for moBt people the international system has less salience than the 
national system. Findings in Chapter IV largely support this predic
tion, The question implicit here is whether there are any conditions 
under which the international system approaches that of the national



www.manaraa.com

145
system In salience to the individual. As suggested, studies on the 
effect of transnational experiences, such as travel, business and edu
cation, have been shown to influence international orientations to a

21significant degree.

A, POSITION AS A FACTOR IN THE PROCESS OF 
POLITICAL SOCIALIZATION

Based on the conceptualization of a transnational movement as 
one which may, in Kelman's formulation, "have specific definitions of 
the role of the individual toward the national and the international 
systems,** I hypothesize that socialization by transnational movements 
will lead to an increased awareness of and greater involvement with the 
world or global system. Transnational movements are considered as agen
cies of "supra—socialization, ** conceptualized as a process similar to 
that by which the child is socialized into the national system. Theo
retically it would conform to the same developmental and learning models 
as the process of socialization into the national political system.

A model based on political socialization by transnational move
ments would predict to more positive (cognitive, affective and behav
ioral) orientations toward the international system for those groups in 
a position to be socialized by transnational movements. The model pre
dicts that, as membership in or identification with a sub-culture, be it 
ethnic, religious, racial or linguistic, affects political orientations 
toward the national system, identification with a transnational movement 
influences orientations toward the international political system. For 
adults this identification could be the consequence of membership in a 
transnational organization such as a professional group or multinational 
business.
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The two transnational movements to be considered are identified

as religious and kibbutz background. Religion as a focus of group
identification influencing the outcome of the political socialization
process has been studied by Edwards (1970) and others. There is also

23a vast literature on the impact of religion on attitudes. The exten
sive literature on the kibbutz as a social system, as an educational
experiment and as an experiment in child-rearing have made it a familiar

24phenomenon in the literature on socialization. hy concern here is 
the function of religion and kibbutz in the Israeli context in determin
ing the position of the individual in the system in terms of the politi
cal socialization process. Both can, theoretically, be defined as 
political sub-cultures. They provide foci for group identification 
influencing the outcome of the political socialization process. It is 
possible that the development of political orientations toward the 
national and international systems are interrelated and interdependent 
processes. Both can be viewed as leading to the development of politi
cal identities. It is equally plausible to suggest that they are paral
lel but empirically independent processes. However, I am here inter
ested in their function as transnational movements and, specifically, 
their influence on outward-directed orientations.

Judaism, with its connotation of peoplehood, transcends the con
ventional definition of religion. While Catholicism could with equal 
logic be said to do so, the dual concepts of the Jewish People as an 
entity and of the Diaspora lend support to the conceptualization of the 
Jewish religion as a transnational movement. The spontaneous outpouring 
of support, emotional and material, for Israel on the part of Jews 
throughout the world during the War of 1967 lend pragmatic support to 
this view.
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In a recently* published volume, Israelis and Jews; The Study of 

25an Ethnic Identity. Simon Herman of the Hebrew University* offers valu
able insights into the interrelationship between Jewish identity and 
religion. Among the questions of particular interest is one which asks 
students to choose two out of four reasons to justify the existence of 
the State of Israel. The largest number, 55 per cent, chose "the suf
fering of the Jews in the Diaspora as a people without a homeland." 
Porty-six per cent justified the existence of Israel in terms of the 
"pioneering resettlement of the country in recent timeB and the War of 
Liberation," In other words, more pupils based their claims to Israel 
on the suffering of Jews in the Diaspora (outside Palestine) than on 
the rights acquired by the sweat and blood of the recent settlers.

The sample consisted of 3.679 eleventh-grade students in 117 
high schools throughout the country in 1964-1965. These were students 
who were born in 1948. the year the State of Israel wae established. 
Another finding of interest is that 80 per cent expressed the view that 
their fate is bound up with the fate of the Jewish people (inside or 
outside of Israel).

His theoretical approach complements the conceptualization pro
posed in this study. I view Israelis in a transnational model project
ing their identity outward, while Herman approaches his study by looking

26inward and focusing on the "confluence of two sub-identities," He 
suggests that the relationship of two such identities can best be ana
lyzed by regarding the person as "being in overlapping situations," i.e. 
as subject simultaneously to influences from two (or more) psychological 
situations. He explores the extent of the overlap between the two sub
identities, the degree of consonance between them, the extent of their
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centrality, their salience in differing situations, their valence and

27relative potency.
To study the sub-identities, Herman asserts that it is possible 

to establish three analytically distinct identity continue: a Jewish
identity continuum, a religious identity continuum, and an Israeli iden
tity continuum. It is theoretically possible for one to score high on 
any one, two or three of the continue and low on any one, two or three 
of the others. The Jewish identity and the religious identity are the 
two continue which would contribute to the construct of a transnational 
movement identified as Religion,

The second concept to be considered as a transnational movement 
is the kibbutz. Kibbutz upbringing will identify a respondent as being 
exposed to political socialization by a transnational movement. The 
kibbutz was the creation of the early pioneers, largely Russian social
ist radicals, who arrived in what was then Palestine in the first and 
second decades of the century, A collective settlement, which in its
early days was solely agricultural, it was to be the beginning of a

28utopian socialist society. Through the respective political parties 
with which they are affiliated, the kibbutzim have dominated the politi
cal life of the country since pre-State days. In 1969, with 3.4 per

29cent of the population, they held some 30 per cent of Parliament seats. 
While affiliation with an internationalist socialist movement has become 
more a matter of creed than of deed, it remains as part of the ideologi
cal baggage to which the kibbutz child is socialized.

The school provided the context within which respondents were 
interviewed. The school system in Israel incorporates these two orien
tations and a brief history of the school system will clarify the
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relationship between the school, the political system, and the trans
national movements.

Under the British Mandate, the Yishuv (Jewish community in
Palestine) developed its own autonomous institutions, constituting a

30State within a State, Two separate political frameworks shared the 
normal functions exercised by the governments of sovereign states. The 
Jewish Agency represented the Yishuv internationally: its relations to
the Mandatory Government, the Arabs, foreign countries, and Jews through
out the world. The Va'ad Le'umi (National Council) and Elected Assembly, 
together with the Chief Rabbinate, were responsible for the religious 
affairs, jurisdiction in matters of personal status, welfare, medical 
care and education in the Yishuv,

During thia period, between 1920 and 1949, the pattern of multiple 
political parties with rigid ideological platforms, which was bequeathed, 
with minor modifications through splits and mergers, to the State of

31Israel, evolved. The parties represented a broad spectrum; on one 
side were various labor parties ranging from the extreme Communists to 
the moderate Mapai, and on the other several small parties representing 
primarily economic interests and held together by their opposition to 
the labor movement. Of these, only the Revisionists and the General 
Zionists were able to develop ideological orientations which exerted 
significant influence. In the middle, and ready to join coalitions 
with either side, stood the religious parties, each with its own labor 
wing. The present Independent Liberal Party would also be ranged in 
this center arena and evolved from the small Aliya Hadashah Party, 
which entered the political arena in the 1940's.

These political parties crystallized under somewhat unusual 
conditions for political parties. They could not achieve their
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Ideological objectives by influencing the composition and policies of 
government agencies; they operated within the framework of a communal 
self-government which lacked power of coercion, since it was under 
foreign rule. They therefore attempted to attain their goals by direct 
constructive action of their own in the fields of agricultural settle
ment, urban development, economic enterprise, social and educational 
services and cultural life. Almost all domains of public concern were
thus politicized and this tradition of the pre-State Yishuv has profoundly

32affected Israel's political life until the present time.
This politicization could be seen clearly in the educational

system. The struggle for the social and cultural shape of the future
Jewish State focused on the ideological orientation of education, which
became a matter of supreme importance. In 1920, to preserve domestic
peace within the ZioniBt Organization and to avoid a "Kulturkampf"
between secular and traditionally religious Zionists, the internal
autonomy of the system of religious (Mizrachi) schools was recognized,
A few years later the same autonomy was granted the schools of the
socialist labor movement and in 1948 the State of Israel inherited a
system of education which consisted of a federation of three autonomous
11 trends” affiliated with political parties or ideological organiza- 

33tions. The move toward a unified school system received considerable 
impetus after 1949, when the large-scale immigration of primarily Ori
ental Jews led to inter-party competition for the children of immigrants 
in the temporary immigrant settlements. In 1953 the Knesset passed the 
"State Education Law" which abolished the linkage of pedagogic and 
organizational trends in education with political parties. This law 
replaced the system of "trends” with "State Education.” It specifies 
a uniform goal for all "State Education," to be based on
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, , , the values of Jewish culture and the achievements of science, 
on love of the homeland and loyalty to the State and the Jewish 
people, on practice in agricultural work and handicraft, on pioneer 
(chalutzic) training, and on striving for a society built on free
dom, equality, tolerance, mutual assistance, and love of mankind.34

These basic aims reflect the traditional aims and values of the 
Labor Trend, yet through a Council for Religious State Education which 
advises the Minister of Education, the religious parties have not relin
quished their influence on education. Indeed, the 1955 law provides that 
parents of children and adolescents liable to compulsory education may 
opt between "State Education" and "religious State Education." Impor
tant for purposes of this analysis is the fact that the latter is 
"State Education" as defined in the goals and objectives above, with 
the distinction that its institutions are religious as to their way of 
life, curriculum, teachers and inspectors. Children in religious 
schools, therefore, are exposed to the general educational program plus 
the added factor of a totally religious environment. Being "religious" 
in Israel is not merely a private matter of belief and observance, A 
religion which is credited by both its adherents and its opponents {who 
may be strongly anti-religious and have hopes of seeing Israel become a 
secular state) with having maintained the identity of a people through 
2,000 years of dispersion must be viewed as a Btrong factor in the life 
of that people. Writing on Political Religion in the New Rations.
David Apter states:

One difference between religion and other forms of thought is that 
religion has more power. So fundamental is its power that one can
not examine individual conduct or desires without reference to it.
In that sense religion cuts into human personality in a way which 
ordinary ideological thought rarely does.35

The kibbutz schools similarly have retained a degree of autonomy 
through their affiliation with political parties. But the special
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situation is now reflected in the fact that three kibbutz seminaries 
train most of the teachers and principals, with the basic aim of ensur
ing that primary education in the kibbutzim conforms to their ideals and 
thus assures the continuity of the kibbutz movement. In contrast with 
the autonomy of religious State education, this autonomy of the kib
butzim is based on tacit agreements with the Ministry of Education. To 
date, it has been honored and one of the results has been a policy of 
educational segregation of kibbutz children (whose parents are mostly 
sabra— Palest ine-born— or veteran European immigrants) from children of 
Oriental new immigrants. This conflict between the fear of creating 
competing foci of identification and loyalty and the official ideology 
to which the kibbutz movements subscribe along with the rest of the 
country represents one of the "crises of conscience" faced by the kib
butz movement at present, "Misug Galuyot" (the fusing of the various 
ethnic communities) is not only official ideology, but is at the root 
of the ideology which brought about the rebirth of the state of Israel 
and of which the kibbutz is still regarded as the symbol.

If a political culture is defined as a particular distribution 
of patterns of orientation toward political objects among members of 
the group, shaped and influenced by the shared internalized values of 
the group, then for analytic purposes we may call kibbutz and religion 
political sub-cultures in the Israeli context. I would further postu
late that as a transnational movement takes on the characteristics of 
a political sub-culture and serves a group function, it will be more 
likely to affect the political orientations of those exposed to it as 
socializees.
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One further point to be made concerns the congruence of social

ization effects which is a function of this operation of the trans
national movements through the schools. Vhile there is disagreement as 
to the relative importance of school and family as agents of socializa
tion in the American context, there appears to be general agreement 
that, together, these are the two most significant factors. Both trans
national movements to be compared draw on this strength as primary 
agencies of socialization, since in both cases cues are transmitted 
through parents and schools.

The outcome of the political socialization process was concep
tualized in Chapter I as a function of three factors: (l) The structure
of the systems (2) the position of the individual within the system; 
and (3) the personality of the individual. The significance of all 
three factors in exploring the field of international socialization is 
not denied. Rather, I would argue that, while any general theory of 
political socialization, national or international, must include propo
sitions concerning the effect of personality, it is not essential in a 
study which is concerned with a specific segment of such a theory. It 
can contribute insights and interpretations to a discussion of the vari
ables which are central to this research in terms of explaining some of 
the variance, and for that reason a brief discussion of personality as 
a factor in the socialization process will be presented later. It will 
be related to measures of national identity and world-mindedness in 
Chapter VII.

B. PERSONALITY AS A FACTOR IN THE PROCESS 
OF POLITICAL SOCIALIZATION

As pointed out in Chapter I, the field of political socializa
tion owes a substantial debt to the fields of psychology and social
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anthropology. Socialization studies, as originally formulated and pur
sued by psychologists, devoted much attention to questions of child-

36rearing and personality. Whereas the anthropologists early sensitized 
political scientists to socialization as a process for the transmission 
of cultural values, it was psychoanalysis which contributed hypotheses 
about socialization processes and personality development. The two most 
significant notions which psychoanalytic theory has contributed to an 
understanding of political socialization are the conceptualization of 
personality and attitudes as structural developmental phenomena and 
attention to the significance of early childhood experiences in the 
formation of political attitudes and values.

Drawing on these conceptualizations, the study of early child-
rearing practices and their relationship to personality development has

37produced a number of important works. Spiro's work, Children in the 
Kibbutz. is perhaps the most comprehensive study made of the system of 
collective education and child-rearing as practiced in a kibbutz in 
Israel, The kibbutz offers one of the few natural situations in con
temporary society to study social conditions which could otherwise be 
duplicated only in an artificial situation. Though a part of Western 
society, its culture is radically different in many respects from that 
of most Western societies. The kibbutz, unlike most societies known to 
ethnography or history, practices comprehensive collective living, com
munal ownership and cooperative enterprise. Many communistic and 
utopian communities, including those established in the United States 
during the last century, were founded on principles of comprehensive 
collective living, but few adopted all the features characteristic of 
the kibbutz and, more important, none has survived. ThiB is, in fact,
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one of the major reasons for its importance to social science, Spiro 

suggests three aims of socialization research within anthropology appli
cable to political science as well. He views personality as central in 
an understanding of aocio-cultural stability and socio-cultural change. 
Thus the investigation of socio-cultural functions of personality is 
the most important task of culture-and-personallty research. Within 
this framework, he envisions three important contributions which social
ization studies can make:

First, if techniques of problem solving and conflict resolution 
which characterize adult behavior are acquired in childhood, studies 
of socialization can discover the causal (ontogenetic) conditions 
of a great deal of social and cultural behavior. Second, if social 
and cultural systems are man’s most important instruments for, as 
well as obstacles to, the satisfaction of his drives and needs, 
studies of socialization can discover the (ontogenetic) conditions 
which produce the psychological bases both for cultural conformity 
and change. Third, if early experience provides those perceptual- 
cognitive sets by which individual actors structure their world, 
socialization studies are crucial for an under standing of those cul
tural systems which constitute the projective systems of communities 
and societies.58

Spiro warns that, while it was possible to study the effect of 
kibbutz culture on personality, it was not possible to study (except 
in a limited way) the effect of kibbutz personality on culture. By 
studying and comparing the political orientations of kibbutz children 
with those of non-kibbutz children, it is hoped that this study can con
tribute propositions which may be pursued in future research. Differences 
in the development and content of political orientations may be hypothe
sized as related to different personality types found in the kibbutz 
system in addition to being functions of kibbutz socialization. With 
second or third generation members of the kibbutz community or respond
ents, such differences can suggest further hypotheses concerning the 
effect of kibbutz socialization on the political culture of Israel.
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Rabin points out in his study of kibbutz children, Growing Up 

40in the Kibbutz. that one of the major tenets in kibbutz ideology and 
in its philosophy of collective education is the inseparability of what 
may be termed "education" (studies) and "up-bringing" (personality 
development). He sees this philosophy as determining the approach to 

the educational process, especially in tho primary school set-up. Both 
aspects are seen as a unitary process in the kibbutz educational proc
ess,

Rabin compares kibbutz and non-kibbutz reared children, making 

assessment of ego adequacy the focus of his investigation. His find
ings indicate higher ratings of overall maturity for kibbutz children; 
less hostility, on the whole, among kibbutz than among non-kibbutz 
children; and, more importantly, for kibbutz children this hostility is 
mitigated through sublimation and direction into communal and national 
goals. He concludes, "the facts are that kibbutz child rearing was 
designed to raise new kibbutz members, and is quite effective in doing 
so." The implications for political socialization are interesting, if 
not explicit. One of the structural functional features of the kibbutz 
is its democratic character. If the kibbutz succeeds in raising its 
young to support this system, this fact suggests a convergence of lines 
of research as outlined by Greenstein, He discusses Lasswell's essay on 
"Democratic Character," in which the author elaborates a hypothetical 
construct in part from the existing research on the anti-democratic
character, in part by deductions from an analysis of the role require-

42ments of democratic society. After identifying the components of such
democratic character, Lassvell comments on the matter of socialization.

There is reason to believe that in some cultures the possibility of 
developing an outgoing democratic character is excluded at an early
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period. The prevailing patterns of child care appear to induce 
early despair that profound gratifications can emanate from other 
human beings.43

This, together with his conception of character strength— the capacity 
to withstand environmental pressure adverse to one's values— suggests 
new possibilities for bringing together largely unconnected strands of 
the literature on prerequisites of democracy: psychological writings
and research on structural features of democracies and the typical 
belief systems to be found in them. The data obtained in this study 
will relate the psychological findings of Babin's study and some origi
nal findings to the political socialization literature and will Buggest 
specific questions for future research.

Questions raised here derive from theoretical formulations which 
posit that early childhood socialization does affect personality devel
opment, It is not assumed that certain psychological dispositions will 
be found to lead to predicted political beliefs and orientations.
Bather, the position is that both personality factors and beliefs must
be examined in a particular situation if we are to gain a better under-

44standing of political behavior. Greenstein states that "it is the
political and social systems which provide the socializing environment
for 'political* and 'politically relevant' personality development and

45the situation within which political action takes place," Independ
ently, Bettelheim, in Children of the Dream, concluded that the kibbutz, 
far more than nuclear families, constitutes a type of closed and auton
omous sub-system within Israeli society, which gives rise to a senBe
of detachment and non-involvement in Israeli society and the world at 

46large. Rabin's findings do not confirm Bettelheim's thesis, but sug
gest what we may expect to find in terms of differences in political
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orientations between kibbutz and non-kibbutz-reared children in terms
of politically relevant personality factors, as poBited by Greenstein.

A further consideration in relating personality variables to
this discussion is that kibbutzim and their collective education system,
far more than nuclear families, constitute an organizational link to
larger social systems and, hence, generate within members a greater
sense of involvement in national and international affairs. This notion
is derived from an historical analysis of the role of the kibbutz in
Israeli society and the ideological orientation of the kibbutz movement,

47regardless of party affiliation. Research findings show that, while
kibbutz children are relatively unconcerned with distant personal goals
and ambitions, they are concerned with the more distant future and

48distant goals in the framework of the collectivity. Hopes and aspira
tions for kibbutz, country and world are more often expressed by kibbutz 
youngsters than by those raised outside the kibbutz. This may be viewed 
as a characteristic primarily dependent upon the culture's (i.e., kib
butz) supply of molds in which personal expectancies, aspirations and 
anticipations may be formed,

49The extensive literature on authoritarian and related atti
tudes will not be reviewed here. I will simply summarize my reasons
for drawing on it to the extent of using and discussing the concept of

50dogmatism developed by Rokeach. The impetus of the classic study on 
the Authoritarian Personality arose out of a deep concern stimulated by 
events of World War II, The concept of authoritarianism represents an 

attempt to
, . , link deep-seated personality dispositions with the socially 
significant forms of belief and social behavior involved in adher
ing to a rigid and dogmatic ideology and in discriminating against 
outgroups. 51
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The ideological and religious characteristics of the two sub

culture groups suggest the personality traits related to the dogmatic 
syndrome are theoretically relevant,

Rokeach conceptualized dogmatism as characteristic of people 
with "closed minds" independent of their particular ideology. He com
bined this with a theoretical definition of "opinionation," another
characteristic of close-minded individuals who accept or reject other

52people on the basis of opinion similarities. It is this interpreta
tion of the authoritarian syndrome which is relevant to the findings in 
Chapter VII.

Returning now to the questions posed at the beginning of this 

chapter, 1 will rephrase the questions and exploratory hypotheses as 
predictions. These predictions deal with the outcome of the political 
socialization process as a function of the position of the individual 
within the system. Data and findings on personality will be included 
in Chapter VII.

1. There will be a difference between the political orientations 
of kibbutz and non-kibbutz children and between religious and 
non-religious children,

2. These between-group differences will be greater for orientations 
toward the international system than for those toward the 
national system.
Orientations will be compared along the same dimensions as in 

Chapter IV, Lata and findings are presented in the following chapter.
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CHAPTER VI

WITHIN-NATION COMPARISONS OF POLITICAL ORIENTATIONS OF ISRAELI 
PRE-ADULTS TOWARD NATIONAL AND INTERNATIONAL SYSTEMS

Data and Findings 
In Chapter I, it was proposed that agencies of political social

ization be viewed as functioning in an overlapping manner. The outcome 
of the process of political socialization was stated to be a function 
of the structure of the system and of the position of the individual 
within the system. If a child is a member of, or subject to the influ
ence of a transnational movement, he will undergo different socializa
tion experiences than another child living in the same country, city, 
neighborhood, or even house, A simple model would, therefore, predict 
that all children in the national system will be socialized toward the 
national political system. In addition, those exposed to transnational 
movements will be socialized toward the international system. Differ
ences in outcome would be more clearly evident in orientations toward 
the international system.

Utilizing the measures described in Chapter IV, I report on the 
findings of comparisons between groups along the same six dimensions.
The first betveen-groups comparison on each measure will be for those 
exposed to kibbutz socialization and those not exposed to this addi
tional process. The second comparison is between religious and non
religious respondents. The question to be answered is: Does political
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socialization by a transnational movement lead to greater awareness of, 
or involvement with the world or global system?

The central hypothesis of this chapter phrased as a prediction 
is as follows: Young Israelis exposed to political socialization by
transnational movements'— kibbutz and religion— will evidence more inter
national involvement than will those not exposed to this process.

Table 6.1 presents a breakdown of the total sample into the 
groups to be compared. The sample breakdown is not representative of 
the general population of Israel. Kibbutz respondents constitute 
22.9 per cent of the sample, while in the Israeli population kibbutz 
members are only 3 per cent. Similarly, the religious respondents 
constitute 38.1 per cent of the sample, while in the population of 
Israel their share is 26.4 per cent (1970 statistics).

TABLE 6.1 
DISTRIBUTION OF SAMPLE POPULATION

Type Number Per Cent

Kibbutz 137 22.9
Non-kibbutz 462 77.1
Religious 228 38.1
Non-religious 371 61.9

The significance of knowledge concerning political events was 
discussed in Chapter IV. Proceeding on the same assumptions, it iB 
expected that the level of political knowledge will reflect differences, 
specifically in the areas of international information. Section A 
reports findings on the comparison.
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A. POLITICAL KNOWLEDGE

If exposure to political socialisation by a transnational move
ment leads to more world-minded orientations than does non-exposure to 
this agent of socialization* the following prediction can be made:
There will be a difference in the level of -political knowledge of chil
dren socialized by transnational movements and those not socialized by 
transnational movements. Further, it can be predicted that: Theee dif
ferences will be greater in the area of international knowledge than 
national knowledge.

To test these predictions, the six-item political knowledge 
test was administered. Table 6.2 presents findings on the level of 
political knowledge for kibbutz and non-kibbutz children. Responses 
were scored from 0 (no correct responses) through 3 (three correct 
responses).

TABLE 6.2
LEVEL OF POLITICAL KNOWLEDGE, BY GROUP: KIBBUTZ&

Score
National International

Kibbutz Non-Kibbutz Kibbutz Non-Kibbutz

0 14.# 5.2$ 4.0$ 6.6$

1 29.4 25.9 27.0 23.5
2 33.3 51.4 28.6 52.1

3 23.0 17.5 40,5 17.8

^=339.
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Findings must be considered inconclusive, The first prediction 

is supported, as there are indeed differences in the level of knowledge 
found in the two groups. However, the pattern is unclear. Only for 
the highest category can the findings be interpreted as supporting the 
prediction. Twenty-three per cent of kibbutz children compared to
17,5 per cent of non-kibbutz children scored 5 on the national test.
On the international test, 40.5 per cent of kibbutz and 17,8 per cent 
of non-kibbutz children scored 3. The difference between kibbutz and 
non-kibbutz respondents is clearly greater on the international teat.

But turning to the next highest category of two correct 
responses, the findings show 33,3 per cent of kibbutz and 51.4 per cent 
of non-kibbutz children in this category on the national test, while 
there are 28,6 per cent kibbutz and 52,1 per cent non-kibbutz children 
in thiB category on the international test. The difference is again 
much greater on the international test, but now it is the non-kibbutz 
sample which has a considerably higher percentage in this category. 
Combining all those who had correct responses gives a total of 96 per 
cent of kibbutz and 93 per cent of non-kibbutz respondents on the inter
national test.

Returning to those in the highest scoring categories, the find
ings may be interpreted as a reflection of the generally acknowledged 
high quality of kibbutz schools: more than two-fifths of kibbutz chil
dren answered all questions correctly on the international teat and almost 
one-fourth gave correct responses on all national items, compared with 
slightly more than one-sixth of non-kibbutz children on each test.

Data from the oral interviews tend to confirm these findings 
to the extent that they have been analyzed. The level of political
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knowledge was relatively high for all children in Israel, with no sig
nificant differences between groups.

B. SOUHCES OF INFORMATION
The second dimension along which groups will be compared to 

measure the effect of transnational orientations concerns the sources 
of information cited by children as important. The sources which have 
received most attention in the political socialization literature are 
those considered primary agents of socialization: the family, school,
and peer group,

Hirsch, in his study on political socialization in the Appalach
ian sub-culture, compares the respondents' rankings of seven agents of 
information transmission. He compares these rankingB in terms of infor
mation concerning the local, state, national and international level.
His findings show that agents hold different ranks relative to different 
levels of government. He concludes that there is evidence to indicate 
that the agents who communicate political information to the child are 
of two quite distinct types, A factor analysis performed on the meas
ures of agent performance demonstrates the presence of two principal 
factors which, for his sample, account for 64.5 per cent of the variance.^ 
On the basis of these findings, he divides the agents who communicate 
political information to the child into the same groups I discussed in 
Chapter IV, His findings provide empirically tested support for the 
theoretically based dichotomization of agents operating through inter
personal interaction, i.e. family, friends and school, and those agents 
operating more impersonally, i.e. radio, television and newspapers.

As a framework for comparing agents of socialization in terms 
of their function as information sources, this categorization has
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2greater heuristic value than that proposed by Hess and Torney. While 

useful in a general study of the development of political orientations, 
their division of agents of socialization into institutions of well- 
defined structure and organization and those "exerting influence that 
occurs in the larger social setting" is less meaningful in this context. 
Since the purpose here is to evaluate the specific function of infor
mation sources, the interpersonal-impersonal distinction offers a more 
fruitful approach.

In Chapter IV it was predicted that mass media would be con
sidered more important by children as sources of information concern
ing international affairs than national. Findings confirmed the pre
diction.

For this between-groups comparison, it is predicted that:
There will be differences in the relative Importance assigned to mass 
media and interpersonal sources by each -pair of groups: and these dif
ferences will be greater concerning international information than con
cerning national information.

Respondents were asked to rank six sources of information, select
ing those three they considered most important as sources of information 
concerning the national and international political systems. Table 6,3 
shows findings for the kibbutz-non-kibbutz comparison.

For national information, the percentage of kibbutz respondents 
ranking mass media (newspapers, radio and television) among the top 
three was 96.6 per cent, 95.0 per cent and 35.8 per cent, while for 
non-kibbutz respondents the figures were 95.3 per cent, 96.0 per cent 
and 70.1 per cent. The only notable difference was in the figures on 
television, and this must be attributed largely to the absence of
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TABLE 6.3

SOURCES OP POLITICAL INFORMATION WITH PER CENT RANKING EACH AMONG 
THREE CONSIIEHED MOST IMPORTANT BY GROUP: KIBBUTZ

Source
National International

Kibbutz Non-Kibbutz Kibbutz Non-Kibbutz

Newspapers 96.6# 95.3# 84.1# 81,0#

Radio 95.0 96.0 98.3 95.5
Television 35.8 70.1 46.6 74.8
Teachers & Schools 35.0 29.6 29.1 15.3
Parents 56.0 55.0 47.0 37.0
Friends 2 6.6 13.5 18,3 9.8

television from the kibbutz child's daily life. In fact, it is inter
esting to speculate on why more than one-third of kibbutz respondents 
did include this source among the top three and the most plausible 
interpretation is response set. As sources for international informa
tion there is a slightly different distribution between the two groups. 
Among kibbutz children 84.1 per cent, 98.3 per cent and 46,6 per cent 
included mass media as the top three, while 81.0 per cent, 95.5 per 
cent and 74.8 per cent of non-kibbutz children assigned top ranking to 
mass media. The greatest difference, again, was evident in the figures 
for television, although the gap was only 28,2 per cent. In summary, 
looking at radio and newspapers as the more relevant media, the dif
ference between kibbutz and non-kibbutz children is greater for inter
national information than for national.
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Differences between the two samples are more significant with 

regard to interpersonal sources. Teachers and schools are included in 
the top-three category by 35,8 per cent of kibbutz sample and 29,6 per 
cent of non-kibbutz sample as a source of national information. For 
international information almost twice as many kibbutz children (29,1 
per cent) include this source as do non-kibbutz children (15.3 per cent). 

Parents are included among the top three sources for national 
information by 56 per cent of the kibbutz sample and 55 per cent of the 
non-kibbutz sample. For international information, as predicted, the 
difference is again greater, with 47 per cent of the kibbutz and 37 per 
cent of the non-kibbutz samples including this source among the top 

three.
The last group of the interpersonal sources consists of friends. 

While the first prediction is again confirmed by the findings, the 
second is not. For both national and international information, the 
group including this source among the three most important is twice as 
high (in percentage) among kibbutz children as among non-kibbutz chil
dren, Specifically, 26,6 per cent of kibbutz and 13.5 per cent of non
kibbutz children include friends among the three most important sources 
for national information, and 18.3 per cent kibbutz and 9,8 per cent 
non-kibbutz children include this source among three most important for 
international information.

To summarize the findings on this between-groups comparison, it 
may be stated that the findings confirm both predictions. There are 
differences in the relative importance assigned to mass media and inter
personal sources of information by kibbutz and non-kibbutz respondents.
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Findings also confirm the prediction that these differences will be 
greater with regard to international information.

Greater reliance on interpersonal sources by kibbutz children
may be interpreted as a function of the structure of the kibbutz. It
serves not only as a referent for group identification, but also as an

3extended family. It has been pointed out in the kibbutz literature 
that the concept of the extended family has been misapplied in some of 
the discussions of kibbutz family life. Israeli researchers have pointed 
to the close family (primary) relationship for kibbutz parents and chil
dren, which is frequently minimized by the use of the " ext ended family" 
concept. Bearing in mind this caveat, I use "extended family" not as 
a substitute for, but as an addition, to the traditional concept.

There are two significant consequences which flow from this con
ceptualization. There is an assumption of basic agreement on political 
orientations and commitment to the national and international political 
systems among members of the kibbutz. If kibbut2 children relate to 
others in the kibbutz as members of an extended family, this includes 
parents and siblings as well as teachers and friends. Furthermore, 
interpersonal sources are those which have been shown to reinforce each 
other, and early affective orientations. The congruence of cues flowing 
from what is ideologically a confict-free environment reinforces politi
cal orientations.

Findings show that kibbutz children rank interpersonal sources 
higher than do non-kibbutz children, for both national and international 
information. However, the significance of the kibbutz as a trans
national socialization agent is confirmed by the finding that the 
greater reliance of kibbutz children on interpersonal sources is
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substantially greater when they turn to sources for international infor
mation. Since a specific world orientation is part of the kibbutz 
ideology, the findings on relative importance of sources of information 
predicts a strengthening of international orientations for kibbutz 
children.

The findings showing higher rankings for interpersonal sources
of information among kibbutz children are in accord with those found in
the literature on kibbutz upbringing. Rabin found "cathexis to peers

4. . , more intense than in our society, . , ," a finding supported in 
my data showing that not only do twice as many kibbutz as non-kibbutz 
children rank friends among the three most important sources of infor
mation but they do so for both national and international systems.

Another finding reported by Rabin is of interest here. He 
reports less intense attachments to parents among his kibbutz sample 
compared to a non-kibbutz sample. This would suggest that identifica
tion with parents as learning models would be leas frequent or intense 
for kibbutz than for non-kibbutz respondents. My data do not support
this hypothesis. Further, when viewed in the light of findings reported

5by Hess and Torney that parents decrease in salience to children with 
age as sources of news, my data raise interesting questions.

Table 6.4 shows comparative data on the rankings of parents as 
the most important source of information. The table presents findings 
for kibbutz and non-kibbutz children in sixth and tenth grades.

The findings that parents decrease in salience with age are sup
ported by the data in Table 6.4. However, the parents* role as a source 
of information appears to undergo a much more gradual decline for kib
butz children than it does for non-kibbutz children. As a Bource for
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TABLE 6.A

PARENTS BANKED AS MOST IMPORTANT SOURCE 
OP INFORMATION, BT GRADE AND KIBBUTZ

National International

6th Grade
Kibbutz 28,6$! 20. <#
Non-Kibbutz 35.3 9.4

10th Grade
Kibbutz 15.8 15.4
Non-Kibbutz 9.4 0

national information, parents are ranked first by 28.6 per cent of kib
butz sixth graders, dropping to 15.8 per cent for kibbutz tenth graders. 
But the corresponding figures for non-kibbutz respondents ie a decline 
from 55.3 per cent to 9.4 per cent. As a source of international infor
mation, 20.0 per cent of kibbutz sixth graders rank parents as moot 
important, while 15.4 per cent of the tenth graders do so. Among non
kibbutz respondents this choice is made by 9.4 per cent of the sixth 
graders but by none in tenth grade,

Clearly, the decreasing salience of parents as a source of infor
mation is supported by these findings. More significant for an under
standing of the process of international socialization, however, is the 
pattern for the two groups. For the kibbutz sample, less than half of 
those ranking parents first in sixth grade drop them from first place 
as sources of national information by tenth grade and only one-fourth 
do so as sources of international information. Among non-kibbutz 
respondents a much more precipitous drop in ranking is evident. Only
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one fourth of those ranking parents first on national information in 
sixth grade still do so in tenth grade and none of the almost one-tenth 
who did so for international information in sixth grade do so in tenth.

The relatively greater proportion of kibbutz respondents who 
continue to cite parents as important sources of information with 
increasing age may be attributable to the close relationships between 
all interpersonal sources. It also suggests an explanation for another 
of Rabin's conclusions, that the kibbutz does, in fact, succeed in rais
ing its young to support the goals and ideals of the kibbutz,^ It 
appears that the less intense attachment to parents which he found does 
not lessen the role of parents as learning models by identification. 
Turning now to the second transnational movement, religion, two groups 
will again be compared in terms of the sources of information considered 
important. The same predictions are made as for kibbutz. Findings are 
presented in Table 6.5*

Again, the significant differences lie in the importance 
assigned to interpersonal sources as compared to mass media. Respond
ents rank mass media substantially higher in importance than interper
sonal sources for national and also international information. The pre
diction that religion, as a transnational movement, will have greater 
impact in the international area than in the national is supported by 
the following figures, drawn from the data on interpersonal sources. 
Three per cent more religious respondents rank teachers and schools 
among the most important sources for national information than do non
religious respondents. As a source of international information the 
difference is 8 per cent. Parents are included by 19 per cent more of 
religious respondents than non-religious for national information, but
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TABLE 6.5

SOURCES OF POLITICAL INFORMATION WITH PER CENT RANKING EACH AS AMONG 
THREE CONSIDERED MOST IMPORTANT, BY GROUP: RELIGION

Source
National International

Religious Non-Religious Religious Non-Religious

Newspapers 90.8^ 98.7^ 100.05^ 100.0^
Radio 94.3 97.4 99.4 94.1
Television 41.3 75.0 53.0 77.6
Teachers & Schools 33.1 29.7 23.4 15.5
Parents 66,8 48.2 55.6 30.4
Friends 22.4 12.9 14.2 10.3

the difference for international information is 25 per cent. For friends 
the difference is almost 10 per cent for national information and 4 per 
cent for international, thus reversing the pattern and showing a greater 
difference in the national area. The difference in peer group ranking 
focuses attention on the social structure of the kibbutz, with its 
emphasis on peer relationships and interactions.

Findings generally are similar to those found for the kibbutz 
sample, both indicating significantly higher reliance on interpersonal 
sources than for the sample not socialized by transnational movements.
The data thus far presented support the prediction that socialization 
by either kibbutz or religion leads to more positive international 
orientations than does the political socialization process to which all 
children are exposed. They do suggest a greater family influence for 
these groups than has been reported by American and French studies on
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7family influence* Findings also indicate that* while a shared commit

ment to the values of the transnational movements studied may be assumed* 
it is clear that information concerning the international political sys
tem is an area in which parents represent significant models. The rela
tively greater dependence on interpersonal sources for political cue 
stimuli concerning the international Bystem alBO suggests that this be 
viewed as learning "under conditions of partial reinforcement" as dis-

Q
cussed by Brim. If early childhood learning is most important and 
lasting just because it is learned primarily from interpersonal sources, 
then the relatively higher dependence of transnational socializees on 
parents may be interpreted as related to more positive world-minded 
orientations,

C. IMPACT OF THE SYSTEM ON SELF
Two assumptions guided the approach followed in this section.

The first states that most people exhibit a low level of political 
involvement, either national or international. The second assumption 
is that, for most people, involvement with the national political sys
tem is greater than involvement with the international system. These 
assumptions are supported by the findings reported in Chapter IV. It 
was shown that the modal distribution of political orientations exhibited 
significantly different patterns for the national and international 
political systems. In terms of the political culture model, the modal 
type for national political orientations was subject-participant, while 
the modal type for international political orientations was subject.

The theoretical formulation for this aspect of the analysis 
states that the outcome of the political socialization process is not 
only a function of the structure of the system, but also of the position
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of the individual. To paraphrase, while all children in the national 
Bystem will he socialized by the national political system, the effect 
of socialization by transnational movements is an additional process, 
one I have called supra-socialization. Thus the first theoretically 
derived prediction states that: Socialization by transnational movements
will lead to a higher level of perceived impact of the international 
system on the self than will the absence of this supra-socialization.

It is further predicted that: These between—groun differences
will be greater for thpBe who indicate a high degree of national 
involvement. Based on the findings in Chapter IV, the following model 
is presented to illustrate the expected distribution of political ori
entations toward the national and international systems.

Pig. 6.1.-— Expected Frequency Distribution of Political
Involvement Scores

Frequency Rank International National

Highest Low Low
Second Low High
Third High High
Lowest High Low

As shown in Figure 6.1, the model predicts that for all respond
ents measures of political involvement will show the largest numbers in 
the category scoring low on both international and national involvement. 
A smaller number will score low on international and high on national 
involvement. The third group will include those scoring high on both 
international and national involvement, and a relatively small group
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will score high on international and low on national measures of involve
ment. Based on the two predictions at the beginning of thie section, it 
ia expected that findings for those socialized by transnational move
ments will show significant deviations from the proposed model, particu
larly for the group showing a high level of national involvement.

Involvement is seen again, as in Chapter IV, broken down into 
two components: impact of the system on the self, and impact of the
self on the system. In this section, impact on self will be compared 
for the two pairs of groups and in Section D impact on system will be 
analyzed.

To measure this combined impact of the national and international 
political system on the self, an index was constructed, based on the 
scores obtained by respondents on the scales measuring impact of the 
system on the self. This was done for each of the components of impact 
as measured, including influence. affect and intensity components. For 
each of the scales, scores were divided into high and low, with a uni
form cutting point established. Cross-correlation of the national and 
international scores on each of the scales produced the findings shown 
in Table 6,6. They show the perceived influence of the national and 
international systems on kibbutz and non-kibbutz children.

The pattern for non-kibbutz children conforms to that predicted 
by the model. The largest percentage of respondents, 87 per cent, 
report low perceived influence of both systems. The next group, 55 per 
cent, report high influence of national and low influence of inter
national, The third group consists of those reporting high influence 
of both the national ant international systems, down to 45 per cent of 
the sample, and the smallest group, 13 per cent, report high degree of
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influence perceived emanating from the international system and low from 
the national,

TABLE 6.6
IMPACT (INFLUENCE) OF THE INTERNATIONAL AND NATIONAL SYSTEMS ON 

THE SELF BY SOCIALIZATION AGENT: KIBBUTZa

International National Kibbutz -Non-Kibbutz

Low Low 83$ 87$
Low High 45 55
High High 55 45
High Low 17 13

^=564.
Turning to the kibbutz side of Table 6,6, the pattern is seen

to deviate from that predicted by the model. Again the largest group, 
83 per cent, falls in the category of those perceiving low level of 

influence from both systems. The next category, those reporting high 

national influence and low international, drops to 45 per cent of the 

sample. But it is the third category, those perceiving high level of 

influence from both systems, which deviates most strikingly from the 

predicted pattern. For kibbutz children who perceive the national sys

tem as having a high degree of influence on themselves, more than half 

also see the international system as very influential and less than 
half classify it as low in influence. The last category, consisting of 
chose perceiving the international system as having a high degree of
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influence and the national system low, includes 17 per cent of the kib
butz sample.

Using the same index for comparing the combined scores of 
national and international impact in terms of affective and intensity 
dimensions, the findings are also in accord with those predicted by the 
model. Kibbutz respondents exhibit higher levels of perceived impact 
of both systems, but the differences are greater for the international 
system. Table 6.7 shows findings on affect and Table 6.8 reports find
ings on intensity. In neither of the two tables do the findings show

TABLE 6.7
IMPACT (AFFECT) OF THE INTERNATIONAL AND NATIONAL SYSTEMS ON 

THE SELF, BY SOCIALIZATION AGENT: KIBBUTZa

International National Kibbutz Non-Kibbutz

Low Low 91# 94#
Low High 56 74
High High 44 26
High Low 9 6

aN=506.

the dramatic reversal apparent concerning the cognitively perceived 
influence of the international system, but in both cases it is clear 
that the difference in perceived impact of the international system 
between kibbutz and non-kibbutz children who report low national impact 
is small. Contrariwise, for those reporting high national impact, the 
difference between kibbutz and non-kibbutz children is significantly 
larger. In both cases the association is statistically significant.
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TABLE 6.8

IMPACT (INTENSITY) OF THE INTERNATIONAL AND NATIONAL SYSTEMS ON 
THE SELF, BY SOCIALIZATION AGENT: KIBBtJTZa

Int ernat ional National Kibbutz Non-Kibbutz

Low Low 90^ 92#
Low High 66 80
High High 34 20
High Low 10 8

aN=553.

Turning to the second transnational movement, the same compari
son is made for religion. The findings confirm the pattern predicted 
by the model, except for the first measure of impact, influence, which 
shows that for the religious group which perceives the national system 
to have high impact, 64 per cent perceive the international system as 
low and 37 per cent as high in impact. For the non-religious sample 
the findings are 45 per cent and 55 per cent, respectively. It appears 
that for non-religious respondents a high perceived impact of the 
national system is more likely to be accompanied by a high level of 
perceived impact from the international system than is the case for the 
religious respondents. Tables 6.9 through 6,11 show these findings.

Findings for religion generally do support the predictions of 
the model in terms of the patterns of distribution of political orien
tations, But they do not support the prediction that religion as a 
transnational movement will have a significantly greater impact on 
international than on national orientations.
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TABLE 6.9
IMPACT (INFLUENCE) OF THE INTERNATIONAL AND NATIONAL SYSTEMS ON 

THE SELF, BY SOCIALIZATION AGENT: RELIGION*

International National Religious Non-Religious

Low Low . 83# 88#
Low High 64 45
High High 37 55
High Low 17 12

QN=564.

TABLE 6.10
IMPACT (AFFECT) OF THE INTERNATIONAL AND NATIONAL SYSTEMS ON 

THE SELF, BY SOCIALIZATION AGENTS: RELIGION*

International National Religious Non-Religious

Low Low 90# 95#
Low High 75 64
High High 25 32
High Low 11 5

%511.
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TABLE 6.11

IMPACT (INTENSITY) OP THE INTERNATIONAL AND NATIONAL SYSTEMS ON 
THE SELF, BY SOCIALIZATION AGENT: RELIGION41

International National Religious Non-Religious

Low Low 92$ 92$
Low High 78 75
High High 22 25
High Low 8 8

V503.

Before turning to a more detailed discussion of the findings 

reported above, the effects of religion and kibbutz on the perceived 
impact of the system on the self will be probed further. Controlling 
for religion, findings of a cross-tabulation of the national and inter

national impact scores are presented in Tables 6.12 through 6,14.

TABLE 6.12
INFLUENCE OF THE INTERNATIONAL AND NATIONAL SYSTEMS ON THE SELF, 

BY SOCIALIZATION AGENT: KIBBUTZ, CONTROLLING FOR RELIGION8,

International National Religious
Kibbutz

Religious
Non-Kibbutz

Low Low 80,6$ 87.0$
Low High 48 81
High High 52 19
High Low 19 15

aN=226.
Table 6.12 shows the combined influence of both systems on the self, with 
the sample broken down into those socialized by both religion and
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kibutz and those socialized by religion but not by kibbutz* Table 6,13 
presents findings on affect for the same groups and Table 6,14 shows 
the findings on intensity.

The findings, all statistically significant, confirm the signif
icance of kibbutz as the discriminating factor in predicting differences 
in international orientations as measured by perceived impact of the 
system on self.

TABLE 6,13
IMPACT (AFFECT) OF THE INTERNATIONAL AND NATIONAL SYSTEMS ON THE SELF, 

BY SOCIALIZATION AGENT: KIBBOTZ, CONTROLLING FOR RELIGI0Na

International National Religious
Kibbutz

Religious
Non-Kibbutz

Low Low 90$ 89$
Low High 63 89
High High 37 11
High Low 10 11

aN—172,
TABLE 6.14

IMPACT (INTENSITY) OF THE INTERNATIONAL AND NATIONAL SYSTEMS ON THE 
SELF, BY SOCIALIZATION AGENT: KIBBOTZ, CONTROLLING FOR RELIGION*1

International National Religious
Kibbutz

Religious
Non-Kibbutz

Low Low 88$ 97$
Low High 33 76
High High 67 24
High Low 12 3

aN=217.
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In Chapter V, I presented theoretical propositions and consider

ations which led to the prediction that both kibbutz and religion would 
socialize to international orientations. The measures thus far pre
sented have generally supported this prediction. In spite of differences 
found between kibbutz and religious samples, the findings show a con
siderably smaller percentage of religious than non-religious children 
expressing low perceived impact of both political systems and, conversely, 
a considerably higher percentage of religious than non-religious children 
expressing a low level of perceived impact from the national system but 
a high impact from the international system, while the predicted corre
lation between religion and international involvement is not as high as 
for kibbutz, clearly children socialized by these transnational move
ments exhibit higher levels of international involvement than do other 
children.

It is possible to speculate on a number of factors contributing 
to the findings. First of these is the possibility that, while religion 
is indeed a transnational movement which influences orientations toward 
a global view, it may be in the direction of a specific world-view 
rather than what is conceived as a world-minded orientation, Gordon 
V .  Allport and J. Michael Ross studied the relationship of personal reli
gious orientations and prejudice. After summarizing previous psycho
logical and survey research, they report three generalizations concern
ing the relationship between subjective religion and ethnic prejudice 
which appear fairly well established in the literature: (l) On the
average, church-goers are more prejudiced than non-church-goers;
(2) the relationship is curvilinear; and (3) people with an extrinsic 
religious orientation are significantly more prejudiced than people
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with an intrinsic religious orientation. Developing a scale to measure
intrinsic and extrinsic orientation, they conclude by proposing a
fourth generalization reported as an amplification of the third, "The
finding is that a certain cognitive style permeates the thinking of
many people in such a way that they are indiscriminately pro-religiousgand, at the same time, highly prejudiced." The relevance of this 
approach derives from the theoretically and empirically demonstrated 
relationships between prejudice and ethnocentriam (as well as authori
tarianism) which, in turn, was found negatively related to world- 
mindedness.^ Further, Rokeach (i960) found non-believers to be con
sistently less dogmatic, less authoritarian and less ethnocentric than 
believers. It may be that the effect of religion in influencing toward 
global orientations is a function partially determined by the distinc
tion between religious attitudes that are "intrinsic, extrinsic and 
indiscriminately pro" and that "to know that a person is in some Bense 
religious is not as important as to know the role religion plays in the 
economy of his lfe,"^

The relationship between religion as defined in this study and 
a measure of closed-mindedness will be further analyzed in the next 
chapter. It does serve to emphasize the point made by GreenBtein con
cerning the "complexity of connection between psychological data and

12behavioral outcomes, both at the individual and collective levels." 
Greenstein also remindb us that "psychological data alone are never 
sufficient for explaining behavior, since behavior is a joint function 
of situational stimuli and psychological predisposition. Nevertheless, 
because different persons vary in their reactions to similar stimuli, 
psychological data— i.e. the residues of socialization— often are
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13necessary for explaining or predicting behavior." I am interested 

in the interpretation of the residues as well as of the central sub
stance.

A second approach to interpreting the findings may be found in 
the normatively oriented influence of religion. More than other influ
ences on the life of the individual, religion instills normative values. 
Thus the eleven-year-old boy cited earlier, who defined peace in terms 
of the vision of Isaiah, reflected the normative value of peace and 
cooperation among nations in the context of prophetic Judaism. A girl 
of the same age, living in a religious kibbutz in the Jordan Valley 
with the Jordan River as the boundary between the kibbutz and Jordanian 
territory, defined peace in possibly more normative-empirical terms. 
Having lived all her life within earshot of exploding shells, she saw 
peace as the possibility of "walking down to the Jordan on a Shabbat 
afternoon, as Shabbat should be."

The influence of the normative aspects of religion, with their
emphasis on the brotherhood of men, may also be reflected in the denial
of hostile or non-friendly attitudes toward Israel on the part of other
nations, which was far more prevalent among religious than non-religious

14respondents. While these findings are taken from oral data, which 
has only been partially analyzed and must therefore be interpreted with 
caution, they do indicate that further study in this area of attitudes 
and values would be fruitful.

As in Chapter IV, this between-groups comparison will focus on 
a number of statements expressing normatively oriented attitudes to the 
two levels of political life. For these items, it is predicted that: 
Those socialized by transnational movements will exhibit greater
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willingness to accord legitimate authority to the international system 
than will those not socialized by transnational movements. Table 6,15 

breaks down the findings on attitudes toward authority for kibbutz and 
non-kibbutz respondents.

The prediction for this between-groupe comparison directs atten
tion primarily to the findings concerning international orientations. 
Differences in national orientations are not expected to be significant 
and are not directly relevant to the theoretically specified influence 
of transnational socialization. Yet a look at the findings in Table 6.15 
warrants at least taking note of these differences. The difference 
between kibbutz and non-kibbutz respondents on the question of the right 
of the government to open mail is less than 1 per cent. Yet twice as 
many kibbutz respondents are uncertain, and less willing to deny the 

government this power. Reflecting a similar preference for granting 
the government greater power are the findings concerning the statement 
that all laws should be obeyed. Here 14 per cent more of kibbutz respond
ents than non-kibbutz respondents agree.

The final item shows a relatively small difference on the gov
ernment's right to insist on the payment of taxes (as compared with the 
options of encouraging citizens to pay or leaving it up to the citizen) 
between the groups. However, on the issue of military service and com
pulsory education, the differences appear quite significant. It appears 
that on all national items where there is a significant difference between 
the two groups, it is in the direction of the kibbutz sample's greater 
willingness to accord power and legitimacy to the national government.
This could be seen as support for the view that kibbutz children grow 
up to become more conformist, as suggested by Bettelheim, But in the
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TABLE 6.15

HIGH LEGITIMACY ACCORDED TO AUTHORITY, BY SYSTEM AMD 
AGENT OP SOCIALIZATION: KIBBUTZa

Kibbutz Non--Kibbutz
Area of Authority

High Don't
Know High Don't

Know

National

1. Government may open mail (if 
this will help stop crime) 44.4$ 18.5$ 45.5$ 9.1$

2. All laws should be obeyed 75.9 7.5 61.6 10.2

3. Government should insist on:
Payment of taxes 01.5 * 0 84.4 0 0

Military service 82.4 0 * 73.9 0 0

School attendance 84.0 •  0 70.8 0 0

International

1. There should be a world 
government 19.2$ 0 0 12.0$ 0 0

2. World government should 
guarantee the welfare of all 36.4 « * 34.2 0 0

3. A world authority should be 
responsible for the educa
tion of all people 58.5 0 0 54.2 0 0

High=Agreement with statement.

light of other findings, some of which will be discussed in the follow
ing chapter, it appears more likely to be a reflection of the high degree 
of involvement with the goals of the kibbutz movement, implemented by 
the government for what is regarded as the national purpose.
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The specific findings relevant to the predicted outcome of 

transnational socialization confirm the prediction that transnational 
socialization will lead to greater willingness to see the international 
system as a legitimate authority. On all three international items, a 
higher percentage of kibbutz socialized respondents express agreement 
than do non-kibbutz respondents. It is interesting to note that, for 
both groups, agreement increases substantially as the content of the 
items becomes more general. One-fifth of kibbutz respondents agree that 
there should be a world government, with all national governments abol
ished, but almost three-fifths agree that a world authority should be 
empowered to direct what is taught in the area of history and politics 

in all countries. The corresponding proportions among non-kibbutz 
respondents go from one-eighth to more than one-half. It is fair to 
interpret these findings as reflecting a lesser threat perceived from 
the world-understanding oriented educational item than from the world 
government item, phrased as it is. The significant finding is that kib
butz does, indeed, appear to socialize toward a more world-minded orien
tation.

Table 6,16 presents parallel data with a breakdown by the second 
transnational socializing agent, religion. The findings on the effect 
of socialization by transnational movements again confirm the prediction 
that it will lead to greater willingness to accord the international sys
tem legitimate authority. Comparing the effect of the two agencies of 
socialization, it appears that, on these measures of world-mindedness, 
religion has a stronger effect than does kibbutz.

The final item on perceived impact of the system on self com
pares the groups in terms of agreement with the statement: Young
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TABLE 6.16

HIGH LEGITIMACY ACCORDED TO AUTHORITY, BY SYSTEM AND 
AGENT OF SOCIALIZATION: RELIGION®

Religious Non-Re1igi ous
Area of Authority

High Don't
Know High Don't

Know

National

1. Government may open mail and 
tap telephones (if this will 
help stop crime) 44.2# 15.9# 45.7# 8.3#

2. All laws should he obeyed 70.1 9.B 61.6 9.5
3. Government should insist on 

Payment of tares 76.2 * # 88.0 « 9

Military service 75.0 * « 76.0 * m

School attendance 73.9 73.3 • •

International

1 . There should be a world 
government 19.8# * # 15.7# • M

2. World government should 
guarantee the welfare of all 38.7 » « 32.8 9 *

3. A world authority should be 
responsible for the education 
of all people 62.4 a • 54.4 • 9

aHigh=Agreement with statement.

people1s taste in music and clothes is influenced by what voung people 

in other countries like. On the face of it, this appears to tap a dif
ferent dimension of orientations. Yet it may he interpreted as a
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propositioa derived from the concept of political culture* An interest 
in social and cultural aspects of other countries and a recognition of 
the interrelatedness of national systems reflects the national political 
culture as much as do patterns of voter participation. The recently 
displayed public indifference of the Chinese people to the diplomatic 
invasion by the United States may be viewed as an aspect of the politi
cal culture of China in this context.

Table 6.17 reports the findings on acceptance of these socio
cultural influences for both kibbutz and religious respondents.

TABLE 6.17
CULTURAL IMPACT OP INTERNATIONAL SYSTEM BY 

TRANSNATIONAL SOCIALIZATION AGENT

Agree Don't Know Disagree

Kibbutz 65.9^ 28.9?6 5.2^
Non-Kibbutz 67.7 12.9 19.4

Religious 60.6 25.7 13.7
Non-Religious 71.7 10.7 17.6

Item: Young people's taste in music and clothes is Influenced
by what young people in other countries like.

For this item findings appear to reverse those on preceding items. 
Socialization by transnational movements is associated with a lower per
centage in agreement. Yet, a look at the "disagree” figures shows that 
for both kibbutz and religious groups those who disagree with the state
ment represent a smaller percentage than for non-kibbutz and non-religious 
respondents.
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The most striking finding is the large percentage of responses 

of both kibbutz and religious respondents in the "don't know" category. 
This may simply be a function of the orientations of the specific trans
national movements, which put a negative value on what is generally 
encompassed by the international youth culture. Or it may, with equal 
plausibility, be assumed that these concerns are lower on the list of 
priorities of kibbutz’and religious children. For all groups, however, 
it is perceived as having greater impact than any other international 
item,

D. IMPACT OF THE SELF ON SYSTEM
The general definition of involvement includes the notion of a 

reciprocal relationship in which respondents perceive the system as 
responsive and themselves as capable of affecting the system. In this 
section, as in Section D, Chapter IV, the action-oriented component of 
political orientations will be examined.

In Chapter IV it was concluded that children generally exhibit 
a lower sense of efficacy with regard to the international system than 
with regard to the national system. The question to be answered here is 
whether socialization by transnational movements will lead to a greater 
sense of efficacy than will the absence of such socialization. Since 
it was defined as a process of supra-socialization, it is predicted 
that: Political socialization by transnational movements will lead to
between-group differences: kibbutz and religious children will show 
evidence of a greater sense of efficacy toward the international politi
cal system than will non-kibbutz and non-religious children. This pre
diction is based on the theoretical expectations elaborated in preced
ing sections. In relation to the efficacy aspect of involvement, the



www.manaraa.com

197
prediction is supported by the notion that children exposed to trans
national movements will have more information concerning levers avail
able for influencing the international system.

The measures used will be the same as those in Chapter IV, scales 
based on responses to headline items, in which respondents were asked 
how much they thought they could do about given events and conditions.
As in Section C of this chapter, national and international scores will 
be combined into a taxonomy with four alternative combinations. Find
ings on both kibbutz and non-kibbutz and religious and non-religious 
comparisons are presented in Table 6,18,

TABLE 6,18
PERCEIVED IMPACT OF SELF ON POLITICAL SYSTEM, BY 

TRANSNATIONAL SOCIALIZATION AGE NTa

International National Kibbutz Non-Kibbutz Religious Non-Religious

Low Low 97.9# 98.2# 98.1# 98.2#
Low High 80.0 87.5 81.3 88,3

High High 20.0 12.7 18.7 11.7

High Low 2.1 1.8 1.9 1.8

0Kibbutz and Religion.

Findings in Table 6,18 show no statistically significant rela
tionship between either type of transnational socialization and sense 
of efficacy. Nevertheless, looking at the findings carefully, it is 
possible to see a pattern and to extrapolate from this. As predicted 
by the model used, when national scores are held constant the inter
national score becomes more significant. For those with low national
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scores on efficacy, there appears to be no difference in international 
scores. Looking only at those with high national scores, however, the 
trend predicted by the model does appear. For kibbutz respondents who 

have high national scores, 80.0 per cent have low international scores; 
for non-kibbutz respondents this figure goes up to 87,3 per cent. Con
versely, of kibbutz subjects with high national scores, 20.0 per cent 
also have high international scores, while only 12.7 per cent of non- 
kibbutz subjects with high national scores have high international 
scores as well.

Analyzing the findings while controlling for religion adds 
little to an understanding of the transnational influence. The find
ings in Table 6,19 are similar to those for kibbutz and religion 
separately.

TABLE 6.19
IMPACT OF SELF OH THE POLITICAL SYSTEM, BY TRANSNATIONAL 

SOCIALIZATION AGENT (MODIFIED)

International National (Religious) Kibbutz (Religious) Non-Kibbutz

Low Low 97.7JS 98.6%

Low High 81.0 81.5
High High 19.0 18.5
High Low 2.3 1.4

An analysis of individual items as utilized in Chapter IV may
provide more insight into the effect of transnational socialization.
The political culture model posited that the subject orientation typi-

15cally reflects greater awareness of output of the system than input.
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An orientation toward distant (national or international) authority
figures reflecting low expectations of responsiveness from such authori-
ties has been found to correlate with feelings of low efficacy and low 

16involvement. Table 6.20 consists of data obtained by asking respond
ents to agree or disagree with seven statements. These statements were 
used in Chapter IV, Section £ to compare orientations toward the national 
and international systems. In this section they are used to compare 
the orientations toward both systems of those socialized by trans
national movements and those not socialized by transnational movements. 
Table 6,20 presents findings on perceived impact of the self on the sys
tem for kibbutz and non-kibbutz respondents.

The findings on national items show that those exposed to trans
national socialization evidence a higher level of perceived impact on 
the political system than do those not socialized by transnational move
ments. Differences range from 4.4 per cent on the item concerning the 
efficacy of parents vis-a-vis the political system to a difference of
8.5 per cent between kibbutz respondents who agree that the political 
views of young people are very important (80.9 per cent) and non-kibbutz 
respondents who support this view (72,4 per cent). Among the national 
items it is interesting to note that the lowest degree of efficacy is 
expressed in response to the item reflecting a general, wide-ranging 
frustration: Sometimes -politics and government seem so complicated
that a person like me can*t really understand what is going on. More 
than one-half of kibbutz and almost three-fifths of non-kibbutz respond
ents agreed, thus expressing a low sense of efficacy toward the national 
political system. The highest degree of efficacy, expressed in the form 
of disagreement with the statement, was elicited by the item reaffirming
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TABLE 6.20

PERCEIVED IMPACT OP SELF ON POLITICAL SYSTEM, BY 
TRANSNATIONAL SOCIALIZATION (KIBBUTZ)a

Statement
High Low

Kibbutz Non-Kibbutz Kibbutz Non-Kibbutz

National

My parents don't have 
any say about what 
government does. 66.9$ 62.5$ 16,3$ 11.1$
Vhen we become adults 
we will not have any 
influence on what 
government does. 55.8 49.6 12.0 14.1
Sometimes politics and 
government seem so 
complicated that a 
person like me can't 
really understand 
what is going on. 36.6 31.1 51.3 56.5
So many other people 
vote in elections that 
it won't matter much 
whether I vote when I 
become an adult. 88.6 82.2 7.6 13.3
The political views and 
activities of young 
people are very impor
tant. 80.9 72.4 9.0 11.2

International

1. Vorld leaders pay no 
attention to what ordi
nary people want. 48.1$ 36.6$ 11.1$ 35.0$

2. Countries will go to 
war regardless of what 
individuals do. 50.0 44.4 30.3 40.0

aDisagreement=high perceived impact, except National (5), 
agreements high perceived impact.
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the normative democratic symbol of the ballot. There were 88,6 per cent 
kibbutz and 82,2 per cent non-kibbutz respondents who disagree with the 
observation that: So many people vote in elections that it won’t matter
much whether I vote when I become an adult.

Turning to the international items it is apparent that the pre
diction stated at the beginning of the chapter is confirmed. There is 
clearly a greater between-group difference on international items than 
on national items. In fact, there is a statistically significant rela
tionship between kibbutz and a tendency to reject the view of a non- 
responsive international system to which respondents might be linked in 
a purely passive role.

Only 11,1 per cent of the kibbutz sample and 35.0 per cent of 
the non-kibbutz sample agreed with the statement that world leaders -pay 
no attention to what ordinary people want. Three times as many non
kibbutz respondents as kibbutz respondents express low efficacy. At 
the other end of the continuum, 48.1 per cent of kibbutz and 36,6 per 
cent of non-kibbutz sample disagree, reflecting a high degree of efficacy. 
The findings clearly support the prediction that kibbutz socialization 
leads to greater perceived impact and potential impact on the political 
system. This conclusion may be further supported in the category of 
those who express no opinion, by 40.7 per cent of kibbutz and 28,4 per 
cent of non-kibbutz sample in this group, I would speculate that the 
large numbers in this category, for both groups, include many who per
haps can not disagree with the statement on pragmatic grounds, yet can 

not accept it and, thereby, acknowledge their helplessness and the 
futility of all effort.

Another interpretation may be found in the literature on the 
kibbutz. In Growing D p  In The Kibbutz. Rabin compares personality
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traits of kibbutz and non-kibbutz children. He comments on the "very
benign environment and positive relationship with a number of giving
adults," which shape the pattern of expected responses of the kibbutz 

17child. He adds that kibbutz children tend to have a greater sense of
control over their lives and notes "a large proportion of kibbutz
respondents reporting positive feelings and feelings of success and con- 

18fidence." His findings provide further support for the conclusions 
drawn from the data reported here.

Another measure of the impact children perceive themselves as 
having on the Bystem may be found in the reactions to the statement 
that: Countries will go to war regardless of what individuals do. Here,
too, a passive acceptance of events in the international system is 
reflected by agreement with the statement. This position would be in 
keeping with what is conceptualized as a parochial or subject orienta
tion toward the international system. Findings show that, for the sample 
as a whole, 37.7 per cent agree, 45.7 per cent disagree and 16,6 per 
cent don't know (n=560). The breakdown by kibbutz (Table 6,20) shows 
that 50.0 per cent of kibbutz and 44.4 per cent of non-kibbutz sample 
agree, 30,3 per cent of kibbutz and 40,0 per cent of non-kibbutz sample 
disagree, and 19,7 per cent of kibbutz and 15.6 per cent of non-kibbutz 
sample don't know. Findings are not statistically significant, but the 
pattern of responses does show a distribution similar to the preceding 
item.

The smaller gap between kibbutz and non-kibbutz samples on this 
item may be related to the fact that there is a difference between the 
two statements which iB reflected in these response distributions.
This interpretation is supported by an analysis of the relative
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percentage in the "don't know" categories. The first statement has 
strongly normative connotations about diffuse and distant authority 
figures. Children who have learned that authority figures are benign 
or are at least interested in their welfare need to deny the implied 
indifference to their needs.. This would be in accord with the inter
national socialization attributed to the kibbutz. The second statement 
concerning war represents a condition which, while it may also have 
normative components, is primarily a reality in the context of the 
Israeli child. Only 19.7 per cent of kibbutz and 15.6 per cent of non
kibbutz children have no opinion on this statement as compared with 
40,8 per cent and 28.4 per cent for the statement on world leaders.

Data for the second transnational movement, religion, show 
somewhat different findings. Table 6.21 shows the breakdown by reli
gious and non-religious socialization in categories reflecting high and 
low efficacy.

In this comparative analysis between religious and non-religious 
respondents it appears that transnational socialization doeB not lead 
to the predicted outcome. Uniformly, religious respondents express 
lower levels of efficacy with regard to the national political system 
than do non-religious respondents. Differences range from 8.6 per cent 
for the item concerning the futility of the individual's vote to 15.6 
per cent on agreement with the statement that: when we become adults
we will not have any influence on what government does. While in all 
cases religious respondents perceive themselves as having less impact 
on the national political system than do non-religious respondents, it 
should be noted that the smallest differences exist on those items on 
which there is broad consensus. The smallest difference between the two



www.manaraa.com

204
TABLE 6.21

PERCEIVED IMPACT OP SELF ON POLITICAL SYSTEM, BY 
TRANSNATIONAL SOCIALIZATION (RELIGIOUS)a

High Low
Statement

Religious J1?11"Religious Religious ^?n”5 Religious

National

My parents don't have 
any say about what 
government does. 57. lit 65.0# 11.5# 12.8#
When we become adults we 
will not have any influ
ence on what government 
does. 44.7 60.3 13.7 11.7
Sometimes politics and 
government seem so com
plicated that a person 
like me can't really 
understand what is 
going on. 30.0 40.6 54.7 50.3
So many other people 
vote in elections that 
it won't matter much 
whether I vote when I 
become an adult. 81.9 90.5 13.3 6.1
The political views and 
activities of young 
people are very impor
tant. 72.9 82.8 11.1 8.5

International

1. World leaders pay no 
attention to what 
ordinary people want. 42.0# 37.6# 23.5# 33.1#

2, Countries will go to 
war regardless of what 
individuals do. 43.9 46.9 32.3 41.2

aDisagreement=high perceived impact, except national (5), 
agreement=high perceived impact.
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groups concerns efficacy at the ballot box— in the future. The ideal or 
norm of citizen participation is held in high esteem by all.

This deviation from the predicted outcome may be interpreted in 
light of the reality of domestic politics in Israel. Those affiliated 
with the religious political parties see themselves in the minority, 
with the majority acting through the government, eroding the religious 
foundation on which they want to see the State of Israel established and 
maintained. As noted earlier, there had been several specific incidents 
related to religious observance during the period when I was conducting 
my interviews and these undoubtedly affected the responses.

Transnational socialization was predicted to have differential 
effects on the international orientations of respondents. Thus reli
gion is predicted to have a relationship to the child's perceived impact 
of himself on the system which is similar to that of the kibbutz. In 
terms of the confidence expressed with regard to the responsiveness of 
leaders, findings do confirm the prediction that socialization by reli

gion will lead to a higher level of perceived efficacy with regard to 
the international system. Disagreeing with the statement that Vo rid 
leaders nav no attention to what ordinary people want. 42 per cent of 
religious and 37.6 per cent of non-religious respondents express a high 
level of efficacy in response to the first international item.

The final statement, that Countries will go to war regardless 
of what individuals do. shows 3 per cent less of religious than non
religious respondents expressing a strong sense of efficacy, with both 
groups representing less than one-half of their respective groups. On 
the other hand, looking at the figures for low efficacy, it can be seen 
that almost 10 per cent more of the non-religious sample are in this



www.manaraa.com

206
category, Furthermore, while 12 per cent of the non-religious respond
ents had no opinion, almost one-fourth of the religious could not commit 
themselves to either extreme. Non-religious respondents comprised 3 per 
cent more of the high-efficacy group, but they also constituted 9 per 
cent more of the low-efficacy group. They dominated the extremes, while 
twice as many religious as non-religious respondents were uncertain.

E. SOCIAL PROBLEMS: VIOLENCE

The rationale for this section and the following discussion of 
social justice were presented in Chapter IV. The methodology here will 
parallel that of Chapter IV but will focus on a comparison of orienta
tions toward both the national and international systems. Two pairs of 
groups will be compared, each pair consisting of one group which has and 
one which has not been socialized by a transnational movement. Questions 
raised include: Does such socialization tend to sensitize respondents
more to violence in the international system than does itB absence? 
Specifically, are children who have been eiposed to kibbutz or religion 
socialization more likely to feel involved with issues or problems 
related to violence in the international system than are other Israeli 
children?

Based on the hypothesized relationship between transnational 
socialization and political orientations, it is predicted that: Those
socialized by kibbutz or religion will show a higher level of involve
ment with international violence than will those not socialized by 
transnational movements.

Data were obtained with the instruments described earlier.
Table 6,22 presents the findings based on the scale measuring involve
ment with violence in the national system.
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TABLE 6.22

INVOLVEMENT WITH VIOLENCE IN NATIONAL POLITICAL SYSTEM, 
BY TRANSNATIONAL MOVEMENT

Kibbutz Non-Kibbutz Religious Non-Religious

Low 54.156 47.4# 55.3$ 44.8$
Medium 50.4 37.4 30.1 39.5
High 15,5 15.2 14.6 15-7

Findings for kibbutz are not statistically significant, while 
for religion the relationship is statistically significant. For both 
groups involvement is less than for non-kibbutz and non-religious 
groups. Evaluation is difficult on the basis of these data alone. The 
lower level of involvement of religious children may be due to the mean

ing attached to the term “violence," Oral data indicate that, for all
children in the sample, the concept of riots and demonstrations was

19related to particular types of incidents. These related to disagree
ment over degree of religious observance and the authority of the State 
concerning it. An example of this type of controversy concerned the 
question of whether television programming was to be permitted on the 
Sabbath, The Sabbath is the one day off for Israelis who work and study 
essentially on a six—day week basis. Television transmission is con
trary to the laws of religious observance and the religious groups in 
Israel hold a pivotal position of political power. When Sabbath pro
gramming was inaugurated with the sanction of the Prime Minister, there 
were disturbances. To religious children these were appropriate levers 
for influencing governmental decisions. To the non-religiouB these
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appeared to be riots and violence. This may account for a higher pro
portion of the non-religious who expressed strong involvement, i.e. 
anger, resentment, as contrasted with those expressing low levels of 
involvement. Since the particular kibbutz sample chosen for this study 
is also a religious kibbutz, this interpretation may be relevant to the 

kibbutz as well.
But the prediction stated earlier directs attention to the rela

tionship of socialization and international orientations. Data for 
this set of findings are presented in Table 6.23.

TABLE 6.23
INVOLVEMENT WITH VIOLENCE IN INTERNATIONAL POLITICAL 

SYSTEM, BY TRANSNATIONAL MOVEMENT

Kibbutz Non-Kibbutz Religious Non-Religious

Low 66.0?S 62.4$ 71.3# 57.9^
Medium 26.7 29.4 22.6 32.9
High 7.4 8.2 6.2 9.2

Findings are not statistically significant, and the most impor
tant finding is that the data do not support the predicted relationship. 
In fact, the difference in involvement with violence in the interna
tional system between kibbutz and. non-kibbutz respondents is smaller 
than for national violence.

If the interpretation suggested for the findings on national 

violence is valid, the findings in Table 6.23 may be interpreted to 
support the prediction that transnational socialization will have greater 
impact on orientations toward the international system than toward the
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national system. The difference in levels of involvement between kib
butz and non-kibbutz respondents is clearly smaller for the interna
tional political system than for the national political system.

Religion, on the contrary, is shown to be a statistically sig
nificant factor in determining degree of involvement with violence. 
Deviating from the expected findings, the data show religious respond
ents to be considerably less involved than non-religious respondents. 
The difference between the two groups is even greater for international 
violence than for national and it is quite clear that this test does 
not provide support for the predicted effect of transnational sociali
zation by religion.

The deviant findings for both pairs of groups suggested a fur
ther probe into additional data on violence which was available in the 
questionnaire to add to an understanding of these findings. Table 6,24 
contains data on an item which asked respondents to indicate what they 
might be "willing to do about riots in Jerusalem," The table presents 
findings for the kibbutz-non-kibbutz comparison.

TABLE 6.24
WILLINGNESS TO DO SOMETHING ABOUT RIOTS AND DEMONSTRATIONS 

IN JERUSALEM, BY TRANSNATIONAL M0VEMENTa

Nothing Something Much

Kibbutz 21.9# 48.2# 29.9#
Non-Kibbutz 13.2 53.2 33.6
Total Sample 15.2 52.0 32.8

^ote: Six choices were offered; two items or less=something;
more than two items=much.
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Findings are statistically significant and point to the conclu

sion that kibbutz respondents are less likely to become involved in 

issues of domestic violence. Transnationalism is not associated with 
greater national involvement, but since the riots in Jerusalem were 
primarily centered on religious issues, it is interesting to look at the 
breakdown by religion. Table 6.25 shows willingness to do something 
about riots for religious and non-religious respondents.

TABLE 6.25
WILLINGNESS TO DO SOMETHING ABOUT RIOTS AND DEMONSTRATIONS 

IN JERUSALEM, BY TRANSNATIONAL MOVEMENTa

Nothing Something Much

Religious 18.9$ 46.1$ 35.0$
Non-Religious 13.0 51.7 35.3
Total Sample 15.2 52.0 32.8

Note: Six choices were offered: two items or less=something;
more than two=much.

The relationship between religion and willingness to do some
thing shows statistical significance. However, religious socialization 
again appears to dispose toward less involvement in problems of violence 
on the national level. The higher proportion of non-religious respond
ents willing to "do somethin^' supports my contention that it reflects 
the resentment of the non-religious and anti-religious sector of Israeli 
public opinion directed toward what was construed as interference with 
the rights of the general public (in this case to watch television or 
use public transportation on the Sabbath).
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The discussion of the material in The Seventh Day, in Section E 

of Chapter IV, is relevant here in assessing the deeper meaning of 
violence and war in the lives of young kibbutzniks. In struggling with 
the data obtained, both from the written and oral questionnaires, I am 
forced to conclude that a simple measure of violence can not adequately 

tap the tangled strands of the concept in the contemporary Israeli con
text.

In addition to the scales, two individual items were used to 

parallel the comparison of Chapter IV, The full text of the statements 
with which respondents were asked to express agreement or disagreement 
were: (l) An international police force should be the only group in the
world allowed to have armaments; and (2) War should never be .justifiable 
even as the only way to protect national rights and honor.

Table 6,26 presents a breakdown of the two items by kibbutz and 

religion.

TABLE 6.26

AGREEMENT WITH SELECTED STATEMENTS REUTED TO VIOLENCE,
BY TRANSNATIONAL MOVEMENT

Kibbutz Non-Kibbutz Religious Non-Religious

An international police force should be the only group in the world
allowed to have armaments

23.096 34.296 31.1?6 31.896

War should never be justifiable ev
rights

en as the only way to protect national 
and honor

23.356 31.6J6 26.0̂6 31.6?£
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Neither set of findings shows a statistically significant rela

tionship between transnational socialization and involvement with vio
lence as measured by these items. What they do reflect is a national 
consensus on the precariousness of Israel's position in the world. I 
would be inclined to interpret the 11 per cent gap between kibbutz and 
non-kibbutz respondents as more rigid adherence on the part of kibbutz 
respondents to a strong nationalism which is still inextricably linked 
with security considerations. The alternative interpretation of seeing 
kibbutz respondents as more militaristic is not in accord with other 
findings on kibbutz youth.

A cautionary note is in order as a consequence of the preceding 
discussion. While verbal homage is paid to the need for extreme sensi
tivity in cross-cultural research, the desire for broader applicability 
of theoretical formulation places great stress on this commitment. There 
is evidence that culture does have a mediating effect on the process of 
socialization. The instrument from which the two items in Table 6.26 
were taken has exhibited high reliability and validity. It has, how
ever, had limited application in cross-cultural studies and present 
findings may be useful in raising significant questions concerning the 
development of measures to be used, as are the impact scales in Chap
ters IV and VI, as instruments for cross-validation in line with sug-

20gestions made by Campbell, A broader concern with comparable systemic 
variables may be indicated for future research,

F. SOCIAL PROBLEMS: SOCIAL JUSTICE
The rationale for including this dimension in the study was 

discussed at some length in the context of the national-international 
comparison in Chapter IV, I traced the roots of the ideals of social
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justice which have shaped the development of the State of Israel to the 
values of the early settlers. These values, in turn, were the outcome 
of a combination of the traditional concerns with social justice as 
expressed by the early prophets and the socialist ideals of latter day 
prophets such as Marx, Borochov and Syrkin. For those who maintained 
their ties with orthodox tradition, a Jewish atate meant an opportunity 
to observe biblical injunctions which could only be obeyed in a meaning
ful way by a people living in its own land and cultivating its own land.
For those who outwardly rejected the bonds of tradition, who discarded

21the "God of the Phylacteries," as the poet Tchernichovsky put it in 
his moving tribute To the God of Apollo, the Jewish state was to be an 
opportunity to live by the precepts of equality and justice drawn from 
their own as well as other sources.

The kibbutz movement and those committed to maintaining Jewish 
orthodox tradition without the crippling rigidity of the ultra-orthodox 
(who were not included in this sample) are, therefore, singularly appro
priate to be evaluated as bearers of these values. If all Israeli chil
dren are exposed to these values as national goals, then children exposed 
to additional socialization by these two movements would be expected to 
evidence a more intense degree of adherence to them.

The central question of this chapter may be restated as follows:
1. Is there a difference in the level of involvement with issues of 

social justice for those socialized by transnational movements 
and those not socialized by such movements?

2. If so, are these differences greater with regard to the inter
national system than the national?
The instruments used to obtain data for a comparison are those 

discussed and used in Section F of Chapter IV, Table 6.27 presents 
findings based on scales measuring involvement with questions of social
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justice in the national and international systems. Each section shows 
a breakdown by kibbutz and religion to make possible between-groups 
comparisons.

It is predicted that those socialized by transnational movements 
will evidence a higher level of involvement with issues of social jus
tice than other Israeli pre-adults and this level will be proportion* 
ately higher in the international area than in the national area.

TABLE 6,27
INVOLVEMENT WITH SOCIAL JUSTICE IN POLITICAL SYSTEMS, 

BY TRANSNATIONAL MOVEMENT

Kibbutz Non-Kibbutz Religious Non-Religious

National

Low 26,2$ 17.8$ 32.4$ 11.3$
Medium 29-1 28.0 22.7 32.0

High 44-7 54.2 44.9 56,6

International

Low 40.2$ 40.5$ 35.3$ 36.8$

Medium 38.9 40.4 46.9 42.4

High 20.9 19-1 17.8 20.8

Findings do not confirm the predicted outcome concerning social 
justice in the national system. There is indeed a difference between 
the groups, but it is in a direction opposite to that predicted. Turn
ing to the international findings, the difference is considerably
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smaller and, in fact, for the kibbutz sample the findings do confirm 
the predicted outcome, A total of 59*6 per cent of kibbutz respondents 
and 59.5 per cent of non-kibbutz respondents express a medium or high 
level of involvement with issues of social justice in the international 
system. It is not a significant difference, except as compared with 
findings on the national scale. Religion also appears to discriminate 
less clearly for international involvement than for national, but the 
result is again contrary to the prediction.

Findings can be interpreted in the light of what was said ear
lier. These concerns with social justice, traditionally associated with 
religion and socialism, have become an integral part of the national 
value system and can not be used to discriminate between the groups 
under discussion. The fact that kibbutz respondents do show a slightly 
higher level of involvement than do non-kibbutz respondents while reli
gious respondents show a Blightly lower level (with regard to inter
national issues) supports the findings in Chapter IV. When kibbutz and 
non-kibbutz samples were compared on national and international involve

ment while holding the religious factor constant, it was found that kib
butz was the significant factor discriminating between those expressing 
a high level of involvement with the international system and those 
expressing a lower level.

To probe further for an understanding of these deviant findings, 
the individual items used to measure concern with problems of social 
justice are again used. The first item states that immigration should 
be closed if immigrants will compete with our own workers. The second 
states that There may be risks in encouraging certain groups to become 
well educated. Disagreement with these statements iB interpreted as
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reflecting a high concern for social Justice within the political sys
tem, while agreement suggests a low level of concern. On both items

22the overwhelming majority expressed disagreement, but the relative 
percentage of those disagreeing with the second statement were substan
tially smaller. Table 6.28 presents findings on theso two items with a 
breakdown by transnational movements to permit comparison.

TABLE 6.28
AGREEMENT ON SELECTED STATEMENTS RELATED TO SOCIAL 

JUSTICE IN THE NATIONAL SYSTEM

Kibbutz Non-Kibbutz Religious Non-Religious

Immigrants should not be permitted to come into our country if they
compete with our own workers

Agree
Disagree

16.1$ 21.5$ 

83.9 78.5

22.1$ 19.1$ 

77.9 80,9

It would be a mistake for us to encourage certain racial groups to 
become well educated because they might use their 

knowledge against us

Agree
Disagree

27.6$ 36.5$ 
72.4 63.5

29.9$ 34.0$ 
70.1 66.0

The findings in Table 6.28 confirm the prediction relative to 
the effect of transnational socialization for the kibbutz sample and 
for the religious sample with regard to the second item. The deviation 
of the religious sample from the expected pattern on the immigration 
item may be partly attributed to the specific impact of the waves of 
immigration preceding this data collection. The majority of the
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immigrants who came to Israel in the fifties and sixties were orthodox 
Jews coming from the neighboring Arab countries. Much of this influx 
gravitated toward the larger cities and those sections of the city 
where large concentrations of observant Israelis live and worlc. Respon
ses may reflect a reaction to this specific experience and its expres
sion in adult attitudes, transmitted to youth.

Two items were used to measure level of concern with issues of 
social justice on a global scale. Kespondents were asked to express 
agreement or disagreement with the following statements: (l) If neces
sary. we ought to be willing to lower our standard of living to cooper
ate with other countries in getting an equal standard of living for 
every person in the world: (2) Ve should teach our children to uphold 
the welfare of all people everywhere even though it may be against the 
best interests of our own country.. Agreement was interpreted as a high 
level of concern and disagreement as a low level of concern. Table 6.29 
shows the findings on both items together with between-groups compari
sons.

The findings in Table 6.29 support the prediction that sociali
zation by transnational movements tends to increase involvement with 
issues of social justice on a global level.

One final item dealing with expressed concern for others stated 
that "Our responsibility to people of other races ought to be as great 
as our responsibility to people of our own race.11 Table 6,30 shows a 
breakdown of the findings by transnational movements.
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TABLE 6.29

AGREEMENT OH SELECTED STATEMENTS RELATED TO SOCIAL 
JUSTICE IH THE INTERNATIONAL SYSTEM

Kibbutz Non-Kibbutz Religious Non-Religious

If necessary ve ought to be villing to lover our standards of living to 
cooperate with other countries in getting an equal standard of living

for every person in the world

Agree 42.9$ 42.056 45.2$ 41.1$

Disagree 57.1 58.0 54.8 58.8

Ve should teach our children to uphold the welfare of all people every
where even though it may be against the best interests of our own

country

Agree 47.856 52.356 46.5$ 40.1$

Disagree 52.2 67.7 53.5 59.9

TABLE 6.30
LEVEL OF CONCERN WITH SOCIAL JUSTICE IN INTERNATIONAL 

SYSTEM, BY TRANSNATIONAL MOVEMENT®

Kibbutz Non-Kibbutz Religious Non-Religious

Our responsibility to people of other races ought to be as great as our 
responsibility to people of our own race

High 77.3$ 71.7$ 77.4$ 73.5$
Low 22.7 28.3 22.7 26.5

^igh^Agreement vith statement; lov«disagreement with statement.
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The above findings support the theoretical expectation that 

transnational socialisation leads to greater international involvement 
than does its absence.

Summary and Conclusions 
A brief summary of the findings in the chapter deals with each 

of the dimensions discussed. With few exceptions, which will be further 
discussed in Chapter VII, the findings support the central hypothesis 
of the chapter: There are differences in the political orientations of
those Israeli pre-adults socialized by transnational movements and other 
Israeli pre-adults. and the former evidence a higher level of inter- 
TmtinnM involvement than do the latter.

The first variable, political knowledge, is used in one between** 
groups comparison only, kibbutz and non-kibbutz. Due to difficulties 
in access and time, it was not possible to administer the information 
test to tho religious non-kibbutz sample, A breakdown of the findings 
by religion would, therefore, be simply a duplication of the kibbutz- 

non-kibbutz comparison.
Kibbutz is shown to be a statistically significant factor in 

the relationship between the level of political knowledge concerning 
the international system and transnational socialization.

The second dimension on which between-groups comparisons were 
made related to sources of information as reported by respondents. It 
was found that there are indeed, differences in the patterns of utili
zation of these sources between young Israelis socialized by trans
national movements and those not exposed to this agency of socialization. 
For both kibbutz and religious respondents there are significantly 
larger proportions ranking interpersonal sources as most important—
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compared to impersonal, mass-media sources— than for non-kibbutz and 
non-religious respondents. As predicted, these findings are more sig
nificant with regard to sources for international than national infor
mation.

Sections C and D measure relative involvement with the national 
and international political systems by comparing the groups in terms of 
perceived impact of the system on the self and perceived impact of the 
self on the system, respectively. Findings confirm the prediction that 
transnational socialization correlates positively with Involvement and 
that this correlation is significantly higher with regard to inter
national involvement than national involvement.

Individual items to probe and assess this dimension and, more 
specifically, respondents*s sense of efficacy with regard to the two 
systems provide further confirmation for the findings.

The next section assesses the relationship of transnational 
socialization and level of involvement with issues concerning violence 
in the two systems. Predictions of greater involvement for trans
national socializees are confirmed for the kibbutz sample, although 
religious respondents show some deviation from the predicted pattern.

The final section assesses this relationship in termB of con
cern with problems of social justice. This also confirms the predicted 
association between transnational socialization and increased involve
ment with problems of social justice. As for the preceding section, 
there are deviant findings for the religious respondents. With regard 
to both violence and social justice, findings confirm the prediction 
that the association is higher in the international area than in the 

national area.
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CHAPTER VII

VORLD-MINDEDNESS, NATIONAL IDENTITY AND POLITICAL IDENTITY: 
FURTHER THOUGHTS ON TRANSNATIONALISM

In Chapter IV, I presented data which confirm the prediction 
that there are differences in the political orientations of young 
people toward the national and international systems. In Chapter VI,
I reported findings which confirm predictions that (l) there are dif
ferences in political orientations for young people socialised by kib
butz and religion and those not exposed to kibbutz and religion, and 
(2) that these between-group differences are greater for international 
than for national orientationB.

While the findings ore significant, certain deviant findings 
raise questions concerning possible interdependence between the two sets 
of orientations. One question raised was whether there is any relation
ship between factors associated with high international involvement and 
factors associated with high national involvement. The theoretical 
model utilized in Chapter VI predicted that low national involvement 
would be associated with low international involvement. It further 
predicted that high national involvement would be associated with 
either high or low international involvement.

The relatively higher incidence among kibbutz and religious 
respondents of high national and high international involvement led to 
a further analysis of the data. Two additional instruments included

223
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in the written questionnaire provide data for this analysis and will 
now be discussed,

A. VOfiLD-HINBEDKESS
The scale to measure world-minded attitudes was originally 

developed by Donald L, Sampson and Howard P, Smith in 1955.^ Inter
national tensions existing in the immediate post-Vorld War II period 
provided the impetus for research into the effect of interaultural and 
education experiences aimed at the development of world-minded atti
tudes, It is one of the forerunners of the extensive literature on the 
psychology of international behavior further exemplified by the Kelman 
volume. It has been UBed with several groups of college students, but 
to my knowledge this is the first time it has been used for secondary 
and elementary level students.

The scale was developed to clarify the distinction between 
world-mindedness and international-mindedness. Sampson Smith speci
fied that the concept as used by them designated

, . . purely a value orientation, or frame of reference apart from 
knowledge about, or interest in international relations. Ve iden
tify as highly world-minded the< individual who favors a world-view 
of the problems of humanity, whose primary reference group is man
kind, rather than Americans, English, Chinese, etc.2

Since orientations toward the international system is the subject 
investigated in the present study, the focus is not on orientations 
toward other nations but on the world outside the particular national 
system, and it was deemed theoretically and conceptually valid to use 
the world-mindedness scale to validate its findings.

The scale was translated into Hebrew and a number of concepts 
which could have presented problems in meaning were modified to approxi
mate their meaning in terms of the Israeli setting. The problems of
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semantic equivalence involved in verbal testing methods translated from 
one language to another were discussed by Phillips (i960). "The ques
tion of translation procedures has often seemed wrapped in a conspiracy 

3of silence," but this is a greater problem when attempting to describe
a primitive culture with limited knowledge of the language used. As
Rabin reports in his study of kibbutz children, modern Hebrew has been
developed and modified under Western influence and is quite adaptable to

4translation to and from English.
I was present while the questionnaires were administered and 

found that direct questions concerning meaning were raised only in the 
one fourth-grade class in which it was used and in two sixth-grade 
groups. Used in two sixth-grade classes in a school of high socio
economic status during pretesting in the United States, questions con
cerning meaning of the English version were raised by five students.

The scale consists of thirty-two items and is divided into eight 
sub-scales measuring dimensions of world-mindedness defined by the 
authors. These include: religion, immigration, government, patriotism,
economics, race, education and war. The scales were constructed so that 
two itemB of each group are pro-world-minded and two are anti-world- 
minded. Respondents were asked to check each item according to their 
degree of agreement or disagreement on a Likert-type scale, ranging 
from strongly agree to strongly disagree. The possible range of scores 
is from 0 for extreme anti-world-mindedness to 192 for extreme world- 
mindedness, with 96 as the theoretical neutral point.

Table 7*1 shows the frequency distribution for the sample as a
whole.
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TABLE 7.1

FREQUENCY1 DISTRIBUTION OF WORLD-MINDEDNESS®

Number Per Cent

High 180 55.4
Low 145 44.6

Total 325 100.0

^igh^pro-world-mindedness; low= 
anti-world-mindedne a s.

Theoretical expectations discussed In Chapter V lead to the pre

diction that: Children aocialized by transnational movements will be
more yorld-minded than *^3 nhildran not exposed to transnational 
socialization. Scores on vorld-mindedneas with a breakdown by trans
national movements are shown in Table 7*2

TABLE 7.2
FREQUENCY DISTRIBUTION OF WORLD-MINDEDNESS, BY 

TRANSNATIONAL MOVEMENTS

Kibbutz Non-Kibbutz Religious Non-Religious

High 57.8$ 52.7$ 56.9$ 52.8$

Low 42.2 47.3 43.1 47.2

Findings support the prediction and are in accord with those 
based on instruments developed for this study. To probe further into 
the meaning of the scores, the distribution of scores on the eight sub
scales were analyzed. Table 7.3 presents findings for kibbutz.
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TABLE 7.3

FREQUENCY DISTRIBUTION OF WORLD-MINDEDNESS SUB-SCALE
SCORES, BY KIBBUTZ

Kibbutz Non-Kibbutz

High Low High Low

Religion 5.6^ 94.2^ 8.$ 91.1*
Immigration 23.4 76.6 21,1 78.9
Government 46.7 53.3 44.5 55.4
Economics 30.6 69.3 30.0 70.0
Patriotism 49.6 50.4 44.8 55.2
Race 37.2 62.8 20.2 79.8
Education 24.1 75.9 20.2 79.8
Var 45.2 54.7 40.4 59.6

Findings in Table 7.3 support the earlier prediction by showing 
more pro-vorld-minded attitudes among kibbutz respondents than among 
non-kibbutz respondents on seven of eight sub-scales. The one sub-scale 
on which a smaller proportion of kibbutz (5.8 per cent) than non-kibbutz 
(8,9 per cent) respondents are in the pro-world-minded category is that 
of religion. The possibility of this finding being related to the fact 
that the kibbutz sample is also religious will be considered in analyz
ing findings of the second between-groups comparison. Table 7.4 breaks 
down the sub-scale scores by religious socialization.

The breakdown by topics provides further support for the pre
diction that transnationalism socializes to world-minded orientations. 
With two exceptions, kibbutz and religious socialization are associated
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with more pro-world-mindedness than is exposure only to the national 
system. One exception is the sub-scale on religion when correlated with 
kibbutz, A second exception is education when correlated with religion.

TABLE 7,4
FREQUENCY DISTRIBUTION OF. WORLD-MINDEDNESS SUB-SCALE

SCORES, BY RELIGION

Religious Non-Religious

High Low High Low

Religion 7.9$ 92,1$ 6,3$ 93.8$
Immigration 22,9 77.2 18.7 81.3
Government 45.6 54.4 25.0 75.0
Economics 31.6 68.4 31.3 68.8
Patriotism 49.1 50,9 43.8 56.3
Race 33.7 66.2 18.7 81.3
Education 22,8 77.2 25.0 75.0
War 42.6 57.5 37.5 62.5

Less than 6 per cent of the kibbutz sample are ranked in the 
pro-world-minded category on the religion sub-scale, compared with 
almost 9 per cent in the non-kibbutz sample. For both groups this is 
substantially lower than the figures on every other item. At first 
glance the difference appears to be due to the fact that the kibbutz 
sample is also religious and, therefore, would tend to take a less 
tolerant and world-oriented viewpoint on this issue. This interpreta
tion is complicated by the fact that Table 7.4, which shows findings



www.manaraa.com

229
tabulated by religion, shows a smaller difference between the trans
national group and the control group, and the trend is in the opposite 
direction (7*9 per cent of religious score high and 6.3 per cent of non
religious score high). A more valid interpretation may be found in a 
comparison of both tables. For both transnationally socialized groups 
and both control groups, the percentage scoring high on the religious 
dimension of world-mindedness is significantly lower than for any other 

item, The consistency of the deviant pattern for all groups suggests 
that it may reflect a widespread attitude traceable to what is still 
recent history in Israel, the period of tforld War II. I would speculate 
that a desire, or even willingness, to see Judaism as a religion disap
pear or merge with others may be equated in the minds of respondents 
with the destruction of 6,000,000 Jews during that period. Thus the 
findings would constitute an affirmation of an absolute value, survival.

There is independent support for this interpretation in the
5findings reported by Herman, In reporting on a sub-study, he states 

that a majority of students (59 per cent) gave unqualified endorsement 
to a statement that every Jew should see himself as if he were a survivor 
of the Holocaust, The relationship of this consciousness of being in 
the position of survivors and intensity of identity will be discussed 
later in the chapter.

The second exception is the subscale on education where the 
religious group scores lower on worldmindedness than does the non-religious 
group. It seems clear that this deviation is associated with the commit
ment to religious education, tfith a separate school system, maintained 
with great vigor, it is fair to assume that the findings reflect strongly 
held convictions that what cannot be rendered unto a Jewish national
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government without compromise , can surely not be rendered unto an inter— 
national Caesar.

Findings on tvo other items should be noted. For both trans
national movements, the sub-scores on race show a substantially larger 
percentage in the pro-world-mindedness category than for respondents 
not socialized by kibbutz or roligion. For the former it is 37.2 per 
cent, compared with 20.2 per cent for non-kibbutz respondents; for reli
gion it is 33*7 per cent compared with 18,7 per cent for non—religious 
respondents. Since the items are phrased to tap attitudes on equality 
of opportunity and justice, they strongly support the findings on social 
justice reported in Chapter 71, Similarly, the items included under 
sub-scale war reflect attitudes tapped by the measure of international 
violence in Chapter VI. Here, again, respondents socialized by trans
national movements exhibit consistently higher patterns of pro-world- 
mindedness (43.2 per cent and 42.6 per cent) than do control groups 
(40.4 per cent and 37.5 per cent).

The findings on world-mindedness confirm the predicted outcome 
of transnational socialization and substantially validate findings 
reported in Chapter IV.

B. NATIONAL IDENTITY
The second instrument to be discussed was one developed to 

measure the concept of national identity. It was included to provide 
data for a subsequent analysis of the data, and was designed to explore 
between-group differences which could then be correlated with person
ality variables. These data will provide the base for an analysis of 
the outcome of the political socialization process as the function of 
the personality of the individual.
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The scale was developed to parallel the typology of parochial, 

subject and participant orientations toward the political system. Theo
retically it is based on mechanisms described by Katz and Kahn (1966)g
which serve to integrate role systems, values, norma and roles. The 
three dimensions identified as components of national identity are sym
bolic, normative and functional. Operationally the concept relates role 
perceptions and linkages to inputs and outputs of the political system.

The three types of national identity may be broadly defined, A 
symbolic national identity is one based primarily on attachment to 
national symbols, i.e. the flag, national anthem or popular leaders.
In the case of children this may provide a strong basis for an identity 
without, or prior to, any knowledge concerning the political system.
The second type of identity is normative, subscribing to the ideals and 
goals of the society, but not necessarily reflecting an active involve
ment (thus similar to the subject orientation described by Almond and 
Verba). The functional identity reflects an acceptance of the goals of 
the society combined with the knowledge and willingness to consider 
alternatives, make choices, and take action. A list of questions for 
each scale together with scoring categories may be found in the Appendix.

Hypothesized relationships between national identity and politi
cal orientations are presented in Figure 7.1.

A breakdown of the sample by kibbutz and religion shows the dis
tribution of types of national identity. Table 7.5 shows this distribu
tion for kibbutz and non-kibbutz.
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Pig. 7.1.*— TypeB of National Identity and Associated Orientations0

Object of Attitude Symbolic Normative Functional

Flag, leaders Strong and 
supportive

Hildly sup
portive

Mild to low

Role of an Israeli Very impor
tant
High level 
of confor
mity expec
ted

Aa important 
as other 
roles

In terms of 
political and 
social respon
sibilities

Criticism of Israel 
Defense Force, Kib
butz or Gadna

Defensive, 
hostile

Tolerated if 
constructive 
(if based on 
anti-military 
views in case 
of army)

Involvement in 
political life

Passive Active— greater 
participation

Policies which 
might weaken 
state

Oppose Accept, if 
agreed upon 
by national 
leaders

Support if in
national
interest

aAdapted from DeLamater, Katz and Kelman (1966). Measures of 
Social Psychological Attitudes (Ann Arbor: Institute for Social Research,
1969), p. 372.

TABLE 7.5
TYPE OF NATIONAL IDENTITY, BY KIBBUTZ®

Symbolic Normative Functional

Kibbutz 13.3# 40.5# 45.3#
Non-Kibbutz 28,0 32.0 38.0

&Deviation of total from 100# due to incomplete responses elimi
nated from analysis.



www.manaraa.com

233
Only 13 par cent of kibbutz children interpret national identity 

in symbolic terms, compared to more than twice that proportion of non- 
kibbutz children. For both the normative and functional view of national 
identity, the percentage is significantly higher for kibbutz than for 
non-kibbutz children. As with involvement, the findings may be inter
preted aB resulting from the greater degree of participation in group 
decision-making, which is part of the upbringing of the kibbutz child.
It also supports findings shoving kibbutz children more involved with 
the long-range principles and goals on which the State was founded.
Since a functional-participant orientation to one'B role as a citizen 
is highly valued in Israel, kibbutz upbringing clearly supports this 
value associated with national identity.

Table 7.6 shows findings on religion as a factor in determining 
the type of national identity.

TABLE 7.6
TYPE OF HAT!ORAL IDENTITY, BY RELIGION®

Symbolic Normative Functional

Religious 24.156 34.6# 37.3#
Non-Religious 24.9 30.0 41.1

deviation of total from 10Q# due to incomplete responses 
eliminated from analysis.

Findings differ from those on the first transnational movement 
and may be interpreted in the light of complex cross-pressures. There 
is a slightly lover percentage of religious (24.1 per cent) than non
religious (24.9 per cent) respondents in the symbolic category. A



www.manaraa.com

234
normative national identity is reflected by a plurality of 4.6 per cent 
of religious, while a functional national identity ia reflected by a 
plurality of 3.6 per cent of non-religious respondents, Religion, with 
its emphasis on symbols and behavioral patterns, is closely associated 
with a high level of norm adherence.

Research has indicated high correlations between religion and
7prejudice, dogmatism and ethnocentrism. In Personal Religious Orien-

Q
tation and Prejudice. Cordon W. Allport and J. Michael Ross make a 
useful distinction referred to earlier. They discuss the relationship 
between prejudiced attitudes and personal practice of religion and point 
out that "it is the casual irregular fringe members of religious insti
tutions who are high in prejudice; their religious motivation is of the 
extrinsic order. It is the constant, devout, internalized members who 
are low in prejudice; their religious motivation is of the intrinsic 
order." Characterizing the two types as two poles of subjective reli
gion, the authors add that "the extrinsically motivated person uaea

qhis religion, whereas the intrinsically motivated liveB his religion," 
The authors conclude that prejudice, like tolerance, is often 

embedded deeply in personality structure and is reflected in a consist
ent cognitive style. This is a cognitive style comparable to "undif
ferentiated thinking" or excessive "category width" as defined by 
Pettigrew.1® They note Rokeach’s finding that the "dogmatic" mind is 
unable to perceive differences.11

To take this analysis one step further, recall that I defined 
the outcome of the process of political socialization as a function of: 
(l) the structure of the system; (2) the position of the individual in 
the system; and (3) the personality of the individual, Ab was pointed
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out earlier, while only the first two are strictly within the scope of 
this study, data were obtainod within its framework for future analysis. 
Frequent reference in the literature on both kibbutz and religion iden
tify psychological variables related to cognitive style and closed-mind
edness as potentially of great significance. A shortened version of the

12Rokeach dogmatism scale was, therefore, administered to the sample to 
be used in the contemplated analysis, and a brief statement of relevant 
findings is presented here.

Among those scoring high on dogmatism there was no significant 
difference between the religious and non-religious groups. In fact,
20,4 per cent of religious respondents were highly dogmatic, and 22,3 per 
cent of non-religious respondents were in this category. On the basis 
of available data it is impossible to conclude whether this religious 
group would fall within the intrinsically motivated religious category 
described by Allport. It does warrant the interpretation that for this 
religious group, religious training does not appear associated with a 
cognitive style which is close-minded and undifferentiated.

Other individual items discussed in Chapter V which deal with 
related concepts, such as sympathetic identification, also show no sig
nificant differences between religious and non-religious respondents.

Summarizing the findings obtained with these two instruments, I 
conclude that socialization by transnational movements is associated 
with normative-functional national identity as well as pro-world-minded 
orientation. In fact, cross-correlation shows a statistically signifi

cant relationship.
Table 7.7 shows the distribution of these findings.
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TABLE 7.7

DISTRIBUTION OF WORLD-MINDEDNESS AND FUNCTIONAL 
NATIONAL IDENTITY, BY TRANSNATIONAL MOVEMENT

Kibbutz 48.6#
Non-Kibbutz 39.4
Religious 40.8
Non-Religious 41.3

As a study of political socialization, this research was designed 
to he a theoretically grounded exploratory analysis of the development 
of political orientations toward overlapping systems. Empirical research 
in the field has been minimal, yet it is highly relevant to a broad range 
of concerns. The interrelated concepts of identity and community are 
drawn into sharper focus by this comparative approach, which is concerned 
with multiple perceptions of the individual.

Research has shown that world-mindednesa and ethnocentrism are 
negatively correlated. But there has been scant research on the rela
tionship between identity and ethnocentrism. Are they necessarily iso
morphic phenomena? Findings reported here point to the need for more 
precise definition of concepts.

Robert LeVine derives relevant propositions from his African 
13research. Based on his study of the Gusii and Nueri, he proposes 

specific research strategies relating his efforts in the field of 
socialization with the central concerns of international political 
socialization. His proposition that a strong sense of country, with 
positive values and an open membership can lead to more relaxed inter
national relations is empirically testable. In fact, the findings in 
my study suggest similar propositions.
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One alternative proposition which emerges from a discuasion of 

the findings is that socialization by transnational movements socializes 
to a (more) highly developed, (more) positive political identity, which 
serves as a mediating factor in predicting to greater involvement with 
the national political system. The positive correlation found between 
world-mindedness and functional national identity provides empirical 
support for this proposition.

C. POLITICAL IDEM)ITY
The concept of political identity as a tool of potential sig

nificance in political socialization research will be outlined in the 
following pages.

In a volume published since this study was done, the editors 
define transnational relations broadly to include "both transnational 
and transgovemmental interactions— all of world politics that is not 
taken into account by the state-centric paradigm,

In the present study transnational interactions were viewed 
within the context of transnational movements, which could lead to 
identification, affiliation or exposures sensitizing to multiple loyal
ties, Transnational movements or organizations may be baaed on politi
cal ideology, scouting, sports, cultural activities or orientations to 
world peace. Whether membership in an international scout movement 
socializes to world-minded orientations more or less than does kib
butz upbringing is an empirical question. Similarly, the relation
ship of such socialization to the development of national identity 
is empirically testable.

More significant is the fact that elements of both transnational 
movements selected for this study constitute important aspects of the 
national identity. The question of immediate relevance, therefore, is:
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to what extent doss socialization by kibbutz and religion reinforce 
national identity and how does this relate to the effect on world-minded 
orientations.

One definition of political socialization states that it is a
process of maturation, with a political self as the outcome, Dawson and
Prewitt have described the development of this political self in the

course of social interaction as similar to the development of the social
15self described by Head, An important function of the political self

is the holding and expressing of political orientations, which are the
focus of this analysis. I propose a conceptualization of the political
self as "political identity" defined in terms of Erikson's work on ego
identity. Paraphrasing his definition, I suggest that "political (ego)
identity develops out of a gradual integration of all political identi- 

16fications." For the pre-adult in the kibbutz these identifications 
may consist at the most basic level of a role in the kibbutz community 
requiring a position in the decision-making process, strongly held con
victions as a voter and activist in the national political arena, and 

an ideologically based view of his obligations toward the working people 
of the world, regardless of national affiliation.

The political identity (or subidentity) is, of course, only one 
of the sub-identities constituting the total identity of the individual 
and developing around its core. Killer defines this core as "the
organizing part of the identity in that its traits interact with all

17the other traits outside the core," He refers to identity as "the
pattern of observable or inferable attributes identifying a person to
himself and to others," while Erikson, speaking of Freud*b formulation
of his own "inner identity" with Judaism, sees a reflection in the

18individual of "an essential aspect of a group's inner coherence."
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Drawing on these formulations, political identity may be ten

tatively described aa: (l) the pattern of orientations toward political
life held by the individual; and (2) the perception the individual has 
of himself as related to a variety of (overlapping) political systems.

In Israelis and Jews: The Continuity of an Identity. Simon
Herman considers conditions leading to psychological integration of sub
identities, He explores the extent of the overlap between sub-identities 
in terms of consonance, centrality, salience, valence and relative 
potency. He concludes that integration of sub-identities is more 
likely to occur when the values associated with various identifications 
are congruent and consonant and when group belongingness is based on 
the dynamics of interdependence rather than similarity.

The major focus of his analysis is between the Jewish identity
and the Israeli identity, although the Jewish identity may be further
broken down into religious, traditional and non-religious components. 
Summarising his findings on the relationship of sub-identities, Herman 
states:

In the majority Jewish society of Israel a large measure of overlap 
exists between the Jewish and Israeli sub-identities and, where 
this is so, they are mutually reinforcing. Where, however, they 
are separated and compartmentalized, the result is a weaker Jewish
ness and a less rooted IsraelinesB.^9

As Charles S, Liebman remarks in his review of the book, "Pro
fessor Herman's study shows that among the Israeli youth there is a 
convergence between religious, Jewish, and possibly even Israeli iden
tities. If one may speak in normative terms, JewishnesB tends to be
strongest among those whose religious observance is healthiest, weakest

20among those whose religious observance is weakest."
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If Herman's conclusions concerning the relationship of Jewish 

identity and Israeli identity are valid, then it should be possible to 
verify empirically the proposition that: Those who are socialized by
religion or kibbutz (both defined as representing central values and 
concepts of Judaism) will evidence stronger national identity than 
those not socialized by religion or kibbutz. Indeed, empirical evidence 
presented in Chapter VI supports the prediction. Kibbutz and religious 
respondents do express a greater degree of international and national 
involvement than do control groups. The findings are also in accord 
with those reported by Herman in his finding that the religious not only 
have as strong an Israeli identity as the non-religious but their atti
tudes also reflect greater ego submersion on behalf of the State,

Combined with the findings reported earlier in this chapter,
i.e. the strongly positive correlation between pro-world-mindedness 
scores and functional (national) identity, it appears empirically war
ranted to conclude that, while both kibbutz and religion socialize to 
international orientations, they also reinforce national orientations.
If values associated with the transnational movement are highly salient 
to both the nation and the world and there is an overlap of congruent 
values then such socialization will lead to greater involvement on both 
the national and international level.

Recalling the conceptualization of political identity as the 
outcome of the "gradual integration of all political identifications," 
it may be hypothesized that: Children socialized by kibbutz or reli
gion will have more highly developed (i.e. functional) political iden
tities than will children not socialized by these agencies.
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The interpretation that socialization by transnational movemente 

leads not only to the predicted greater involvement with the inter* 
national system, but also to greater involvement with the national sys
tem and the development of political identity emerges from an analysis 
of findings of this specific study. Its theoretical implications 
should be subjected to rigorous empirical investigation in a cross- 
cultural setting. Among specific problems to which such an analysis 
would have to address itself are: (l) The specification of indicators
for the concept of political identity; and (2) a broader sampling of 
the uni verse of transnational movements.

In the present study, kibbutz and religion are defined as trans
national movements and are seen to be associated with high levels of 
political involvement, both internationally, as predicted, and nation
ally. The latter is interpreted as reinforcing the Jewish sub-identity 
which, according to the theoretical formulation stated by Herman, 
serves to reinforce the Israeli identity. Thus, socialization which 
reinforces the Jewish sub-identity reinforces the Israeli or national 
identity. In this case, transnational movements appear to socialize 
to both national and international orientations. The functional 
national identity is seen as a mediating factor resulting in greater 
involvement with the global system through a self-conscious political 
identity, much as LeVine's strong sense of community with positive 
values (and an open membership) can lead to more relaxed international 
relations.
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CHAPTER VIII

CONOIDSIONS AND IMPLICATIONS FOR 
FUTURE RESEARCH

The research was designed to be exploratory. It is an explora
tion of an area in which research is scant, yet is of great significance 
to contemporary social science. Modern history and political events 
hare added a new dimension and urgency to efforts at understanding the 
conditions for international cooperation, vorld-mindedness and, ulti
mately, community.

Findings relevant to the two major hypotheses were reported at 
the end of Chapters IV and VI. They will be briefly summarized here to 
provide a basis for the conclusions and implications for future research 
to follow.

The first of two central hypotheses predicted that there would 
be significant differences between the political orientations of Israeli 
pre-adults toward the national and international systems. A comparison 
of orientations along each of six dimensions supports the prediction. 
Respondents show higher levels of knowledge concerning the national 
than the international political system, both quantitatively and quali
tatively.

Comparing six information sources, there are clearly discern- 
able differences in the patterns of utilization for national and inter
national information. Vhile impersonal sources are ranked higher than 
interpersonal ones for all types of information, there is a significant
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difference In the number of children who rank interpersonal sources 
higher for national than for international information.

Involvement with both systems was measured along four dimensions 
and, for each, the pattern shows greater and more intense involvement 
with the national system than with the international system, A four
fold typology constructed on the basis of these findings shows that, 
while the modal type of orientation toward the national political sys
tem is subject-participant, for the international system it was 
parochial-subject, reflecting this same difference in involvement with 

the two systems.
Age-related comparisons confirm earlier findings based on 

Piaget's cognitive-developmental model, showing significant breaks in 
the patterns of development of political orientations before grade six, 
between the ages of nine and twelve. These discontinuities in patterns 
of development were found to be more significant relative to interna
tional orientations than national, reflecting the theoretically pre
dicted egocentric-sociocentric development.

The second major hypothesis was directed toward an exploration 
of the effect of transnational socialization on the development of 
international political orientations. Comparing kibbutz and religious 
pre-adults with non-kibbutz and non-religious pre-adults, along the same 
dimensions used in the first analysis, provides clear evidence that 
supra-socialization by transnational agents has significant effects. 
Children socialized by transnational movements are more positively ori
ented toward the international system than those not exposed to this 
additional socialization process, The pattern is more clearly evident 
for those socialized by kibbutz than by religion and the difference is
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a result, In part, of the cross-pressures attributable to religion,

Thus the thrust toward an internationalist, world-minded orientation 
exerted through religion— Judaism reflected in religious schools and 
environment— is inhibited by the tendency of religion to lead to adher
ence to conservative normative values.

The final chapter confirms these findings with two additional 
measures, while at the same time highlighting deviant findings noted 
earlier. It provides further evidence of greater world-mindedneeB 
among those socialized by transnational movements, with the differen
tial patterns repeated for the two transnational movements. It empha
sizes what had been noted earlier: these latter respondents also show 
a national identity pattern characterized by functional attitudes rather 
than symbolic or normative, an identity type reflecting the norms and 
ideals of democratic—participatory political systems.

Within a framework of political culture and utilizing insights 
of political systems analysis and social psychology, this study was con
ceived as one effort to study the comparative development of political 
orientations toward overlapping political systems. Findings and con
clusions from this research are offered as building blocks for a theory 
of political socialization which will encompass the development of polit
ical orientations toward the multiple levels of political life within 
which each individual functions. It also adds an additional area for 
potential further research concerning transnationalism and world politics.

Reference was made earlier to the findings reported by LeVine in 
his studies of pre-literate societies. He concludes that a strong sense 
of community with open membership and positive values can lead to more 
relaxed and open relationships between peoples. Hy findings suggest 
similar implications.
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A second, notion deals vith definitions and measures of trans

nationalism. As was indicated earlier, the transnational movements 
selected for this analysis are hased on values central to Judaism, There 
is, consequently, a built-in bias toward overlapping. The significance 
of consonance lies in the extent to which two situations give rise to 
psychological forces moving in the same direction. As Barker points 
out,^ types of overlapping situations vary "along a continuum, at the 
one extreme of which are situations leading to consonant behavior and 
at the other extreme are situations requiring completely antagonistic 
behavior. At points between these extremes are situations determining
behaviors of varying degrees of compatibility or of Interference with 

2one another,"
A model using an additional transnational movement, for example 

an international students' association, could further explore the rela
tionship between transnational socialization and political identity.
Based on the notion of consonance, it would link the propositions con
cerning .the properties of overlapping situations with those related to 
the development of political identity. It would predict that trans
national socialization will lead to world-minded orientations and func
tional national identity. Alternatively it would predict that only 
transnational movements which reflect a high level of confluence of 
political sub-identities would lead to worldminded orientations and 
functional national identity. Others could, in accord with findings 
reported by Heinz, strengthen the sub-identity related to the trans
national movement. As a consequence of the individual's interaction 
within the transnational community, regime efforts to build support 
for itself could be subverted, ignored or redirected.
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If the concept of political identity as a consequence of the 

integration of political sub-identities can be related to the effect of 
overlapping socialization processes, its relevance to other areas can 
also be empirically established. I suggest it is highly relevant to 
the current interest in ethnic studies and identifications. Transna
tional socialization was defined as similar to socialization by sub
groups within the system, in both cases the outcome of the socializa
tion process being viewed as a function of the position of the individ
ual in the system.

It may be speculated that, when ethnic studies and related pro
grams for sub-group identification reflect a high level of overlap with 
the thrust of the American sub-identity— socialized by the national sys
tem as a whole— there will be mutual reinforcement, and growth of an 
integrated political identity. Overlap, defined as pertinence to iden- 
tical regions of the person's life-space, will determine the extent of 
reciprocal influence. Thus where perceived overlap is greater, both 
sub-identities will be strengthened. Where overlap is less or at the 
extreme of requiring antagonistic behavior, it can lead to varying degrees 
of conflict and interference with one another. The significance of apply
ing this theoretical approach to an analysis of ethnicity or sub-group 
membership lies in the extent to which sub-group (transnational) social
ization and the development of political identity may be related to 
societal cohesiveness or divisivenesB.

Those young people socialized by transnational movements show 
evidence of functional national identity patterns, reflecting commitment 
to and participation in the national community. There is no correlation 
with dogmatism as a measure of rigidity or closed-mindedness, and
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individual items indicate that these respondents favor an open and inclu
sive membership in the community.

It was hypothesized that transnationalism socializes directly 
to international involvement. The data presented support the hypothesis. 
It may be further hypothesized that transnationalism also leads to the 
development of political identity; this serves as a mediating factor 
leading to national involvement which, in turn, reinforces international 
involvement.

Such an approach, essentially psycho-political in theoretical 
orientation, would necessitate precise theoretical and operational def
initions of the concept of political identity. Based on the analysis 
by Barker of the properties of overlapping situations, political sub- 
identities could be explored in terms of the extent of overlap between 
them, the degree of consonance between them, the extent of their cen
trality, their salience in different situations, their valence and rela
tive potency. An understanding of the significance of one sub-identity 
requires an understanding of its association and relationship with other 
sub-identities. The world-minded sub-identity must be seen in associa
tion with the functional national identity to understand the meaning of 
the total political identity of the young Israeli.

One setting to explore the relationship between transnational 
socialization and political identity would be a matched group sample of 
Israeli and American Jewish children. The latter would be selected from 
a population exposed to similarly intensive religious backgrounds and/or 
intensive involvement with the Zionist movement. The model would pre
dict that these children would exhibit more world-minded attitudes than 
a similar group of American Jewish children not exposed to this
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additional socialization, and that they would also exhibit greater func
tional national Identity. Herman hypothesized that there is likely to 
be a larger measure of perceived overlap between Jewishness and Israeli- 
ness than there is between Jewishness and Americanness, or between
Jewishness and any other ethnic sub-identity with which it may be asso- 

4ciated. Thus an alternative model for the above sample could predict 
to an outcome showing a higher level of vorld-mindedness but not accom
panied by greater frequency of functional national (American) identity.

The interrelationship between the concept of political identity 
as it has been developed in this study and the theoretical framework of 
political culture within which this study was conducted derives frctn 
developments in contemporary social science research, Lucian Pye points 
to the concern with political culture and sees it as a "significant 
development in contemporary political analysis for it signals an effort
to return to the study of the total political system without losing the

5benefits of individual psychology." While the concept has been criti

cized as being not sufficiently dissimilar from the now discredited con
cept of national character, Pye considers it as a significant contribu
tion to an understanding of political development.^

I see it as contributing significantly to an understanding of 
all political systems. By providing a framework within which micro
analysis and macroanalysis can combine to clarify alternative outcomes 
of the process of political socialization, it establishes its theoreti
cal significance. The research reported above makes a modest contribu
tion to a theory of political socialization which can be usefully applied 
to cross-cultural analysis. Its heuristic value lies in empirically 
demonstrating the relationship between political culture and the outcome
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of the political socialization process. Its focus on transnational move
ments extends "both the concept of political culture and that of political 

7identity. Its findings are offered as contributions both to theory and 
public policy.
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NOTES

1, Herman adopts the analysis of Barker to his own framework of a
Lewinian field theory. He suggests that the relationship of two
sub-identities can best be analyzed by viewing the person as being
influenced simultaneously by two or more psychological situations.
Xn the context of transnational socialization this would place 
young people in positions of overlapping situations when the trans
national movement and the national identity overlap, and exhibit a 
significant degree of consonance. For the discussion of overlap
ping situations, see R.1 G. Barker, et al.. "Adjustment to Physical 
Handicap and Illness: A Survey of the Social Psychology of Physique
and Disability," Social Science Eesearch Council. Bulletin 55 
(1955). PP. 57-46,

2. Ibid., pp. 39-40.
3* The concept of "life space" is based on Levin's conceptualization of

the environment determining an individual's behavior. "Life space"
means the totality of facta determining the psychological environ
ment of the individual, as it exists for him. It is composed of 
regions surrounded by boundaries. For a fuller and more systematic 
discussion of Lewin's concepts, see H. Deutsch, "Field Theory in 
Social Psychology," in Handbook of Social Psychology, ed, by G. 
Lindzey, pp. 181-222,

4. Simon N, Herman, Israelis and Jews, op. cit.. pp. 26-27.
5. Lucian W. Pye, Political Culture and Political Development, ed. by

Lucian W, Pye and Sidney Verba (Princeton: Princeton University
Press, 1965)* p. 9.

6. In answering the critics, Pye stresses the difference between national 
character and political culture: "In the past the concept of national 
character, in becoming a residual category used to 'explain' all the 
differences that could not otherwise be accounted for by objective 
analysis, tended to be biased toward emphasizing the importance of 
the unconscious to the point of discounting almost entirely the 
place of reason in human affairs," ibid.. p. 10.

7. By analyzing the effect of transnational socialization in terms of 
the position of the individual it can be seen as analytically com
parable to the subculture concept within the national system.

8. I choose to align myself with the tradition of political analysis in 
which I had my earliest training, and which provides Pye's rationale 
for his significant and original Btudy of Burma:

252
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", , , any political analysis, whether it be an adventure in polit
ical theory or a recommendation for public policy, must inevitably 
rest upon some set of assumptions and theories about human psychol
ogy on the one hand and a body of sociological knowledge and a 
philosophy of history on the other. For the political analyst, 
whether given to a contemplative, reflective approach or bent upon 
action and manipulation, must always deal with the interactions of 
individual choices and historical trends— with the relationships 
between the individual and the groups, the statesman and the state, 
the lawmaker and the law. Any particular analysis may be based upon 
more or less sophisticated theories about the nature of either the 
individual or the collectivity, but the growth of our knowledge in 
political (or any social) science depends upon a constant striving 
to incorporate more profound understanding of both levels of human 
life,"
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National Identity Scale 

Translated From Hebrew

Symbolic Scale 

Questions and Codes

1. Suppose a person criticizes the government in time of 
national crisis. In your opinion, could he be a good Israeli? 
Yes
No

2. Suppose a person doesn't stand when Hatikvah is being played. 
Do you think he could be a good Israeli?
Yes
No

3. Do you own a flag?
Yes
No

4. Do you display it on national holidays?
(Yom Haatzmaut, for example)

Yes
No

5. What would you think of an Israeli who says fiiat he takes 
no particular pride in the Israel Defense Force?
Simple, direct, angry response, i.e ., sees army as a 
symbol of the nation
Any other
(Responses taken from coding categories developed from 
statements of respondents)

6. Imagine Gadna comes up in a conversation between you 
and a foreigner and he laughs at it (makes light of it)
I would feel insulted
I would think it showed a lack of taste on his part 
(tactlessness)
I would think he had a right to his opinion

7. How would you feel if a foreigner criticized the treatment 
of Oriental Jews in Israel?
I would feel insulted
I would think it showed a lack of taste on his part 
(tactlessness)
I would think he had a right to his opinion

Scores

0
1

1
0

1
0

1
0

1

0
0

1

0
0
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Questions and Codes

8. How would you feel if a foreigner criticized or attacked 
the Kibbutz (concept of) ?
1 would feel insulted
I would think it showed a lack of taste on his part 
(tactlessness)
I would think he had a right to his opinion

Normative Scale

1. What do you think a person ought to do in order
to be a good Israeli citizen?
Mentions duty, obedience^ law or discipline 
Mentions political participation, activity 
Mentions army, defense of country 
Other

2. What do you think a person ought to do in order
to be a good Israeli citizen?
Mentions support and love of country, loyalty, 
flag, anthem, progress and achievement 
Other

3. Some people say that a person should go along
with whatever his country does, even if he disagrees 
with it. How do you feel about that?
Agrees with statement in principle 
Must agree in time of crisis
May disagree and attempt to change policy, but must
go along with decisions made
Other

4. Suppose a law was passed increasing income taxes 
by 50 percent, would you
Pay without question 
Refuse if  others did 
Refuse regardless

5. Suppose a law was passed requiring all citizens to be 
fingerprinted and to carry identity cards, would you 
Obey without question
Refuse i f  others did 
Refuse regardless

Scores

1

0
0

1
1
1
0

1
0

I
1

1
0

1
0
0

1
0
0
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Questions and Codes

6 - 8  Here is a list of things that a government might ask 
its citizens to do.

a. First/ go through this list and tell me which things 
the government should require people to do.

b. Now go through the list and tell me which of
these things you think the government should encourage 
people to do, but which they have a right to refuse 
if they prefer.

c. Finally, go through the list and pick out those
things which you think the government should 
leave completely to the individual.

6. Serve in the Armed Forces
Government should require people to 
Government should encourage people to 
Government should leave it to the individual

7. Pay taxes
Government should require people to 
Government should encourage people to 
Government should leave it to the individual

8. Send their children to school
Government should require people to 
Government should encourage people to 
Government should leave it to the individual

Functional Scale

1. What are some of the things that particularly 
remind you that you are an Israeli?
Mentions Hebrew language, culture, observance 
of holidays
Mentions sense of identity with Jewish people, 
shared values, historical ties 
Functional definition, what one does 
Other

2. What do you think a person ought to do in order to 
be a good Israeli citizen?
Mentions> duty,obedience, law or discipline 
Mentions political participation, activity 
Mentions army, defense of country 
Other

Scores

1
0
-1

1
0

-1

1
0
-1

1

1
1
0

1
1
1
0
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OU7

Questions and Codes Scores

3. Are there a n / people you know or have heard 
about who you think are not good Israeli citizens? 
Political dissidents, individuals
Political parties, i.e ., communists, matzpen 
Citizens who do not serve w illingly, or do not 
fulfil obligations (leave country, particularly in 
time of trouble)
Other

4. What do you think of an Israeli who says that he 
takes no particular pride in the Israel Defense Force? 
Rational-functional: where would .we be without
the army, explains duties, functions
Mentions peace or anti-militarism as justification
Other

5. What do you think are the most important things that make
Israel different from other countries?
Basic values, shared responsibilities for war and peace 1
Security position, military situation, isolation and
military service (obligation) 1
Language 1
Other 0

Coding categories selected from nine categories established on each question.

1
1
0

1
1

1
0

For complete coding and scoring categories, please contact author.
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